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ABSTRACT

The aim of the study is to explore the hypothesis that children,
between the ages of seven and eleven, not only have concepts of politics,
but that these develop, following a basic Piagetian model, through con-
secutive, cumulative stages. Investigation of this idea is carried out
by examining childrens' responses, both verbal and written, to particular
questions, and subsequently relating these responses to a body of theory,
which draws together some important contributions to present knowledge
of childrens' cognitive and social development. This provides both a
point of reference and a disciplined structure for examining the
significance of the collected data, as it enables an anaslytic apprcach
to be made to studying the ways in whick children perceive and enact
political ideas, and gradually acquire the ability to use political
concepts. The first section of the study is concerned with establishing
this theoretical basis.

The second part of the study presents approximately eight hundred
childrens' responses to questions which were intended to elicit their
perceptions of the content of politicel activity, concepts of the
pProcesses and roles of government and attitudes to authority, freedem
and the rule of law. These are accompanied by commentary, and followed
by further discussion in terms of the nature of the development observed
et different stages, and what appear to be the formative influences upon
it. These include the influence of social class on political understanding,
and raise questions concerning the role of the family group's language in
political concept-formation, the political function of early schooling,
sex~linked Jifferences in political understanding and the influence of

television on that understanding.

The study has therefore both a practical and theoretical content.
It is a study of children in action cognitively, and of the structures and
directions of their developing thought on politics, from its earliest
identifiable appearance, in ways which have not emerged, or been taken

into account, in existing literature.

1]

Appended: The full transcript of all the recorded discussioﬁs with
children.,
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1.

INTRODUCTIOUW

During recent years the idea of politiecal eduéation has gained ground
as a focus of interest in educational thinking, both as an area for research
and for possible curriculum innovationl. Though the reasons for this
growth of interest are complex, it is connected with an increasing aware-
ness that education has, in its nature and purposes, fundamental political
implications. The role of the school as a socialising agent is now
generally accepted, and the work of Reimer, Illich and Freirez, among
others, has insisted on the essentially political nature of that socialisa~-
tion.

In this context, an investigation into the ways in which children
think about politics, how such thinking begins, and how it develops, is
both an interesting and pertinent inquiry. It can serve two purposes:
firstly, as a contribution to knowledge in an area where there has been,
as yet, no study in this country, it may have intrinsic value; secondly,
-study of the ways in which political cognition develops would appear to

precede discussion of the possible nature and scope of political education.

l. Contributions to the growth of this interest include: The Programme
for Political Education 1974-77, sponsored jointly by the Hansard
Society and the Politics Association, and funded by the Nuffield
Foundation; the Schools Council initiative in devising new syllabuses
to replace "British Constitution": London University Institute of
Education's recent establishment of a lectureship in Political
Education; Professor Ian Lister's work in the Department of Hducation
of the University of York. Derek B. Heater's The Teaching of
Politics (London: Methuen Zducational Ltd., 1969) has joined
Harold Entwistle's Political Education in a Democracy (London:
Routledge and Kegan Paul, 1971) as & basic established text in the
field, and two further important contributions, recertly published,
are Bernard Crick end Derek Heater's Zssays on Politlical Education
(Ringmer: Falmer Press, 1977) and Ted Tapper's Political hducat’on
and Stability (London: John Wiley and Sons, 1976).

The content and scope of some Open University Education Courses are
also contributions to the field (e.g. E 221 Units 8-10, "Politics,
Philosophy and Economics in Education"), as are also, in their
content and scope, the articles comprising "Teaching Politics",

the journal of the Politics Association.

2. Everett Reimer, School is Dead (Harmondsworth: Penguin Books Ltd., 1971)
Paolo Freire, Cultural Action for Freedom (Harmondsworth: Penguin
Books Ltd., 1972)
Ivan I1lich, Lu-Schooling Society (Hermondsworth: Penguin Books
- Ltd., 1973)
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While it is not intended to pursue that discussion within the limits of
this work, it msy be possible to contribute potentially useful information
to it as a result of exploring a particular hypothesis.

The hypothesis which is here investigated is that children, between
the ages of seven and eleven, not only gain concepts of politics, but that
these develop through consecutive, cumulative stages as a result of a

child's interaction with his environment.

2
The model of cognitive growth is Piaget's 1 , the emphasis is on

childrens' active construction of political ideas.

According to Piagetian theory, to have a concept is to have acquired
the ability to perform a mental operation, which is to say to have grasped
a principie, and to be able to apply it. Activity and experience in
"concrete™ i.e. practical ~ situations are the source of childrens' ccacepts.
Practical activity becomes "internalised" to form mental structures, or be
assimilated into existing ones, which continue to interact with stimuli from
the environment. On such an account of concept formation even the earliest
enactive situations of childhood acquire significance. When the earlier
stages are cpnsidered as areas of experience from which accumulate the
ideas, classifications and attitudes that will contribute to emergent
political thinking, its signficance is evident, and raises questions of
how early the study of childrens' political thoughtmight begin. While"
accepting that it maey not completely describe the course of childrens'
cognitive growth in politics, these considerations would appear to justify,
at least initially, the use of Piaget's model.

In order to study the emergence and development of childrens' political
concepts, it is considered crucial to examine whe.t happens between the ages
of seven and eleven. This age-range encompasses Piaget':c "pre-conceptual"
and “"concrete-operational" stages; in some eleven-year-olds a movement
towards the "formal operational' stage may even be discernible. W Zle it
is not intended to suggest that political concepts suddenly appear, in
some form, at the age of seven, it is yet accepted that before that age

few children are likely to have sufficient communication skills to indicate

]

l. Jean Piaget The Origin of Intelligence in the Child trans.
Margaret Cook (London: Routledge and Kegan Paul, 1953 - also
published in Penguin Kducation, 1977).

2. E. Stones An Introduction to Educational Psychology (London:
Methuen & Co. Lid., 1966) ch. 6.
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them. This limitation concerns not only literacy, but also basio
vocabulary and thought. They may not understand the use of words in a
question put to them, or what they are expected to do as a response to it.
Even those children under seven who show verbal abilities are unlikely to
have sufficient length of concentration for discussion to develop. The
seven-year-old stage, then, represents a threshold; end so by studying
responses from this age-group, it may well be possible to otserve the
beginnings of the ability to understand and communicate political meaning
at its earliest identifiable appearance. Finally, in our educational
‘system, children enter Junior schools at the age of seven, and remain there
until they are eleven. The full age-range of the Junior school is used in
the study, and this allows for observation of the development in different

age-groups within the same school environment.

Thers is, then, considerable justification for studying this age-range,
in conjunction with Piagetian theory, in terms of the development of political
thinking. The age-range is wide enough for the notion of "development" to
be valid, and Piaget's model, accepted Uy modern educational theory, provides

a structure for studying the processes of such development.,

An understanding of the idea of "development" in childrens' political
concepts is fundamental to exploring this issue, and acceptance of Piaget's
interactionist account of concept formation leads to questions of what
"inputs" are available from the environment to aid such development. What
are childrens' achieved, existing ideas to interact with? Empirical and
contingent events provide toth information and vicarious experience -
presenting a sphere of action for children to identify, identify with, and
to learn to meke judgements about. Such judgements might be expected, over
e period of time, to change; the nature and direction of such change is a
cruciel area for study, for it is on such terms that the notion of develcp-
ment here can be postulated. This in turn raises fundamental epistemolcgical
guestions: what constitutes a child's understaending of political ideas?

What relationships exist between knowledge of, understanding, and attachment
to these ideas? What bridges are children able to construct between their
own experience and the adult political world? How does that world become
intelligible to them?

The objective of this study is to investigate its hypothesis largely
through the examination of childrens' own words., It is neither a



psychologicael nor a sociological study, in a rigorous sense, although
these areas have been drawn upon during its course. It is a study of
children in action, cognitively, and of the structures and directions of

their thinking about politics.

In order to explore the relevant issues in terms of present knowledge
of childrens' cognitive and social development, it is considered essential
to make use of some seminal moaern contributions to those fields, and to
build from the insights thus provided, from psychology, socio-linguistics
and educational theory, a base from which to work. In the light of such
a synthesis, particular examples of childrens' political concepts are
studied, in order to trace both their development and possible origins.

In addition to providing a diseciplined structure for examining childrens'
responses, such a body of theory is itself of interest and may be further
clerified by the content and style of those responses.

Questions of the range of meanings possible from the different stages
of development in childhood must necessarily be left open, in such a study
as this, until the childrens' responses have themselves defined what the
range is to be. There can be no "self-fulfilling prophecies" in the {orm
of particular expectations. However, terms of reference must exist, or be
established, for the purpose of relating any fresh insights to the state of
present understanding. It is intended that the wide theoretical base used
here as a continuing point of reference will, in its various aspects,

provide such a means.

For example, Bernstein's1 work in socio-linguistics provides, in
connection with childrens' use of language, a reference for considering
social constructions of political meaning, Consideration of what it is

to communicate meaning, or gain understanding, draws upon some of

l. Bernstein, B. "Education cannot compensate fer Society" (1970)
New Society No. 387, and

"Social class, longuage and Socialisation" in Giglioli, P.
(ed.) Language eand Social Context (Harmondsworth:
Penguin Books Ltd., 1972)
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Wittgenstein'sl insights, and also upon Micheel Polanyi'sz discussions

of "tacit" knowledge. Consequently, further questions arise of the role
of language in political learning: how do children construct meaning from
the language of politics = learn to articulate any tacit knowledge they
possess - or exclude the extraneous and irrelevant when talking about
politics?

There is, necessarily, an interaction between the practical and
the theoretical aspects of this study, and some interdependence between
the two, which is expressed in the nature of the questions put to the
children. Asking them questions which seek not only to investigate any
understanding of political roles and structures, but also to draw ocut
childrens' abilities to discuss political issues at their own conceptual
level, has a basic purpose. It opens the way to studying, empirically, the

central theoretical issue which concerns this work.

The first part of the study is an exposition of its theoretical basis,
end the ccucernis to establish this as a valid and relevant area of

reference.

This is followed by a descriptive second part, dealing with the
collection of the data, the visits made to schools and the content of the

questionnaires.

Childrens' responses to specific questions, and their discussions
generated froa these, farm the empirical component placed as the third
section of the work. These results comprise written answers to the
questionnaires, and verbatim transcriptions of recorded discussions,
collected at intervals during three years, from six schools, two of which
were situated in South-East London, two in Dagenham (Essex), and two in

North~East Kent. Over eight hundred children were involved, and aspects

1. Some applications of Wittgenstein's ideas as discussed by
Antheny Kenny, Uittgenstein (Harmondsworth: Penguin Books Ltd., 1973)
is made when considering the development of pclitical understanding,
thinking and meaning.

2. This idea is discussed at length in Michael Polanyi, Personal Knowledge
(London: Routledge and Kegan Paul,. 1958) end Knowing and Being
(London: Routledge end Kegen Paul, 1969)
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of their thinking investigated included: possession of information on
political structures, procedures, roles and their interactions; childrens!
conceptions of these and of the content of political activity; their ideas
of, and attitudes towards, authority; freedom and the basis of rules; their
personal aspirations towards leadership roles and responsibility within the
school system.

The follow-up small-group discussions were intended, from loosely
structured beginnings, to generate childrens' own directions for discussion
on the basis of their interests. The "structure" referred to concerns the
initial use of newspzper pictures of political leaders for recognition by
the children, as a group stimulus, which was the starting point of all the

discussions.. Full transcriptions of the discussions are appended.

The fourth part of the study is concerned with the nature cf the
childrens' achievement, on the evidence cf the collected data, and with
reference to the initial body of theory. Further questions are thus
raised: what are the dominant influences of the growth of political concepts?
What significance for these have social class and language.environment?

What indications might point to the existence of & sex~linked style of
political cognition? What are the cognitive resulis of the early political

socialisation carried by the structures of schooling?

Childrens' use of language in expressing political ideas emerges as
en important theme, particularly in the ways in which a specific politicel
vocabulary appears, and the re-organisation of “ordinary" language for
political usage changes through the age-renges. If some children are able
to present an argument, to "think on their feet" as it were, in politics,
what resources of language and concepts do they draw up? Lively critics
of values ideatify themselves during discussions, as issues are examined
end interpreted - is this the process of development in political thinking
taking place?

The nature of political learning raises questions both of its trans-
mission and of the specific agencies contributing to this. Here the
influence of mass-media, in particular of television, is of obvious intersst,
for this medium presents children with sets of normative values as contexts

for action, and therefore implieitly with various sccial and moral pre-~
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suppositions and inferences. How can these be evaluated as influences on
childrens' developing social and political thinking? Is the process of
acquiring concepts affected? Is it accelerated? If that were to be the
case, might children become capeble of abstract thinking (for exemple,

by formulating hypothetical alternstives in political or social arrange-

ments) earlier, in politics, than in other fields?

The fifth part presents the conclusions drawn in these areas from

consideration of the data.

Although some of these questions have been explored in the relevent
scholarly literature, traditionally, ckildrens' ideas of the political world
have been examined by considering the ways in which the agencies of political
socialisation reach and affect children, conditioning them to present

acceptance and futwre support of particular systems.

Easton and Dennisl, for example, in examining the processes throuch
which maturing members in a system acquire feelings of positive suppori for
it, illumine the effects of normal deily routines on childrens' acceptance
of authority, its symbols and role-occupants. They define politicel socialise
tion as "those developmental processes tarough which persons acquire
political orientations and patterns of behaviour"z. A person's "development"
is conceived as resulting from his having been "exposed to a particular
sequence of events that can be expected to produce a particular or
characteristic outcome"j. The emphasis seems to be on the passive role
of the subjects And so "developmental" is used in a restricted sense; it
refers to the fact that time has passed, experience accumulated and informa=-
tion absorbed, rather than emphasising any new intellectual skills that
may have appeared as a result of an individual's actively structuring
his politicel envircnment.

1. Davia Easton and Jack Dennis (eds.) Children in the Political Systen
(New York: McGraw-Hill, 1969)

2. Tbid, p. 7.

30 Ibid, Pe 80
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Re W Connell's1 work with Australian children, which might be
regarded as a reaction against what has become the standard approach
to childrens' thinking about politics, emphasises, instead, the child's
positive role as an agent in his own political development, within a
framework of Piagetian theory. Ccnnell's methodology is logical; his
categorisation of political concepts into "task-pool" - "political order" =
"party choice and ideology", and the Australian commitment to the war in
Viet-Nam, are wide enough to tap a variety of childrens' reactions. There
is, however, an emphasis on the wide issues, with an implicit assumption
that childrens' political ideas are learned from contact with these; it
can conversely be argued that when children are "groPing"2 for a political
concept they are, in fact, trying to extend limited concepts, formed within

the social context of schooling, to accommodate wider political events.

Connell's studyj, and the work of Easton and Dennishy Hess and
TorneyB, and Greensteiné, accept the role of early education as an agency
of political socialisation, tending to emphasise the mellsable nature of
‘the subject at this stage, rather than his specific cognitive processes.

In Greenstein's words:

"The pre-school years and the early school years are a
time of great plasticity and receptivity: nothing in
later life can compare with this period for the sheer

volume of learning that takes place « o n?

1. Ralph W. Connell, The Child's Construction of Politics (Melbourne:
University of Melbcurne Press, 1974).

2. ©Piaget, Qrigin of Intelligence in the Child pp435-447

3. OP. cit.

4. Easton and Dennis, Children in the Political System.

5. Robert D. Hess and Judith V. Torney, The Development of Political
Attitudes in Children (Chicago: Aldine Publishing Co.

1967)
6. Fred I. Greenstein, Children and Politics (New Haven, Conn: Yale

University Press, 1969)

7. Ibido, Po 79.



9.

The question remains of the quality of early political learning,
and its significance - of whether early political thinking is more than

socialisation.

Apart from Connell's work with Australian children, the studies
referred to aebove are from the United States. While there are obvious
cultural constraints on accepting conclusions as having general significance,
the corollary to this is to open a particular question: what are the

characteristics of childrens' political thinking in our own culture?

Greenstein's study of American children points to interesting
differences in attitudes, or possibly in social development, in children
of similar ages, between our two systems. Por example, at nine-years old,

his typical subject:

" o « o is a small child, quite dependent upon parents and

other adults. His world is one of toys, games, fantasy « « . nl

While accepting & universal childhood dependence upon adults, we
might find that this description of a child in &« circumscribed world
would apply more readily to a seven-year-old than to a nine-year-old,

as emerged during the course of this study.

The American studies reveal stronger affective links supporting
concepts of politics in American children, particularly in their attitudes
towards the Presidency, which is perhaps most strikingly revealed in
Folfenstein and Kliman'32 survey of the impact President John F. Kennedy's

assassination had oun children and young people.

Existing work on childrens' perceptions of politics in other
countries raises questions for us, in terms of both our political culture
and educational system, and the studies cited have contributed particularly
to the motivation for making this study. It is, however, concerned with a
different enquiry from the traditional -~ and dominant one -~ of how subject-
roles and affiliative attitudes are learned; it also avoids separation

of the content of political learning into Greenstein's "role-learning"

1. Ibid, p. 1.

2. Marthe Volfenstein and Gilbert Kliman (eds.) Children and the Death
of & President (Gloucester, iass: P. Smith, 1569)
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categoriesl. The difference between this contribution and existing

work lies in the nature of the central hypothesis in its social and
educational setting. This, and a concern with the development of
political concepts in children whose ages range froem seven to eleven,
constitute its original elements. It is suggested that, over and above
the processes of political socialisation, active political learning

takes place continuovsly from an early age, which presents the child in a
different role from merely that of the passive recipient of political

socialisation.

1. See discussion of this and related issues in Tapper,
Political Educetion and Stability, pp.6-8.
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PART ONE
L — ]

THE THEORETICAL BASIS OF THE STUDY

The Nature of the Questions Raised

The hypothesis that children, between the ages of seven end eleven,
develop political concepts through consecutive, cumulative steges raises
questions concerning both the nature of the postulated development, and
the ways in which the adult world of politics becomes accessible and intel-
ligible to children.

These questions are not only connected; they each give rise to many
others. In order to investigate these, azd understand their implications,
it appears recessary, first to construct a framework of theory from which
to work, using for this purpose some significant modern contributions to
our understanding of chilérens' cognitive development. This theoretical
construect may then be related, empirically, to the experiences from which
children build their understanding of the world.

Jt may also illumine to some extent the concept of political learning.

The Tollowing broad questions appear to require investigation:

l. VWhether the pattern of childrens' conceptual develcpment
in politics follows that of their logical thinking, as

revealed by Pieget's analyses and observations.

2. If so, whether it is possible to assess if stages in
political thinking occur, for children, at the same ages
as in other ereas of understanding, or whether any dis-

crepancies arise,

3« Does the acquisition and development of political concepts
arise by abstraction from practical experience, as in sarly
mathematical learning or do language and purely verbel

communication have a stronger role in political concept
development? )
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This question arises partly because of the suspicion which
surrounds the idea of 'purely verbal" learning in modern
educetional theory; this is undoubtedly well-founded in
reference, for example, to mathemetics, or indeed in any

area where the objective is the learning of & new code or
symbolic system to express thought. Children can, all too
easily, be made to learn by rote some ruvdimentary exchange

of codes, but this is not the same thing as acquiring a form
of knowledge or understanding. For this, the questicn of how
children gain and use a concept is erucial, and requires con-

sideration of their use of language.

4e The nature of political learning requires clarificetion, in
terms of its content, processes of transmission, and agencies
contributing to it. Individual differences between children
themselves are also of importance in any learning situation,
as are group characteristics. How significant, for example,
are differences in sex, social=-class, and lenguage environment,

for political understanding?

The attempt to investigate relevant aspects of these questions provides
the rationele for this study. As the concern is with the development of
politicel cognition, it will be useful et this stage to review, in summery,
Piaget's theories on cognitive development, which are accepted as a general

frame of reference.

Piagetian Theory of Cognitive Development and its Relevance for

Political Learning

Progressive adaptation is, for Piaget, the essence of intelligent
behaviour. Its functions consist in understanding and inventing, and its
development progresses through four main stages, in each of which a child's
thinking is qualitatively different, not only from adult thinking, but from
the kind of thinking characteristic of the other stages.

The first periud of development, that of "sensori~motor" intelligence
(from birth until eighteen months or two years) is followed by the

"pre-operational", which lasts until the age of six or seven. Of the two

sub-stages in this period (the "pre-conceptual" and "intuitive" stages of
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thought) the period of intuitive thinking is of interest for this study,

‘as it may well include some of the seven-year-o0ld children involved.

During the period of sensori-mutor intelligence a child's achieve-
ments concern the motor abilities to manipulate objects in space and time,
and to see simple causal connections between them; from the age of about two

to seven these abilities are transferred to the symbolic and verbal plares.

Symbolic thinking, or the ability to represent one thing by another,
-enables a child to use language, to interpret and draw pictures, to extend
his abilities in play in symbolic or constructional games, and later to
read and write. Thus his range and speed in thinking increases, especially
as language develcps.

In response to stimuli received the processes Piaget terms "assimila-
tion" and "accommodation" interact, and erable a child to extend his +hinking
and produce intelligent behaviour, adapted to his environment. Change in
environment, or increased perception of it, will result in progressive
adaptation.

At seven, logical reasoning is not usually possible, for a child is
not yet able to regard experiences from any point of view except his own,
and this egocentrism is a stumbling=block to the reversability of a chain of
reasoning that logic requires. His classification systems are arbitrary

and syncretistic, as are his reasons for action.

During the third stage, of "concrete operations", a child becomes,
by the age of eleven or twelve, capable of reversing an operation, mentally,
but only as an extension of his "concrete" experiences. As his perceptions
become "de-centred" instead of egocentric, he becomes able to link mental
operations a2nd relate them to each other. Understanding of relationships,
such as principles and examples of them, also develops. The physical
fects in any situation are still the basis of his thinking, and will be
until the stage of "formal operations" is reached in adolescence, when
objective and abstract reasoning is achieved, as the fourth and final

stage in development.

Possessing concepts enables a child to bring order out of his experiences

by understanding similarities between events and objects which appear on
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the surface to be different; e.g. once he has the concept 'dog' he
clasgsifies a variety of creatures of differing sizes, shapes, colour and
temperament as dogs, and reacts to them in a similar way. The three
aspects of a concept that change with cognitive development are of
importance for understanding a child's political development. These

include:

(a) The validity of e ooncept, or the degree to which the child's under-
standing of the concept matches that of the larger social community.
As children develop, the meanings of concepts gain in similarity

for all children, and so become more valid in this sensel.

(b) The status of a concept, i.e. its degree of articulation, and its
availability to the child's uses in thinking.

(c) The accessibility of concepts increases, i.e. the degree to which a

child can talk about his ideas and use them in reasoning.

Existing conceptual structures form & framework into which new informa-
tion can be abscrbed consciously, provided it can be understood, i.e. it
either matches, or is only a little in advance of, his existing framework.
Such association, or connection, of the known to the unkmown, makes assimila-
tion, understending, and therefore learning, possible. It takes place
either through the undirected perceptions of free associations, or thicough
the directed thinkirg that occurs when a child tries to solve a given
problem,

The problem=-solving process, in political as in any other kind of
thinking, necessariiy involves the comprehension of events (enceding) and
the storage of such information in memory. Only after these can come, in
sequence, the ability to generate ideas. This latter ability is not,
however, a necessary result of the first two conditions. A child, if he
is to re-arrange or re-formulate existing material into new ideas, needs
certain insights. He also needs to develop an internal locus of evaluation
which will help him to scrutinise and, when necessary, discard some of his

idease.

l, Paul H. Mussen, John J. Conger and Jerome Kagen, Child Development and

Personality, Third Edition (New Yori: Harper & Row, 1969) p. L32.
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Yhat Is Involved In Eerly Political Learning?

In terms of developmental psychology, the mental processes under con-

sideration as relevant to political learning are:

1. Encoding, or giving selective attention to one event or aspect
of a situation rather than another, and interpreting the
relevant informationl. The encoding process is directly
related to age, and to individual selectivity of attention.
The latter aspect is related to somz extent to a child's
expectations, and to his capacity to sustain attention.

By the age of eight, the dramatic increase in a child's
capacity for sustained attention which ocours between five
and seven years of age will have been complsted, enabling his

performance on lengthy tasks te improve in quality.

2. Memory functions which can be expected to improve during midcis
childhood. Differences in memory between children of the same
age appear to be related to the ability to sustain attention,
the availability of language, concepts and images associated
with events that help to 'fix' them in memory, to anxiety-
creating distracting stimulation, and to veriations in
motivation2. Retrieval of information from memory demands
some effort, and e crucial factor here will be whether the
child is motivated to go on searching for further information
in his memory store, after the first, easily accessible leyer
is obtained. Variables on this aspect are demonstrated during
some of the discussions with children, and it could be considered
that a first political discussion provides a unigue opportunity

for observing the motivational level of children in this area;

1. "The school years are marked by three important developments in the
encoding process increasing use of words end concepts at the expense
of imagery in the interpretation of the environment: the learning of
expectations thai direct the child's attention to relevant aspects of
an event; increased ability to maintain attention on a problem without
becoming distracted. The child becomes more efficient, more selective,
and more accurate in his encoding of events." Ibid., p. 435.

2. Ibid., pp. 435-6.
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for no stimulus-response bond elready exists, and in responding
to a new set of stimuli, the child decides for himself how far
he is willing to engage his skills and memory-store in such

response.

Problem-solving abilities, or generation of ideas can be expected
to aevelop as a function of the two attributes discussed above.
The ability to generate ideas can be described as "learning

to learn"l, and this process, in a political context, is of
inmediate interest for this study.

Evaluative abilities can also be expected to develop with other
cognitive and intellectual skills. A child in attempting to solve
a problem, or answer a question, produces a solution; whether

he decides it is the solution will depend on the degree to

which he stops to evaluate his own thinking, for its appropriate-
ness., Some children display an impulsive style of hypothesising,
accepting their own first ideas as a basis for action, while
others may teke considerably longer, and reject several ideas

on the way to producing a solution. These different attributes
may also help to determine how easily influenced a child will

be to discard his own ideas and accept those of others, and from
*his point of view will be significant for the development of
political thinking.

Can the ideas of political "cognition" or "concepts" be justified

in reference to seven-year-old children? Cognition is a term which depends,

for its specific analysis, on relationships with particular content, and

the extent to which such content is itself amenable to categorical analysis.

When we try to locate the earlicst "cognition" of political content, we

are dealing with childrens' recognition of terms denotins particular kinds

of activity. We are attempting to reach any insights they may possess, and

help to make these explicit in language.

1.

"One of the clcarest demonstrations of the importance of developmental
changes in the generation of ideas is seen in a phenomenon called
'learning set' or 'learning to learn'. A learning set is the acquired
w2t or attitude that is relevent to solving a particular class of
problems, a disposition to attend to the relevant stimuli in the
problem, and to discard incorrect classes of hypotheses. In brief

the child learns a general solution epproach to a specific class of
problems." Ibid., p. 439.
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The espect of "insight" is difficult to specify; it is variously
regarded as a creative leap, a sudden cohesion of previously unrelated
fragments of "tacit knowledge"l, or, &s in modern psychological theory,
the development of new perceptual relationships that generate new questions

and thus gives an account of what is meant by "creative thinking"z.

This was, perhaps, best exemplified et the seven-year-old stage by
Penny (see Appendix 1) as she countered the question of whether the Queen
makes laws with: "Well, does she have the power to make the laws?"

The notion of a child's own "construction of reality" is basic to an
interactionist account of mental development. This reality, or state of
consciousness, becomes accessible to observation largely through a child's
own account of what is significant for him. In some areas of learning
children provide, at an early age, active accounts of the significant;
however, for political learning, a child's verbal account must provide the
clues as tc the closest points of contact between his world and the wider
realities. Usefully, the verbal account will also provide the generative
words and ideas from which further geins may be expected to develop, and
point the way towards the possible construction of effective teaching and

learning methods.

Childrens' awareness of instrumental relationships in politics leads,
logically, to an awareness of political structure and to an eppreciation,
however tacit, of the existence of causes and intermediate ends. To the
extent to which this appreciation is achieved, there will exist a conceptual

basis for further political understanding.

Younger childrens' perceptions of politics are, to some extent,
accessible through the individual child's own account of what is significant
for him. The broad context for individual perceptions is a general aware-
ness of the political world, existing at some distance but occasionally

brought much closer, for example at times of heightened political activity.

1. Michael Polanyi, Personal Knowledee (London: Routledge and Kegan Paul,
1958) che 4.

}
2. See also the Piagetian account of "graping" for solutions in Piaget,
Origin of Intelligcuce in the Child, pp. 435-447
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It is thus conceptualised and re-conceptualised, and political content

-classifiied, eventually, as a recognisable category of information.

This is not to suggest that seven-year-olds are capable of abstract
logical thought, but rather that this is not necessary; what is at stzke

is the nature of & "political" concept.

Politics is not an abstract concept, but a class of activities that
can be grasped in terms of intermediate ends, rather than in thecretical
terms. This is a significant point in the discussion of concept-formation -

that political concepts have a particular construction.

It might be usefully asked whether, in this case, their acquisition
is correctly described by a general theory of cognitive development. Is

a theory of political cognitive development required?

Other views than those of Piaget on concept-formation may be usefully

considered, in terms of their relevance for thinking in politics.

Robert Thomson1 suggests that "the psychologist's use of the term
'concept' « . . refers to a'psychological operation.' But this, it has
been pointed out « . . is in general false, because even psychologists
talk of having or grasping concepts: and it is not valid, (even in psychology)
to talk of having or grasping an operation . . . there is no clear

psychologist's use of the term 'concept' . o . "

This is in contrast to Piagetian theory, where to have a concept is to
have acquired the ability to perform a mental operation: which is to say
to have grasped a principle, and to be able to apply it to particular

instances which are classed as appropriate.

A furtier contrast can be found in the view of Paul Hirstz; for
"To have the concept X, I take to mean just the same as 'To know the

meaning of the term X or its equivalent',"

1. Robert Thomson, The Psycholcgy of Thinking (Harmondsworth:
Penguin Books Ltd., 1959) p. 106.

2. Paul H. Hirst, "Lenguage and Thought" in the "Proceedings of the
Phil, of Ed. Society of G.B. l." (1966) p. 69
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John Wilson's1 discussion of this poses two questions: Does
"knowing the meaning of the term" imply being able to use the term
correctly as a sufficient condition of having a concept? Or should
we rather require that a person is avle to give an account of its correct

use?

Wilson's argument distinguishes usefully between "having" a concept
and being able to use it in real~life situations, and gives a reminder

of the important motivational aspect - that of wanting to use a concept.

If we insist on a child's being able to answer correctly the gquestion:
What is politics? as the necessary condition for accepting that he has a
concept, there may well be a danger of avoiding the real issue. That is,
of ignoring any ability or interest he may have in discussing the activities

and questions which constitute polities.

If a child has such ebilities or interests then he has concepts of
politics, though his capacity to define politics remains incomplete and
may well be only completely achieved in the stage of formal operational
‘thinking. s

Pieget's system deals consistently with empirical and enactive aspects
of cognitive growth, and his account of concept~formation is as yet the
most comprehensive that we have. In common with Brunerz, Piaget emphasises
“knowing" as construction and the essentially active role of the learner.
This is in contrast to stimulus-response theories of learring which, in
spite of some views3 that much of Piagetian theory can be re-forpulated,
without losing meaning, in S~-R language, do not describe satisfactarily

the explorative nature of early concept~building in polities.

1. John Wilson, Philosophy and Educational Research (Windsor: National
Foundation for Educaticnel Research, 1972) ppPe 73=T7ke

2, Jerome S. Bruner, Beyond the Information Given (London: George Allen
and Unwin, 1573)

3. De. E. Berlyne, "Comments on Relations between Piaget's Thecry and
S-R Theory", Society for Research in Child Develcpment
fonogranh 27(2) : 127-31. See discussion of this in
Johanna Turner, Cognitive Development (London: Methuen
& Co. Ltd., 1575) ppe 35-36. :
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For these reasons it is considered that Piagetian theory is
‘indispensable to the study of the ways in which childrens' thinking in
politics develops, but accepted also that it may not provide a complete

account of this.

Early Political Perception Throuvgh Play : The Enactive Stage of Understanding

In order to examine the enactive mode of forming social and political
concepts, some consideration of the environment which children construct
for themselves within the school is necessary; their play, which is above
all a chosen activity, provides particular insights into preferences for
group or personal action, ways of choosing games, liking for being one of

& team and understanding of the reason for rules.

Childrens' self-motivated activity mirrors to a lerge extent the
political world; they come togefher in groups for certain purposes = a
different situation from being in a school or a particular class, which is
not voluntary. Once established, the groups are semi~permanent; allisnces,
shift dynamically towards a minimal combination - the 'best friend'

syndrome which is more pronounced in girls' friendships than in boys.

On this social basis, the principles internalised through interaction
concern choices; of games, of territory to be established, of new members
to be admitted to the group, of leadership roles and a hierarchy of influence
to be established. The problem for childrens' groups is basically of how
such decisions are to be reached. Training in school, and the innate desire
for a secure situation establish a propensity towards conformity that
reduces anxiety; but the awareness of developing identity brings with it
a need for recognition and status within the group. The need to maintain
the stability of the group calls for a balancing of personal interests
with co-operation— a willingness to accept a definition of the general

interest, in order to continue in a position to contribute to it.

Childrens' needs for large-group membership vary according to the
activities they want to engage in; a orowd of little boys highly motivated
towards pleying football, for example, needs considerable orgenisation, and
the only alternative to accepting direction from outside the group is to

establish a working basis of co-operation with internal dynemics. Which
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means that some of the basic procedures of democracy have to be invented,
and this, in effect, is what happens. Principles of fairness are

enshrined in the ethic of not cheating, with its appropriate sanctions;
notions of equality and equal rights require implementation in 'all helping
to decide', and in discovering the ritual of voting, which supersedes

earlier, cruder methods of choosing games or allocating roles.

Perhaps most important, the principle of having principles is
discovered - i.e. that an ethical structure gives an ordered basis to
activities, and consequent attachment to such a framework is developed.
This can be seen in childrens' early intuitive attachment to rules, which

is not abandoned at the concrete operational stage, but rationalised.

Sex Differences in Play

From observing their play activities, it is possible to conclude that
girls develop less ability to perceive and make use of spatial relaticuships
than boys. This affects the nature of their play; they are less attracted
to exploring the possibilities of open spaces, preferring to consolidave
small areaes of 'personal space'. In this way their play and social inter-
actions from an early age tend to take place on a smaller scale than those
of boys; there is less emphasis on large-group activity, and consequently
less need for finding ways of organising such activity, gnd of keeping the

members of the active group under normative control.

It appears that boys come together in their first social groups for
the purpose of making a football game, the scope and area of which is
only limited by the size of the playground. This is a procedure independent
of authority, needing only a ball as equipment, which is eesily obtained.

It would be extremely difficult to find e Primary school where this form
of organisation,'independent of authority, does not take place among the
boys.

For girls, there is no comparable activity; a shared skipping rope,
the hide-and-seek geme, the individual hoops and balls do not provide a
large—~group situation, and rounders is not a general favourite. The
established organised geme for Junior school girls is netball, and netball
is a complex activity requiring speci%l equipment not usually available in

the play spaces, so it does not arise as spontaneous activity. It is a
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geme that has to be organised and refereed by authority in some form, a
closely rule~governed activity, that takes place within cerefully defined
spatial limits. The structures of the team games available for girls are
so formalised that they are not easily transferable to an informal setting,
for example, playtime in the playground. The question might then arise as
to why girls do not join the football or cricket groups, or play all~
girls versions, if they need this kind of activity. The usual situation
is that they do not in fact do so. While this mey be in part due to the
peer-group pattern of single-sex membership, which is rarely broken at the
Primary stage, there is also the apparent factar of sex-linked preference
for one type of play activity over another.

On the basis that different physical organisation of pla,y1 takes
place, it can be suggested: (a) that girls' social organisation results
from this, and (b) that such social orgaenisation in turn leads to further
differentiation in forms of play; for example, symtolic play might be
expected tu be more pleasurable to girls and therefore last longer as a
developmental stage. (c¢) That an awareness of function rather of a
structure is consequently likely to develop as a cognitive style, for girls,
and that verbal abilities are more likely to develop at an earlier agc for
them than for boys.

Verbal interaction during play is a particularly valusble style cf
communication in that it is of'ten unselfconsciously exploratory; however,
during strenuous ball games it is likely to be brief and cliche-ridden,

which indicates a& limiting of experience in this aspect of learning, for

many boys.

It can be suggested that, as a result of such differences in play and
social organisation, end the language and interests thet emanate from them,
the culture of the school rezolves itself into the girls' culture and the
boys' culture; that at the deeper level two essentially separate envircn-
ments exist, which result ultimately in different ways of organising mental

structures.

1, For a full discussion in this erea see L. M. Terman and Leona Tyler,
"Psychological Sex Differences" in L. Carmichael (ed) Manuzl of
Child Psycholesy (New York: John Wilev & Sons, 1954) 2nd edition,
che 170
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For these reasons it was considered of interest to conduct some
of the research for this study in the two Junior schools, segregated by
sex although sharing the same site, with the objects of

(1) comparing responses from children in the two schools, and

(2) of comparing these with responses from girls and boys in

unsegregated schools.

The Central Role of Language in the Development of Political Concepts

Observation of childrens' play and social interactions can provide
clues to their thinking in areas connected with issueéu%olitical and social
philosophy. What, for example, is involved in a child's accepting the rules
of a game? Are these "given", pre-existing and discoverable, in the sense
of natural law? If so, who is able to discover them - the leaders of the
peer group? Or everybody? Or are rule. contingent, the result of greup
decisions? What is involved in certain children acquiring prestige, and
emerging as leaders? And for other children to not only consent, but

contribute to, this process?

What rights do children think they have, in relation to each other,
and to adults - what sense do they make of the notion of obligation? How
is it possible for an observer to begin to look for answers to these kind

of questions?

The attempt to do so could take place in one of several ways; an
observer might remain in contact with a group of children on a long~term
basis, awaiting their spontaneous social/political behaviour. However,
his presence would serve to modify that behaviour, and unless the groups
were very small, few interactive situations could be fully appreciated or
assessed. This type of long-term observation might, in practice, be only
possible for the class-teacher in e Primary school, in ccutact with the

same class of children for a school year.

Another alternative, the classroom debate or discussion with Primary-
age children, tends in practice to produce disappointing results. This
is often due to the relationship between quality of discussion and numbers

of children; the more children present, the larger the proportion of non=-
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participant 'audience' becomes, and the less willing any participants become
to experiment with words or to risk real communication. In order to achieve
this it is necessary to work with a small group or with individuals, and to
use particular techniques of questiouing with them. The prime example here
is Piaget's 'clinical' method of questioning on a one-to-one basis.

Emphasis thus reverts back to language and individuals, rather than the
darect observations of behaviour or group reacticns. For this study, verbal
communication occupies a central position, as having two main functions:

it not only provides the most direct way of examining childrens' thinking
on politics, but the demands of communication functionto organise such
thinking, and to bring it into conscious form. The childrens' previous
practical and social actions provide the raw material for this process,

whioch involves aspects of encoding, remembering and evaluating experiences.

Two areas that need to be investigated if the relationships between
language and thought, and their implications for learning in any area are
to be understood, are:-

Firstly, the question of what language is, and what it does.
Secondly, questions as to the natwe of mentel acts and perception.

Language, any language considered os an entity, is by no means homo-
geneous. To understand one's mother-tongue is also to understand the
existence of a number of specialist vocabularies that are related to "ordinary
language and to each otherl. There is often overlapping between ordinary
language and specialist vocabularies, although when terms from the latter are
incorporated into general usage they tend to acquire different connotations

from their specialist function.

To what extent does the understanding of political ideas and processes
require specialist use of language?

To enswer this question is also to indicate one of the ways in which
politics differs from those social science subjects which are characterised

by innovatory end reformatory use of language; i.e. which produce technicel

2

l. Peter Scrimshaw, "The language of social education" in John Elliot
& Richard Pring (eds.) Social Education and Social
Understanding (London: University of London Press Ltd.
1975) See for a fuller dis.ussion of this - ’
basically Wittgensteinian - topic
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terms in the attempt to give explicit accounts of the structure of social

experience.

Justification for such linguistic innovation stems partly from the
work of analytic philosophy over the past few decades. This has directed
attention to the complexities of surface meanings, and to the need for
clarity of expression. The support thus providea for presenting specialist
vocabularies in the social sciences, as tools for eradicating confusions
in meaning, appears to have generated little, if any, linguistic innovation
in politics. (In this sense, the more widespread understanding of a few
simplified terms from economics can hardly be counted.) The basic vocabulary
which describes political activity is embedded in common usage, and so it
will follow, that initially at least, for childrens' development of political
concepts, ordinary language will suffice.

Common usage provides the words, gives some context to them, and makes
possible some general account of relationships in non-specialist ways. To
illustrate: politicians, like everyone else 'make up their minds'. They
'meet', 'talk', 'ask' and 'tell', 'give' and 'look after!' fhings. It is
not until some elaboration of such 'meeting', 'talking' or 'looking after'

is attempted, that children need even the "common-usage" political terms.

Which is to say that children, in building political concepts, face no
hurdle or stumbling=-block in any special vocabulary to be first learned.

The attribute most conducive to childrens' political learning would
logically appear to be some ability, arising from interest , to become
dissatisfied with tha generality of their own language, and so attempt to
re-organise it to accommodate new information and ideas. In this way, the
acquisition of more complex language and more specific understanding can be

expected to reinforce each other.

There exists a constant stimulus to this process -~ an "external pull"
from the envirocnment, in Bruner's1 sense - from the mass media's daily

coverage of politics. From thissource, what is available to children

1. "One finds no internal push to growth without a corresponding external
pull, for, given the nature of man as a species, growth is as dependent
upon e link with the external amplifiers of man's powers as it is
upon those powers themselves." Jerome S. Bruner.

Jerome S. Bruner, Rose R. Olver, Patricia !!. Greenfield et al (eds.)

Studies in Cognitive Growth (New York: John Wiley
& Sons, 1966)
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includes not only information and images, but vocabulary and models of
the re-organised use of everyday speech.

Tireir re-organised use of the normal speech of childhood, as well
as growing abilities to use and relate political terms to each other, indicate
that childrens' thinking about politics can be developing.

A reminder presented from the philosophy of educationl, of what
language does in terms of shaping - and sharing - experience, has

relevance to the study of how children acquire social and political concepts.

Their attention is moulded by the forms of thought which have evolved
with the language itself. In being taught a language, children are not
only having this presented and explained, and to that degree initiated in%o
& common way of life; but those who teach them language themselves draw upon

a complex cultural tradition, made accessible through language.

Which is to say that the more complex forms of socialisation can
only be realised through the medium of ianguage, which establishes the terms
of the existing social and intellectual structures.

The search for meaning in human affairs will tend to be in terms of
these existing structures.

Language learning, for children, involves initiation into existing
values and arrangements; its function is not, per se, to promote a eritical
mode of thought. If such modes of thought do arise, they may be linked
with & child's spontaneous re-organisation of ordinary language; for in
order to accommodate critical or independent thinking, new language

structures will be needed.

Consideration of language-codes as mediators of cognitive styles demand

a place in a study of early political development. The debate initiated

l. R. F. Dearden, The Philosophy of Primary Education (London: Routledge
and Kegan Paul, 1968) p,115
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by Bernstein1 is a source of some pertinent and interesting questions;
accepting that a restricted language-environment may well act as a con=-
straint on political concept-formation, the issue remains of exactly what

it is that is being inhibited. Could any such process of constraint be
analysed? If it does occur, might both political language and understanding
of working-class children be different from that of middle=-class children?
This would not be merely a matter of holding different opinions and attitudes,
but would involve abilities to understand issues concerning relationships

and abstractions. It can be further questioned whether some children might
be able, within a restricted language-code, to yet develop personal strategies

for expressing ideas and developing them.

It would seem that if Bernstein's conclusions regarding the effects,
for children, of restricted access to language are carried to a logical
conclusion, the process of concept-formation in politics may well be an
area where some children are particularly vulnerable. For in the absence
of "concrete" activity in the "concrete-operational” stage, language hos a
double task; that of both formulating new concepts, and of rendering explicit
any tacit political understanding a child may possess. If to refine a con-
cept is for some tacit dimension of knowledge, in Polanyi‘32 sense, to become

explicit, the role of language can hardly be over-emphasised.

These are some of the questions concerning language and politics that

are considered later in the study, in terms of the childrens' own words.

1. Basil Bernstein, "Education cannot compensate for society"
New Society, 26th February, 1970, pp. 3447, end

"On the classification and framing of educational
knowledge" in Michael F. D. Young (ed )

Knowledge and Control (London: Collier-Macmillan Ltd.,
1971)

2. Michuael Polanyi, Personal Knowledge (London: Routledge and Kegan Paul,
1958)
Knowing and Being (London: Routledge and Kegan Faul,

1969) See ror continuing discussion of this aspect
of knowledge.
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Early Schooling as Context and Source of Political Understanding

‘1. Childrens' Understanding of Freedom, Authority and Equality.

The notion of freedom is a pervasive one in Primary education. There
is continuing debate concerning its nature, its intrinsic and extrinsic
value for education, its desirable extension and its applications. The
idea of freedom has close connections with what have come to be regarded
as morally right teaching methods. Values such as creativity, critical
thinking, that cultivation of the imagination which for a writer such as
Mary Warnockl is the besis of quality in educaticn, .. are all
considered by many teachers and theorists to be fostered by a maximum of
freedom in the classrooms. Such freedom is actualised by children 'learning
by discovery', through organising their own projects, and by being, to a

large extent, free to choose their own tasks and methods of pursuing them.

Interestingly, little, if any, attention has been paid, educationally,
to the childrens' own attitudes to the concept of freedom as structurcd by
authority; or to their ideas about (a) what constitutes a free situation,

and (b) how much freedom is desirable, or indeed tolerable.

The implicit aessumption of much 'progressive! theory in education is
that freedom, to a child, is an absolute; the basic problem being one of
how to increase it. This emphasis is to a large extent a reaction from
nineteenth-century modes of teaching children, when the emphasis in educa-
tion lay on the acquisition and storing of information, for which purpose
memory provided the basic intellectual tool, and harsh discipline the

primary motivation.

The present situation, in moving away from this tradition, has
produced, in our  Primary Schools, highly individual institutions. If the
"traditional - progressive" polarisation is seen as a continuum, then
individual schools find their particular ethos somewhere between the two
extremes:. Where exactly a school decides to 'settle', what particular
educational values it supports, in terms of curriculum content and teaching
methods, are matters for each institution, and particularly for the Head

teacher to decide.

l. Mary Wernock, "Towards a Definition of Quality in Education" in
Richard S. Peters (ed.) Oxford Readings in Philosophy:

gg;loiophy of Zducation (Oxford University Press,
1973
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The position of a Primary Head teacher is one of considerable power.
He, or she, has no formal obligation to involve staff or parents in decision=-
making in educational matters, or to run a school on democratic lines. In
practice, a high degree of co-operation and consultation exist in the

majority of schools - but they exist as the Head's policy.

The structure of power communicates itcself to children at a very
early age. Infants are quite aware that the Headmaster or Headmistress
is the ultimate source of authority, and therefore that ultimate sources
of authority exist. The internalisation of this concept is probably the
most significant fact of early political socialisation, and it has taken
place after a few weeks attendance at the Infants School = i.e. by the
age of five. This is not to say that the Head will be feared or disliked;
he or she may well be liked as a person. But children are aware that any
interpersonal relationship is parallelled by their relationship with the

role, and this is also true of their relationship with their class teacher.

Concepts of authority structures are built most firmly by those
teachers who use the 'Head-image' in support of their own authority,
i.e. by the relatively insecure, and this fact also communicates itself
to children.

The fact that some adults find the process of keeping children cca-
structively occupied easier than others, means that class-control is e
highly variable attribute between individual teachers. It is to a large
extent a personality function. Accordingly, some teachers are able to
exert a charismatic authority that needs to draw very little on the formal
authority of the role. Others need to lean more heavily on this, and some
find their actual authority in the classroom is less than that invested
in their rcle -~ they find difficulty in actualising their formel authority.

Children have little difficulty in perceiving that the links in a chain
of authority are not all of the same strength, and of using this fact in
ways that seem appropriate and interesting to them. Testing or 'trying-
out! of teachers' authority styies is part of any group's initial response
to a new arrival, and such exploration of personality seems to be the social

parallel to childrens' need to physically explore their environment.
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Conclusions are reached, experiences repeated, concepts are formed con-
cerning the nature, legitimacy, functions, flexibility and desirability
of authority.

Closely linked with the notions of freedom and authority are the
set of ideas that express themselves as expectations of the system -~ of
Justice and fairness, of equality of treatment, built on the necessary

assumption of purposes that promote the general good.

Childrens' concepts of fairness and equality, although manifestly
linked to the idea of distribution of almost any commodity, i.ee of equal
shares, find difficulty in approaching the logic of Aristotle's principle
of distributive justice. That particular understanding of equality can be
compared with perception of the Piagetian idea of conservation. To apply
this, cognitive structures that enable children to free themselves from
the 'here and now', and to realise that appearances can be deceptive, are
necessary. What needs to be conserved is initial informetion; a child will
need to be able to return to the beginniag of his chain of thought and be
able to assess what reasons are relevant when drawing conclusions. Effi-
ciency here is not usually achieved until the age of eight or nine, and
refers to concrete phenomena. The understanding of equality which can
perceive the variables in a situation, cannot be expected to develop until
adolescence. So far this study, childrens' ability to use the ideas of

equality is assumed to have practical limitations.

However, the idea of fairmess, of having voices in discussion, or
equal rights, for example, to choose a game or activity, can be handled.
This equality may be expressed democratically. Children's choosing games in
turn, or according to majority preference, reflect normal behaviour. It
might be asked whether this is based on principles of egqual sharing,
leading to the intuitive democracy of "one individual, one vote". In
practice, this seems to be what happens; the idea of sharing equally becomes

the procedural principle, ritualised as part of the game.

Whether children develop any concept of a 'public good' is another
question of interest. The possibility is necessarily circumscribed, for
what aspects of a 'public good' would children identify in school, or

isolate as instances? If they themselves, as a group, are to be the
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'public' concerned, the questions become easier because linked to the
satisfaction of needs. One of childhood's basic emotional needs is for
the security of being able to regard authority as benevolentl. Experience
of the 'helping' function of familiax authority, is transferred to public
figures; the early expectations of "helping us" becomes elaborated into

the idea of legitimate obligations.

'Us' can mean either the small circle, or it can mean a child's identifi-
cation with the larger community "out there". With this acceptance of over-
lapping worlds, comes the realization that certain people work in certain
ways to "help us", i.e. structures exist in order to serve the public good.

On this basis it can be understood that ideas, goodwill, intentions,

specific tasks, operate through institutions and networks.

The concept of helping, can, in a political sense, be used in various
contexts and situations, and it is one which children have no difficulty
in transferring and approving. If politics and political figures "help us",
then they are in the "our" interest; logically, there must exist a comnon

interest, to be served.

2. Childrens' Understanding of Rules and Governuent.

Childrens' concepts of the nature, purposes and justification of govern-
ment are gained initially from the rule-governed situation in which they
live, i.e. the home and the school. The earliest socialisation by the parents
is designed to produce socially acceptable behaviour in their children, and
most children, by the age of school entry, have internalised the familial
norms securely enough for the school to build on them. The school sets
out to achieve institutionally acceptable behaviour by inculcating support
for the institution's norms, for the processes of education need an ordered
and disciplined environment, if they are to continue. The notion of what
constitutes order and discipline is not at issue, for these are variables
in Primary Schools. The area for consideration is childrens' ideas about

rules and government.

1. See discussion in Hess and Torney, The Development of Political
Attitudes in Children. Ch. 2.
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These ideas about rules and government in the school are linked with
childrens' ideas about justice and fairness, with their attitudes to
authority and the acceptance of influence. They are linked also with
childrens' ideas about freedom = its safe limits and its uses. A child's
view of rule-keeping and its associated concepts is likely to influence
his attitudes towerds government in the political sense, as he develops
towards cognitive maturity. On the ways he relates to government will
depend his expectations of, and confidence in, the society in which he
lives, in terms of its stability, its principles and procedures. His view
of these attributes will determine to a great extent the quality of his

participation in them.

Do children rationalise and consciously support rule-keeping? Does
the ratioralisation, if it takes place, have any transfer to the idea of
governmeni on the national scale? It has been suggested by Piaget, that
childrens' ideas on rule-keeping are liuked with their developing capacity
for making moral judgements and passes through cognitive developmental
stages. Do their concepts of government develop significantly in this way

between the ages of seven and eleven?

Kohlberg's1 stggestion that although the culiural content of moral
beliefs differs the development of their form is a cultural invariant, stresses
the uniformities in the ways in which children conceive of rules, and
ultimately internalise social principles from such experience, Initially,
he claims they see rules as functioning by power and compulsion. Later,
rules are seen as a function of security - they become instrumental to the
satisfaction of needs, can be used for gaining rewards. Progress then is
towards conceiving of rules as supporting some desirable or ideal end, and
finally es principles connected with justice, supporting the accepted
social order. His main point is that the sequence of levels of the unaer-
standing of rules is the basis of moral development, and that because of the
relationships of the concepts involved, this development could not take place

in any other sequential way.

1. lLawrence Kohlberg, "Stages of Moral Development as a Basis for Moral
Educetion" in C. }. Beck, B. S. Crittenden and
E. V. Sullivan (eds.) Moral Education: Inter-
disciplinary Approaches (New York: Newman Press, 1971)
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This is an interactionist position; maturation theories in moral matters
are rejected, as is also the Kantian view that ways of understanding rules
are 'moulds' into which experiences are fitted. Like Piaget and Bruner,
Kohlberg insists that development occurs through the individual re-
structuring the ways in which he understands his environment. The
question that remains is one of commitment; of how children become
emotionally attached to principles, of the way in which the desire for
Justice, or the capacity for moral indignation, is awakened. Commitment
might logically appear to be connected with the stage of being able to
visualise some 'ideal' situation (for example, in which everyone was
treated fairly), and to become apparent in childrens' use of moral

imperatives.

Children and Ideological Thinking ~ The Perception of Alternatives

in Politics

The concept of ideology is an abstraction. Its comprehension involves
the ability to grasp and to contrast alternative political end social
arrangements, and to bring to this task some understanding of relevant

criteria for judging systems of social priorities.

Childrens' abilities to consider the world as it is, and formulate
alternatives of how it might be, belong, in cognitive theory generally, to

edolescence, as does alsc the commitment to such choices.

What can be expected of the seven to eleven year-olds here? How do
children come to perceive the possibility of alternatives in political
affairs? In the period of concrete operations(the Primary School age range),
childrens' ability to understand alternatives in Piagetian terms is assessed
largely in terms of their ability to handle mathematical or spatial concepts.
The understanding, for example, that a certain distance can be measured in
any direction from a given point is one early achievement. At a later
stage, children are often given the opportunity to discover that the view of
a three-dimensional model of a mountain top will vary according to the

position from which an observer looks at it.

The child's understanding of practical alternatives arises from

his earlisst opportunities to make choices. When he can handle the con-

cept of choice, a child is ready to have 1is range of possible alterna-
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tives expanded. It can be argued that his needs then are not so much for
‘freedom' to make his choices, as for appropriate information that will

help him to make the judgements on which to base them.

To ask how & child is to acquire such information in order to make
political judgements is to ignore the facts that children do acquire
political information and do meke judgements here. The quality of judge~
ments, in terms of rationality and objectivity, will be a function of the
development of a child's concepts of politics. The ability to be other than
subjectively oriented, to be able, not only to arrange social and political
priorities in time and space, but to visualise oneself as occupying two
positions simultaneously, for example as a member of a small interest
group and a member of the larger community, is the political interpreta-
tion of the spatial model. 1Its end stage is an essential freedom of +hinking
from the 'here and now' socially, the trenscending of the narrowly self-

interested point of view.

Approrriate information for making judgements might be regarded as
those experiences which help children to construct their political world on
es broad a foundation as possible. The information itself flows from the
environment, to be processed by children as it is received, and categorised.
The categorising process is likely to be limited to & narrow, or even single
ba.sis1 for judgements, which will only be extended when children are able

to structure relaticns between relations, or to make use of proportionality.

It has been suggested (Mealings, 19632) that a mental age of at least
thirteen is required befare these mental processes are developed, and that
more usually a mental age of fifteen or sixteen is necessary before the
establishment of formal operational thinking. Beard3 points out that the
differences in thinking are largely socially and educationally determined.
It might usefully be added that the realm of discourse in which the thinking

takes place is also of consicerable relevance.

1. An example of such a gingle basis would be the conviction that politics
is about prices, as a single concern.

2. Mealings, Re. J., "Problem Solving in Science Teaching" Educational
Review,XV 1963, pp. 194-207.

3« Ruth M. Beard, An Outline of Piaget's Developmental Psychology
(London: Routledge & Kecan Paul, 1969) pe i7.
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The comparison between conceptual development which takes place in
science and mathematics, and that which takes place in political thinking,
has to take into account the particular attributes of political concept-
formation. Not only has motivation a direct and personal bearing, but the
mechanism of political processes ensures that from time to time the social
life of the country is pervaded by intensified political campaigning. This
occurs not only during a General Election, but a%t times of strikes, shortages
or greater or lesser crisis. A General Election is, of course, the strongest
of these influences; its presentation of alternative personalities,
structures, priorities and criteria for the common good, presents conceptual
models, usually via the media,to which children are exposed, and which some
of them find to be of interest.

It would be difficult to justify the disregarding of this exposure in
cognitive development in politics. If there were to be, occasionally, a
few weeks of highly intensified mathematical activity on the same scaie,
it could be expected to effect considerable differences in the general
level of understanding and interest, even for those who had little or no
previous experience of the subject. Add to this the immediacy of television
news coverage, and, returning to the subject of politics, it is suggested
that there might well be expected to occur some telescoping of certain
aspects of Piaget's stages of cognitive development, to some extent, in
this area. It is suggested that this tzkes place, particularly in inter-
nittent periods of strong political activity, but that it also continues
for those children who spend significant amounts of their leisure time

watching television current affairs programmes or news.

It is not suggested that whatever is gained in this way is, in
cognitive terms, operational. Children are not acquiring skills or
knowledge. But they may well acquire the vocabulary and information use-~
ful to aid transfer and extension of limited social concepts to ideas
that relate to the larger world, and extend their perceptions of alternativs

social arcangements.

How interested are children in politics? Individual motivation and
levels of interest are of obvious importance for any account of learning;
however, political learning is outside the sphere of institutionalised

motivation. So it might be considered that, given any politicel learning
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at all to have taken place for & child, he must have been, to that extent,
interested in politics.

The affective dimension of cognition is neglected by Piaget, nor
does he attach any vital importance to the effect on learning of & child's
social environment. It is impossible to ignore either of these two factors
when considering early politicel learning; indeed some authorsl’ 2 have
suggested that such learning is based on emotional attachment to symbols,
roles or personalities, Others3 would suggest that cognitive processes and
styles, as mediated by language codes, are environmenially structured, in

this country, by the influence of social class on that language.

It would seem hardly possible for political concepts to develop or
exist without reference to moral, social and emotional, as well as cognitive
development, unless the term 'political' is given a purely denotive character.
‘Its function in that case would be to ensble children to pin a label reading
*politicel' on institutions and procedures with no comprehension of their
purposes. This is not the sense in which it is proposed to try to examine
childrens' thinking, but rather to discover what awareness, if any, they have

of politics as an area of humen purposes and commitments.

l. Easton and Dennis, op. cit.
2. Hess and Torney, op. cit.

30 Bernstein’ OPe cit.
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PART TWO
T

COLLECTING THS DAYTA

The aim of the study is to examine the hypothesis that development
of political concepts in children takes place between the ages of seven
and eleven, and that the course of such development is similar to that

.described by Piaget's theory of cognitive growth.

In order to examine this hypothesis it will be necessary to investigate
the following aspects of childrens' thought:

1. Their possession of any information about politics.
2 Wnat ettitudes, if any, children have towards politics.

3. The content and nature of their thinking on politics,
at various ages, as revealed by verbal questioning and

discussion.

4. To discover whether children, in small groups, would be
able or willing to generate their own discussions from

questions presented to them.

5. TWhether the ability, or interest in discussing pclitical

questions might appear to differ between the sexes in this

age=-group.

6. What sources of political ideas, and influences on political

thinking might appear to be formative, or dominant.

7. The relating of their responses to a point of reference
in the form of a body of established theory from current
educational debate, drawn together for this purpose.
This connzction will, it is suggested, give the possibility
by deeper insights into the childrens'! responses, and may
itself be illumined by interaction with the products of
childrens' thought on the political world,
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If concepts can be shovn to be qualitatively different, between
different age-groups of children, and if some of the important differences
in their thinking on politics were to resemble Piagetian theory by pro-
gressing through consecutive, cumulative stages of cognition, then it would

appear possible

(a) that development in childrens' politiéal concepts between

the ages of seven and eleven takes place; and

(b) to observe to some extent its significant stages and

mechanisms.

Design of the Study

The study is designed on the basis of collection of data consisting
of (a) childrens' written responses to questionnaires, and (b) their verbal
responses to questions in discussions with small groups. Six schools
were used, two in South-East London, two in Dagenham, Essex, and two in
North-East Kent.

The number of children involved in answering questions were as

follows:-
No. of
School Children

St. Mary's R.C. Primery, Eltham, London S.E.9. ve 228
Horniman Primury, East Dulwich, London .. .o .o 91
Knockhall Primary, Dartford, Kent .. . oo .o 100
Bedonwell Primary, Drith, Kent.,. .o .o .o .o 11,
Hunters Hall Junior Girls School, Dagenham, Bssex .. 200 *

Hunters Hall Junior Boys School, Dagenham, Essex .. 85

818

* Extras 1.
Written data was collected from all the schools; discussion groups were

used at St. Mary's, Eltham, Hunters Hall Junior Girls and Junior Boys
Schools, Dagenham.



Choice of Schools Used

(1)
(i)

(ii1)

Several factors exert an influence here =-
The practical necessity of using an accessible geographical ares.

The desirability of using differing types of lccality within that
area. Thus the Dagenham schools, situated in a large council estate
in an area dominated by the Ford Motor Company as both employer and
environmental influence, present one kind of environment; the two
North Kent schools, Knockhall and Bedonwell, reflect recently semi-
rural areas, increasingly changed by industrial development and
major London to Kent coast road works. These schools draw from
housing areas consisting of a mixture of council and privately
owned housing, and might be described, socially, as working=-class
to lower middle class, with the former predominating. Of the two
London schools used, Horniman Junior, situated at East Dulwich,
represents a mixed and increasingly cosmopolitan area, while

St. Mary's R.C. Junior School, at Eltham, serves a stable
residential area, predominantly middle-class. The greatest
environmental and social differences appear between the latter
school and the Dagenham ones: in addition, the Dagenham children
are scgregated into single-sex schools, which is an unusual feature

of organisation at the Junior stage of education.

Permissicn was gained to record discussions on politics with
small groups of children in the Eltham and Dagenham schools,

for the purposc of studying the styles and content of their
approaches to politics. The childrens' ideas, attitudes,
lenguage, degrees of interest, their pcssession of information
and its sources, are all of interest as aspects of their thinking.
Also of interest are the possible influences of environment and
school organisation on the childreans' development of political

conceptse.

There is a problem in gaining access to Junioi* schools in order
to pursue a research project in connection with polities. The
schools used were those where existing professional contacts

with the Head-tecacher had established a situation of mutusl
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confidence, and co-operation could be requested, and explanations
given of the proposed research project, on that basis. Even so,
the idea of such projects as this comes as a surprise, and careful
explenation of the purpose and methods of the study are essential.
This is not surprising; the Head-teacher is responsible for what-
ever happens in his or her school, and allowing such a research
project to take place may wéll result not only in questions from
parents after the children have discussed their participation,

at home, but in queries from staff who see their normal timetebles
interrupted. There is also the important question of what exactly
is to happen to the children involved?

It is obvious, then, that the choice of schools for any researcher
will be limited, and that the exercise itself must be carried

out with care and consideration; for example, when interviewing
children, alone, the making of a spare transcription or

recording for presentation to the school would be a mark of

such consideration, in that it informs the Head of exactly what
happened to the children concerned, and of what was expected of
them.

(iv) There is a problem in deciding how many children shall be involved
in a project such as this. The nuiber (approx. 800) is the number
of children who were available from the six schools approached.
This number is considered to be viable for the purposes of this
study in that it appears to be large enough for trends or
characteristics to appear; aend, comparatively, more children
are involved than Greenstein's 700 of "Children and Politics".

No child's written contribution was rejected cr omitted.

The Questions Used

Thirty-eight questions were used in the questionnaires, as follows:=
1. FWhat is the Prime Minister's name?
2. What do you think he does?

3. Does the Queen dc any work? ,
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8.
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10.
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12.

13.

15.

16.
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18.

19.

20.

21.

22.

23

2k

What does she do that you know about?

Do you know what a law is? (Underline "a rule", "a game",

"e story" or "don't know")

Is there a form captain or leader in your class?
Would you like to be a form captain?

Why?

Would you like to be a monitor?

Why?

Some games have rules. What are rules for?

D: you ever make up the rules?

Is it important to keep the school rules?

Why?

Would it be nice to do just as you like all the time?
Have you ever voted for anything?

Do you know what that means?

Do yocu know what Parliament is?

Do you know what people do there?

Do you know how people come to be there?

People who help to make the laws are called Members of
Perlisment. Do you think we could a1l do that if we
wanted to?

Do you think only some special peoplc could?
Do peoplc who make the laws need to be very clever?

}

More clever than most pecple?



25« Do they need to be good?

26. Do they nced to be as good as most other people?
27. TWhat do you think politics is about?

28, What do you think political parties do?

29. Yhy dc we have different parties?

30. Do you think the different parties agree abcut most things?
31. VWhat kind of things might they not agree about?
32. How do we know a good Prime Minister?

33« Vhat kind of things should a Prime Minister do?
34+ VWhat kind of things would a bad Prime Minister do?
35, What should happen to a bad Prime Minister?

36. How does a Prime Minister decide what to do?

37, Does anyone help him?

38, Do you know what the House of Commons and the House of
Lords are?

-

These questions can be classified into four sets (1-1C; 11-17;
18-26 and 27-38) on the basis of the kinds of concepts, or the attitudes
they were intended to explore. Thus gquestions 1-1C are concerncd with
chilérens' possession of basic information and ettitudes towards the kinds
of authority end responsibility accessible to them in the classroom.
Questions 11~17 introduce a reguirement for judgements to be made of
faumilier situations, probably for the first time, in connection with ideas
of eauthority and freedom. The questions on voting follow, as any experience
the children have of voting is usuelly linked to either choosing games,
in peer groups, or filling classroom offices. Questions 18-26 require
more specific political information than the earlier questions, and

investigate to some extent childrens' attitudes towards elite groups and

their accessibility. The final group, 27-38, make complex demands, and
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with the exception of No. 38, require answers in terms of evaluative
thinking in politics; the final question mekes the strongest demand for
specific information, and presents an opportunity for children to relate
whatever they are able on the subject. There is some gradation of
difficulty between the sets of questions, and between individual questions
in each set. It was intended that all the participant children should

be able to produce answers of scmé kind, while the more able would have

the opportunity of presenting, or even extending, their ideas.

It would be unrealistic to expect answers to all the questions from
all the children involved in the study. In most of the schools, a limited
period of time was available for completing the questionnaires. Accerdingly,
as all the questions included were considered valuable, the whole range
was used by having different sets worked in different schools; the
essential aspect being that as wide an age~range as possible within the
same school should contribute responses. The exception to this limitation
was provided by St. Mary's School, Eltham. There, as it was possible to
make several visits, the full range of questions was used. This was the
school where questions 27-38 were used, in July, 1975, as by this time the
earlier results obtained in all the schcols had indicated that children
might well be able to cope with more complex questions, and indeed might

be interested in doing so.

In the earlier questionnaires, the questions relevant to politics
and extracted for discussion were accompanied by other, general questions,
concerning social aspects of school. This was for reasons of motivation,
and to ensure that each child would have some experience of success in
dealing with the questionnaire. On the last visit to St. Mary's School,
however, this technique was changed and the children were then presented

with a wholly politically-oriented questicnnaire,

As it was possible to mcke three visits to St. Mary's School, Eltham,
(December, 1973; February, 1974 and July, 1975) full use was made of the
opportunities to question as many children as possible. Some children,
therefore, have worked more than one set of responses, and accecrdingly a dis-
crepancy arises between the number of responses and the number of children
involved. Sets of responses have been checked agsinst names, so that no

child has been counted twice when the nhumbers of children involved in the
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responses refers to the time at which these were obtained.

A study such as this can encounter slight complications by using a
school over a period of time. However, the opportunity of establishing
even e modest research project in the field of politics in a Junior school
is extremely rare, and mey well be unique. It is considered to be well worth
the slight inconvenience of extracting the numbers of children perticipating
from the total of responses collected, and, in the interests of accuracy,

presenting an explanation of what has been done.

The information was collected from the schools involved between
November, 1973, and July, 1975. The first exploratory visits were made
to St. Mary's Junior School, Eltham, and Knockhall Junior School, Dartford,
in November/becember, 1973, in order to ascertain whether the questions
were appropriate to childrens' abilities across the age-range. This was
done by presenting questionnaires containing questions 1~17. As children
throughout the age-range of seven to elcven were able to complete these,
and their answers reflected different levels of thinking, the material
was considered appropriate. It was later extonded to two additional schools,

Hunters' Hall Girls and Boys Junior Schools, Dagenham, during 1974.
? O

In the Spring term of 1974 the following schools were visited:
Horniman Junior School, Dulwich; Bedonwell Junior School, Erith, Kent;
St. Mery's Junior School, Eltham. During the following Autumn term
visits were made to Hunters Hall Junior Girls and Junior Boys Schools,
where discussions with soms of the children were also recorded.

Questions 1- 38 were used during this time.

In July, 1975, a further visit was made to St. Mary's Junior School,
where questions 27~38 were used, and discussions recorded with some of
the children.

During this entire period of collecting the data, there was considerable
political activity. There were two General Elections in 1974, end in
1975 the referendum on Britain's proposed entry to the E.Z.C. took place.
In addition, shortly before the July visit to St. Mary's school there had

been a by-election in that constituency.
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of political stimulation of a generally consistent level.

The questions were presented to children in the different schools

as follows:-

Questions 1-10:

SCHOOLS
T
Ste Mary's | Knockhall Hunters Hall TOTALS
Boys Girls Boys Girls Boys Girls Boys Girls
Age 7 *27 27 - - - 32 27 59
Age 8 14 16 ~- - 20 48 34 64
Age 9 15 10 15 10 25 S5k 55 4
Age 10 10 10 30 23 36 64 76 97 |
Age 11 5 3 13 9 L 2 22 1, |
21, 308
71 €5 58 42 85 200 (522)
¢In these numbers are included 15 boys and
1, girls who were given the questions in
July, 1975, as there was then a class of
new J-year=-olds available.
Questions 11-17:
SCHOOLS
St. Mary's Knockhall TOTALS
Boys Girls Boys Girls Boys Girls
Age 7 12 13 - - 12 13
Age 8 1L 16 - - i 16
Age 9 15 10 15 10 30 20
Age 10 10 10 320 23 40 33
Age 11 5 3 13 9 18 12
» 52 8 114 oL
? 2 42 (208)




Questions 18-26:

SCHOOLS
St. Mary's | Hunters Hall Horniman *Bedonwell TOTALS
Boys Girls Boys Girls Boys Girls Boys Girls
Age 7 - - - 32 8 7 8 39
Age 8 5 12 20 48 12 10 37 70
Age 9 21 19 25 54 11 13 57 &6
Age 10 20 3 36 64 12 12 68 110
Age 11 1, 15 L 2 1 5 19 22
189 327
60 80 85 200 Y 47 (516)
e ——— —— i

Total children to whom this group of question were given:

*As the children at Bedonwell Junior School had
left blank the spaces provided on the question-

naires for names, evidence of sex remained

unavailable.

age group are as follows:

Bedonwell Junior School

Children
Age 8 60
Age 10 50
Age 11 4
TOTAL 11,

630

The numbers of children in each
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Questions 1-10: 27-38.

SCHOOL SCHOOL
AGE St. Mary's * Hunters Hall
Boys Girls : Boys Girls
T 15 14 - 32
8 - - 20 48
9 14 11 25 54
10 12(5%*) 11(7**) 29 64
11 29 19 2 3
Totals 70 55 76 201
12 2
E 123*) (277)

* The timing of this last visit was arranged for late in the Summer
term, in order that a larger group of children aged eleven might be
found than existed in previous visits to schools, **Denotes numbers cf
children who answered questions 1-10 only.

Administering the Questionnaires.

These were presented to the children by their class teachers

in the course of a normal day's teaching.
The instructions for administering the questions were as follows:-

1. Ask the children to write answers to the questions, explaining
that this is not a test, but that they were being asked to help
the researcher.

2. Help any children who have difficulty in reading the questions,
by reading them aloua.

3. Do not help children with the content of their answers by
explaining, renmirnding, or suggesting anything.

4. In the case of children who ask for help with spelling, please
do this on an individual basis, quietly, and without using the
blackboard.
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Interviews and Discussions with Children.

Small groups of either two or four children, aged seven, eight,
nine, *en and eleven respectively, were used. These discussions,
although initially structured to the extent that particular questions
were asked, were left sufficiently "open" for the children to be able
to pursue any ideas or interests arising through questioning or con-
versation., Small numbers are used in order to encourage an informal,
relaxed atmosphere, responsiveness between the children to each others'
ideas and styles of communication, and willingness to not only contri-
bute but to listen to each other. Observation of responses and inter-
actions of the single-sex groups as compared with those of mixed groups

is also of interest.

The greatest emphasis is placed on the significance of the child-
rens' own words. Written answers to questions can be expected to
indicate levels of achievement, to demoustrate whether development in
some basic political understanding (e.g. use of everyday language to
express political ideas) has taken place. In contrast, discussion
with different age-groups might be expected teo illumine to some extent
how that development takes place, by approaching political ideas through
the words of'the children themselves, free from the task of accommodat-

ing their thinking to the format of a written exercise.

On the final organisation of the written data, some attention is
paid to the achievements of the nine-year-old stage. In order to do
this, both the seven and eleren~-year-old stages need to be taken into
consideration; the former age as the chronological starting-point for
this study, from which subsequent development may be measured., The
latter, in order that childrens' achievement after the age of nine may
be assessed, in terms of abilities acquired and changes having taken
place in conceptualising. The written responses, then, indicate the
childrens' established ideas, which are capable of writtcn quantitative

expression.
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The conversations, on the other hand, are concerned with the
processes of development, i.e. in the thinking revealed by childrens’
first-time discussions of political matters, in which they were free to
generste their interests as groups. Investigation of the development of
these abilities appears to require continuity throughout the full age-range,
so all age-groups between seven and eleven were involved. This is in

order to explore, in such discussions, the possibilities of:-

(i) demonstrating the close connection between the development

of language and concepts, in politics;

(ii) presenting the opportunity to observe any growth in
understanding which takes place during the course of

such discussion;

(iii) providing opportunities to observe whether any consistent
sex-linked differences in political understanding appear
to be present.

It appears relevant, when comparing responses between the several

éroups of children, to do this on the basis of such criteria as:-

(i) the circumstances of the political environment at the
time the study was made;

(ii) the childrens' differing personal attrilutes and social
background; :

Concerning (ii) above, interest centres on the idea of any links
discernible between social class, linguistic competence and cognitive
style in the childrens' perceptions of politics. In other words, whether
there might be implications for politiecs in the socio-linguistic debate
initiated by Bernsteinl. Of the notion of sex-linked differences in
political cognitive style, this is at present problemetic and elusive,
The premise is basically logical; accepting the validity of modern work
in humen physical and psychological development, there would appear to be

certain fundamental behavioural differences in the selection and processing

)

1. See Bernstein, B. "Social Cless, Language and Socialisation" (1970) in
Giglioli, P. P. Language and Social Context
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of information from the environment, between the sexesl. Whether these
are the result of behavioural conditioning or innate dispositions or
abilities, is not the point presently at issue, but rather whether any
such oifferences reveal themselves in political concept-formation. If
this should appear to be so, then further questions arise; for example,
of the nature of such differences, their possible origins, and variation
or persistence through different age-groups and social classes. Some
aspects of this issue are explcred in relation to the content and styles

of childrens' responses during the course of this study.

It remains to present the apprcach used in interviewing children,
which might be considered in terms of the problems involved. The basic
problem is to gain the co-operation and responsiveness of the .children in
what are for them, unusual and artificial situations, so that they will
be, firstly, willing to talk, and secondly, to talk ebout politics. To
this end some structure, in the use of motivating factors, is required.
Children need to see the situation as & rewarding, not a threatening, one,
and this is most likely to result if they are given, initially, a pleasant

stimulus as a group, followed by early experience of success as individualse

The role of participant-cbserver requires a careful balance in relating
to the subjects, particularly when asking them to participate in a completely
new experience where they might possibly seek for guidance or instruction.
Accordingly, the problem at the start of discussions or interviews with
children is to establisk rapport and interest, without in any way using

material which teaches or leads them, yet gives & foous for attention.

For this purpose the cassette-recorder was found to have a use other
than its technical one; demonstrating its workings to the children, allowing
them to make a brief "test", i.e. non-politics, recording, and hear it
played back, was found to be a worthwhile investment of a small amount of
time. The children had been shown something of great interest to them, the
situation hed been "warmed up" in terms of establishing a relationsuip

between group and interviewer, and a further problem solved by making,

1. See Mussen, P., Conger, J. and Kagan, J. Child Development and

Personalit ;
PP 501-3.
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implicitly, the point that this was not to be a lesson. It also seems
important to make this point explicitly, especially when working with
children who are used to & formal school atmosphere, by stressing that
the interview is to be "just talking" - there are no "right answers" to
find.

This opening, having been found productive, was retainel.

Other aspects of organising the discussions which appeared to contribute
to their success were, firstly, grouping. Interviewer and children, grouped
eround a microphone together, produce a different, more positive situation
from one in which the children are further apart from each other, or even
one in which the children form a group from which the interviewer remains
apart, and by that token aloof. Proximity, the second contributory factor,
allows for all the small but significant ways of encouraging thc child who

happens to be speaking - for example thrcough facial expression, eye-contacy,

a signal to another child not to interrupt quite yet.

The subtle details of inter-personszl communication are lost in the
recording of interviews with children; however, they play an important
part in establishing a successful interview or discussion. ithile the
personality -of the interviewer is an important fector in determining vhat
kind of communication takes place, many personality-types are able to be at
ease with children, which would appear to be the essential ettribute. The
vital aspect of this might be described as the ability to respect childrenm,
in the real sense of treating them as equals in rationality, and hope as

a result to establish a relationship in which ideas can be exchanged.

The experience of success in the early stages in an interview can be
constructed by presenting a very simple task to children. For the purposes
of these discussions, newspaper cuttings containing photographs of paerty
leaders were presented for recognition. This was intended to start discus-
sion during which generative words might emerge, that would lead to further
social and political ideas being produced. This technique is similar to
methods used by Paolo Freire1 in his work for political literacy, and indeed

it may be considered that the two situations, environmentally so different

1. Preire, P. Cultural Action for Freedonm (Harmondsworth: Penguin Bcoks,
1972) Appendix.
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yet contain, conceptually, some common elements.

In considering the problems of encouraging children to respond to
an interview or discussion situation, it might be most informative to
suggest that an interviewer working with the seven to eleven age-range
draws upon certain of the skills of the teacher, while carefully avoiding
drawing upon the role. Further, that each interview, discussion or con-

versation is unique, and requires to be explored in terms of its owmn
realities.,



PART THREE
o4

THE EMPIRICAL COMPONENT OF THE STUDY

This presents data collected from childrens'
written answers to questionnaires, and also
from recorded discussions with children in

their schools. There are five sections.
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PART THREE

THE EMPIRICAL COMPONENT OF THE STUDY
(Comprising Five Sections)

The organising principle of this part of the work is the emphasis
placed on studying each separate age group's written answers to question-

naires presented to them.

The questions used are grouped into three broad, related themes.
The first section deals with questions relating to the theme of "ihat is
politics?" This is represented by the following questions:-

What do you think politics is about?

What do you think political parties do?

Why do we have different parties?

Do you think the different parties agree about most things?
What kind of things might they not agree about?
What is the Prime Minister's name?

What does the Prime Minister do?

How do we know & good Prime Minister?

What kind of things should a Prime Minister do?
What kind of things would a bad Prime Minister do?
What should happen to a bad Prime Minister?

How does a Prime Minister decide what to do?

Does anyone help him?

what does the Queen do that you know ebout?

A}

Do you know what the House of Commons and the House of Lords are?
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These questions are examined in terms of the thinking of each
year's age-group of children between seven and eleven. Childrens'
written responses to each question are quoted, and these are separated

according to sex and the different schools representing different areas.

Also given are the numbers and percentages of children in each year
who were able to answer each question. "Able to answer" is used here to
refer to children who were able, to some extent, to use a political frame

of reference, however narrow, when replying.

The characteristic features of the first section are (i) the directly
political references of the questions, and (ii) the depth of treatment
given to the questions, in that each is treated as a separate entity

as considered by children in each successive year of the five year-groups.

Section two deals with the responses to questions representing the
theme of childrens' attitudes to rule keeping, freedom, authority and

personal aspirations towards authority and responsibility within the schoo:
The following questions are used to illustrate this theme:-
Do you know what a& law is?
Is there a form caeptain or leader in your class?
Would you like to be the form captain?
Would you like to be a monitor?
Why?
Some games have rules. What are rules for?
Do you ever make up the rules?
Is it important to keep the school rules?
Vhy?

Would it be nice to do just as you like all the time?

p
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The questions in this section are treated differently from those in
the first section, in the manner of presentation of the childrens' responses.
EBach question is treated as a vehicle for presenting one continuing picture
of development through the age range, of the childrens' thinking on that
topic.

Section three presents some questions which show the direct political
application of the previous section's more personal ones. They are aimed
at investigating childrens' attitudes to governing groups, and ideas on

how open access to elite groups might be.
The following questions are used:-
Do you know what it is to vote?
Do you know what Parliament is?
Do you know what people do there?
Do you know how people come to be there?
Could we all be Members of Parliament if we wanted to be?
Do you think only some, special people, could?
Do people who make laws need to be very clever?
More clever than most people?
Do they need to be good?
As good as most other people?
Why?

As most of these questions required either "Yes" or "No" as a response
from the children, the resulis are expressed as numbers and percentages
of the age-groups concerned, again on a basis which allows for a complete
developmental picture to emerge for the age-range. Where written responses
were also obtained, as where children were asked for reasons, these -~ or

typical selections - are also quoted.

A}
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These three sections present different ways of organising the
data, each considered to be the most useful and informative for the

particular content and style of the questions and responses concerred.

Section four deals with the childrens' discussions in small groups,
and comparisons presented between results obtained from the two schools
where these were carried out. Discussions took place in each school
with each age-group, enabling comparisons between similar groups of
children to be made.

In section five, the overall development in chilérens' thinking
on politics is discussed in terms of the development of their political

language; this forms the final section of Part Three.



SECTION ONE: What is Politics?
(Questions used: nos. 1,2,4; 27-38)

The children involved in this section of the study were
from Hunters Hall Junior Girls' and Junior Boys' Schools, Dagenham;
St. Mary's Roman Catholic Junior School, Eltham, and
Knockhall Junior School, Dartford.

The children from the latter school were involved only
in the questions concerning the specific roles of the Prime Minister

and the Queen, in the age-groups nine, ten and eleven.

The numbers for each age-group and school are given with each
question, after the childrens' quoted responses.

Original spellings are sometimes gquoted. This is in order
to illustrate individual childrens' ability to communicate meaning,

even with very limited literacy.

Seven-year-old childrens' written responses to the questionnaires:-

SCHOOL . NUMBERS OF CHILDREN INVOLVED TOTALS
Girls Boys

Hunters Hall

Junior School 32 - 32
(Dagenham)

St. Mary's

Junior School 14 15 29
(Eltham) 13 (answered 3 12 (answered 3 25

questions) questions)

59 27 | 86
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Written Responses of the Seven-Year-01d Children

Question: What do you think politiecs is about?

Answers: Hunters Hall Junior School(Dagenham), Seven-Year-~0ld Girls:
I think polites is abote making ruls (sic)e
I don't know have to do something with Lauber.
I think it is about histrey.
People talk with other people.

St. Mary's Junior School (Eltham), Seven-Year—Cld Girls:

Science.
Labour and Libral parties.

Parties.

St. Mary's Junior School (Eltham), Seven-Year-0ld Boys:
Vo ting .

The priminester.

Parties.

It is a part(y).

It is something about voting.

Numbers of children able to answer this guestion:

SCHOOL Girls Boys
Hunters Hall -

Jzﬁio:sSchool 4/32 (1205%) -
(Dagenham)

St. Mary's ~

Junio:rgchodl 3/ (21%) 5/15 (33%)

(Eltham)
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Answers:
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What do you think political parties do?

Hunters Hall Junior School (Dagenham), Seven-Year-01d Girls:
Talk about things.
Play gam(e)s.

The(y) is political.

They make laws.

Because they are people's party.
They vote.

About th lor (sic).

St. Mary's Junior School (Elthem), Seven-Year-0ld Girls:
W(r)ite about other people.
Vote if they want thing(s).

To see who will be Prime Minister.

St. Mary's Junior School (Eltham), Seven-Year-0ld Boys:

Yhey votes.

They tok to gathe (talk together).
To government.

Help the Queen.

Find out if we go out of the comon (sic) market or stay in.

Numbers of children able to answer this question:

SCHOOL Girls Boys

Hunters Hall
Junior School
(Dagenham)

e ool 3/L (21%) 6/15 (40%)

(Elthan)

7/32 (22%) -
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Question: Why do we have different parties?

Answers: Hunters Hall Junior School (Dagenham), Seven-Year—=01ld Girls:

Becose (sic) there are different names.

Becaese of all sorts of thingse.

We have different parties so that there is Labour.
To talk about things.

Beycos it is in difrun plasis (sic).

Because every party does a different thing.
Because of Laber and Librall.

They tell us about histrey.

Otherwise we get bored.

St. Mary's Junior School (Eltham), Seven-Yeer-0ld Girls:
So that we can vote.

Because Prime Minister ned a teme (sic).

St. Mary's Junior School (Eliham), Seven-Year-0ld Boys:

So thet one person doesn't have to be Prime Minister all the time,

Because otherwise we would have everything the same.
People like different people.

Numbers of children able to answer this question:

SCHOOL Girls Boys
Hunters Hall

Junior School 9/32 (28%) - A
(Dagenham)

Sto Mary's ) o

Junior School 2/14 (M) 3/15 (20%)

(Eltham)
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Answers:
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Do you think the different parties agree about most things?

Hunters Hall Junior School (Dagenham), Seven-Year-0ld Girls:

Yes - 20 (62%)

No - 6 (19%)

St. Mary's Junior Schcol (Eltham), Seven-Year-01ld Girls:

Yes - 2 (1u%)

No - 3 (21%)

St. Mary's Junior School (Elthem), Seven-Year-0ld Boys:

Yes - 3 (20%)

No - 4 (27%)

Numbers of children able to answer this question:

SCHOOL

Girls Boys {

Hunters Hall
Junior Scheol 26/32 (81%) -

(Dagenham)

St. Mary's 5/ (36%) 7/15 (47%)

Junior School
(Eltham)




62.

Question: What kind of things might they not agree about?

Answers: Hunters Hall Junior School (Dagenham), Seven-Year~0Cld Girls:

Who is going to be Prime ¥inister.
Being someonse.,

Prices.

Ivorys thing (everything).

They might not agree about god.

St. Mary's Junior School (Eltham), Seven-Year-0ld Girls:
Things going up.

Do not have enuf money.

Beinz part of Eupoen (sic).

St. Mary's Junior School (EltLam), Seven-Year-0ld Boys:
Vho should be Prime Minister.

People being in palement (sic).
London Bridge was to open every (h)our.
Who is Prime Minister.

Staying in or out of the Common Market.

Numbers of children able to answer this question:

SCHOOL Girls Boys

Hunters Hall
Junior School 5/32 (16%) -

(Dagenham)

St. Mary's .
Junior School 3/ (21%) 5/15 (33%)

(Eltham)
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Question: What is the Prime Minister's name?

Number of seven~year-old children able to answer this question:

SCHOOL

Girls

Boys

(Dagenham)

(Eltham)

Hunters Hall
Junior School

St. Mary's
Junior School

18/32 (56%)

22/27 (81%)

24/27 (89%)

* The seven~year-~old boys in this
school were not considered capable
(by the school) of completing the
written questions, and consequently

were not given the opportunity to

do so.
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Question: What does the Prime Minister do?

Answers: Hunters Hall Junior School (Dagenham), Seven-Year-0ld Girls:

He signs important papers.

The Prime Minister look after the connortay.
I think he rules the conutrey.
He helps people.

He tells us the news.

He is on teley.

The Prime Ministers the Govment.
I think he makes prices higher.
He voters.

He tavles round weld.

He looks after our country.

He signs letters.

He does the noes (news).

He tells all about the world.

He is aPrinse and woks for thc aremy.

St. Mary's Junior School (Eltham), Seven-Year-01ld Girls:
He plays golf.

Leader.

He works on papays.

He goes to important meetings.
He does work.

News.

He tells people to bluid houses.
He goes to very important meetings.
He puts prises on shop t(h)ings.
He send people to gaol

He makes peace.

He juges (2).

He writes letters (2).

Writes about things.

He talks to the M.Ps.

He tells us the rules.

He wrights things for the Queen.
Tell you what to do. ’
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St. Mary's Junior School (Eltham), Seven-Year-01d Boys:

He goes to very important meetings and says his speech.

He works with the govermant.

Opens letters.

He sometimes torks with orther people.
He t ell people to do thin(g)s.

He writes lettérs.

He rules ingland.

Mekes things go up.

He talks to the M.Ps.

He rules cover the country.

He does some writhing (sic).

Judges.

Writes letters.

He helps in the budget and finds out about the voting.

He works but has some rest.

Numbers of children able to answer this guestion:

SCHOOL Girls Boys
Hunters Hall

Junior School 15/32 (47%) -
(Dagenham)

St. M !
Junio:rgczool 20/27 (74%) 16/27 (59%)

(Eltham)
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Question: How do we know a good Prime Minister?

Answers: Hunters Hsll Junior School (Dagenham), Seven-Year-01d Girls:

We know because of the rules he makes.
He will tell you things.

Baecos he has to dow good wuc (work).
Becas he is on teley (sic).

Becos we do.

If he does things good.

Check him.

Because they test him first.

They test him.

By asking him History questions.
Bekos th prisis (sic).

St. Mary's Junior School (Eltham), Seven-Year-01ld Girls:
He witrs (sic) a lot.
If he is kind to people.

See what he doese.

Because he gives the works(eis) more money.

St. Mary's Junior School (Eitham), Seven-Year-0ld Boys:
He goes through a test.

By good rules.

Because he would do good things.
He gives good prices.

By his work.

Put him on a commando cus (sic).
The test him.

Numbers of children able to answer this question:

SCHOOL Girls Boys
Hunters Hall

Junior School 11/32 (3u%) -
(Dagenham)

St. Mary's

Junior School 4/ 1 (295) 7/15 (47%)

(Eltheaa)
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Question: What kind of things should a Prime Minister do?

Answers: Hunters Hall Junior School (Dagenham), Seven-Year-01d Girlss
The Prime Minister should look af(ter) the country.
He should make evrey body happye.

Help people and do things for people.
Make good rooles (sic).

Say the news.

Has tu dow wuc (sic)e

Work hard and writ a lote (sic).

I think he should not put prices higher.
Give medals.

The Prime Minister should look after the pepple (sic).
Do ruls (sic).

He should look after our contrey.

Tell us news that's what he should do.
Make lawse.

St. Mary's Junior School (Eltham), Seven-Year-01ld Girls:
Help people.

Write about things and about people.
Tell people to pay taxs.
He should give fair price on things.

Give more money to the workers.

St. Mery's Junior School (Eltham), Seven-Year-0ld Boys:
Good thingse.

Make good rules.

Look after the country.
Writing and worke.

Good work.

Find out about thc voting.

Numbers of children able to answer this question:

SCHOOL Girls Boys
Hunters Hall 3

Junior School 13/?2 (41%2) =
(Dagenham) .

St. Mary's N

Junior School 5/ (36%) 6/15 (L0%)

(Eltham)
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Question: What kind of things would a bad Prime Minister do?

Answers: Hunters Hall Junior School(Dagenham), Seven-Year-01ld Girls:
He mit not tell the truth.
Put people in prison and tell people off.

He mite tak paprs that dusnt blog to him,
Say the rong things.

He dus bad wule (rule) all day.

Do bad things.

Do it all rong.

Put all thirgs higher like prices.

He might kill people.

Do norty rules like you may do eneyfink.
Get out of the job.

He would rot look after our contrey.
Rob us. '

No good things.

Do things all wrong.

St. Mary's Junior School (Eltham), Seven-Year-01d Girls:
Write wrong things.

He might vote on unimportant things.

Cuts down the workers money.

St. Mary's Junior School (Eltnam), Seven-Year-01d Boys:
Bad things.

Make silly rules.

Make the prices go up to high.

Crush old houses that people live in,

\
Bad work.
Silly things.
Numbers of children able to answer this question:
SCHOUL Girls Boys
Hunters Hall -
Junior School 15/32 (477%) -
(Dagenham)
St. Mary's : .
Junior School 3/ (21%) 6/15 (40%)
(Elthar)
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Question: What should heppen to a bad Prime Minister?

Answers: Hunters Hall Junior School (Dagenham), Seven=Year-01ld Girls:
He should not be a Prime linister (6).
He would be put into prison by the police.

He wod go to prison for ever.

He will go to prison {2).

He should go to jail (3).

He will lose the job.

He should be sacked.

He should be moved out of the place.

The bad Prime wod let the good Frime come on.
He wood get shot or hagd if he was a Bad PM.
He should die.

He would get fotid (voted) out.

St. Mary's Junior School (Eltham), Seven-Year-01d Girls:
Killed

He will not be Prime Minister any more.

Got sacked.

He should be made to retier.

The queen would get a new Prime Minister.

St. Mary's Junior School (Eltham), Seven-Year-0ld Boys:
He should be sacked,

He would be chucked out.

He would be frid (fired).

Put him in prison.

He will be put in prin. \
He would be thrown out.

Number of children able to answer this question:

Hunters Hall 3

Junior School 20/32 (62%) -
(Dagenham)

St. Mary's

Junior gchool %/%# (29%) 6/15 (4,0%)

(Eltham)
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Answers:
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How does a Prime Minister decide what to do?

Hunters Hall Junior School (Dagenham), Seven-Year-0ld Girls:
He thinks.

Bi going to metins.

By thinking very hard.

St. Mary's Junior School (Eltham), Seven-Year-0ld Girls:
He thinks.

By thinking.

People help him.

By asking people what they would do if they would do.

St. Mary's Junior School (Eltham), Seven-Year-01ld Boys:

He votes.

By thinking.

He decides with men.
Political party tells him.

By the gqueen orders.

Numbers of children able to answer this auestion:

SCHOOL Girls Boys
Hunters Hall B

Junior School 3/32 (9%) -
(Dagenham)

Sto }dm's o

Junior School h/14 (29”) 5/15 (33%)
(Elthem)




7.

Question: Does anyone help him?

Answers: Hunters Hall Junior Schocl (Dagenham), Seven~Year-01ld Girls:

Yes - 10 (31%)

No - 16 (50%)

St. Mary's Junior School (Eltham), Seven-Year-0ld Girls:

Yes - 2 (14%)
No = 1 (7%)

St. Mary's Junior School (Eltham), Seven-Year~0ld Boys:

Yes -~ 5 (33%)

No - 2 (13%)

Numbers of children able to answer this question:

SCHOOL Girls Boys
Hunters Hall o -

Junior School 26/32 (81%)

(Dagenham)

St. Mary's

Junior School 3/ (215%) 7/15 (47%)

(Eltham)
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Answers:
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What does the Queen do that you know about?

Hunters Hall Junior School (Dagenham), Seven=Year-01ld Girls:

The Queen sits on a throwa.

No, I do not think the Queen does any work.

She helps people.

She writes letters.

She calls a servant.

She rites things on paper and goes to other countries.
She rids a horse.

She goes round the world.

She gives medals out.

St. Mary's Junior School (Eltham), Seven-Year-01ld Girls:

She loocks after the palace.

She rules the country.

Meets people.

Housework, meets people.

She reads papers from people.
She gose trouping.

She tells people what to do.

She reads papers from people.
She wears Juals (2).

She travels tolook after people.
Looks after the Kingdom (2).

She rules.

She talks.

She writes letters to people who are & hundred.
She tells the government.

Offes (sic) work.

She does a parade.

St. Mary's Junior School (Eltham), Seven-Year-0ld Boys:

She goes to trouping of the colour and receives the new
Rules the country.
Visits places.

She does worke.

colour.
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St. Mary's Junior School (Elthem), Seven~Year-01ld Boys:

(Cont'd ...)
She reads speeches.

She does messegs.

She helps to rule two countries, Australia and England.

Goes to another country.

She goes to parts of G.B.
Looks after her children.

Makes the beds.

She does writhing (writing).

Writes letters and rule the country.

She helps the mayor.

She visits different places at different times.

Numbers of children avle to answer the question:

SCHOOL

Girls

Boys

Hunters Hall
Junior School
(Dagenham)

St. Mary's
Junior School
(E1ltham)

12/32 (37%)

13/27 (48%)

12/27 (44e)
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Question: Do you know what Parliament is? Do you know what

people do there?

Answers: Hunters Hall Junior School (Dagenham), Seven-Year-01d Girls:

Yes, they cock.

Yes I do.

Sometimes the aiforc came and bloow it up (sic).
Voting.

They do a lot of work.

St. Mery's Junior School (Eltham), Seven-Year-0ld Girls:

Group round and discuss.

They make laws and biuld biuldings (sic).

Choose the govement (sic).

Group round and discuss the laws. People vote for them.
They make laws.

They do lots of worke.

St. Mary's Junior School (Eltham), Seven-Year-0ld Boys:

They malke ruls.
They decide laws.
They build houses.
Talk.

Numbers of children able to answer this question:

SCHOOL Girls Boy's
Hunters Hall 4

Junior School 5/32 (16%) -
(Dagenham)

St. Mary's

Junior School 6/27 (22%) 4/27 (15%)

(Eltham)

124



Question:

Answers:

5.

Do you know what the House of Commons and the House of

Lords are?

Hunters Hall Junior School (Dagenham), Seven-Year-0ld Girls:
The House of Lords = thet is all Lords.

In the house of Commons they have meetings.
The House of Lords is when you go to Church or Sundsy School.

It is a plase waer you can make lors.

St. Mary's Junicr School (Eltham), Seven-Year-0ld Girls:

The House of Commons is in Londone.

St. Mary's Junior School (Eltham), Seven~Year-0ld Boys:

They are both Members of Parliament.

The Queen lives in it.

Numbers of children eble to answer this question:

SCHOOL Girls Boys
Hunters Hall

Juniocr School 432 (127) )
(Dagenham)

St. Mary's 1/, (7%) 2/15 (13%)

Junior School
(Eltham)
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Eight-year-old childrens' written responses to the questionnaires:-

SCHOOL NUMBERS OF CHILDREN INVOLVED TOTALS
Girls Boys

Hunters Heall

Junior School 48 20 68

(Dagenham)

4 L

?Z;iﬁirgcﬁool 16(answered 14(answered 30

(Elthan) 3 questions) 3 questions)
64 3 98

It was only possible to work with the eight-year-ocld

children of the two above schools on these questions, except for

the questions concerning the specific activities of the

Prime Minister and the Queen.

Children in all three schools were involved in those.




Question:‘ Wvhat do you think Politics is about?

Answers: Hunters Hall Junior School (Dagenhem), Eight-Year-0ld Girls:
Abot the primster.

Politics is about your work.

I think politics are people, like the priminsta.
I think politics is about important business.
I think it is Election.

They digust (discuss) thing.

It is about people.

Hospitals.

Politicsis people voting.

Politics is where people sit down and talk.

I think politics are against the Law.

It is about the law.

The poele (people) on the moon,

Hunters Hall Junior School (Dagenham), Eight-Year-0ld Boys:
The labour.

It's a sort of meeting.

It is where people learn when they leave school.

Government.

Numbers of children able to answer this question:

Girls Boys

13/18 (27%) 4/20 (20%)
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Question: What do you think political parties do?

Answers: Hunters Hall Junior School (Dagenham), Eight-Year-0ld Girls:
They talk about Election (2).
Political parties do talking and things like that.
They work all the time.
I think political parties have eletons.

I think parties make rules.

They degust (discuss) things.

They do the elcection.

They talk about important things.

They tack sets (take seats) in a speshull hows.
They meke the Elecs.

They tell people on television to vote conservative.
Elicons.

They tack about things.

They dised (decide) things.

Hunters Hall Junior School (Dagenham), Eight-Year-01ld Boys:

Cose of the votes.

They stop the prices.

Have a meeting.

They learn.

Talk sbout different things (2).
Argue.

Numbers of children able to answer this question:

Girls Boys

15/18 (31%) 6/20 (30%)

L
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Question: Why do we have different parties?

Answers: Hunters Hall Junior School (Degenham), Eight-Yeer-01d Girls:

Because then the parties can agree.
Because the wot (won't) be the same.
Because they have different names.

Because if there were seven parties sll saying the same
thing it would all be a waste of time.

Beous they are difrent (2).
Because we're not ipportant people.

As we have to vote for different men.

Hunters Hall Junior School (Dagenham), Eight-Year-0ld Boys:

So we can have different votese.

Because one party would win.
Because if there was one he would have to be it.

For elections.

Numbers of children able to answer this question:

Girls Boys

8/u8 (17%) L/20 (20%)

v
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Question: Do you think the different parties agree about most things?

Answers: Hunters Hall Junior School (Dagenham), Eight-Year—-0ld Girls:

Yes - 17 (35%)
No - 10 (21%)

Sometimes - 3 (6%)

Hunters Hall Junior School (Dagenham), Eight-Year-01ld Boys:

Yes - 8 (40%)

No - 4 (20%)

Sometimes - -

Numbers of children able to answer this guestion:

Girls Boys

30/48 (62%) 12/20 (60%)

L4
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Question: What kind of things might they not agree about?

Answers: Hunters Hall Junior School (Dagenham), Eight~Year-01ld Girls:

Not having parties.

They might not agree about who is the Prime Minister.
Countrys and Pole (poll?).

They might not agree about the Elesn.

Good working and things like that.

They might not agree about Mr. Heath being Primister.
They might not agree about who rules the country.
Changing the law.

Food,

Thing(s) they can not do.

Hunters Hall Junior School (Dagenham), Eight-Year-01ld Boys:
Politics.,

Selling house.

Who is Prime Minister.

Prices.

Money.

That one party might say I win.

Letting ore partie win.

Numbers of children able to answer this question:

Girls Boys

12/48 (25%) 7/20 (35%)

Question: What is the Prime Minister's name?

Numbers of children able to answer this guestion correctly:

SCHOOL Girls Boys Totals

Hu.nt s H 11 ot -
Tonior School| 28/48 (58%) 16/20 (80%) Ul/68 (655)

(Dagenham)

St. ¥ ' ,
Tor ey 5 1| 15/16 (9u%) | 13/14 (93%) | 28/30 (93%)

(Eltham)




Question:

Answers:

Vhat does the Prime Minister do?

Hunters Hall Junior School (Dagenham), Zight-Year-0ld Girls:

He goes to 10 Downing Street and talks about rules
with other people.

The Prime Minister does a job.

I think he makes sure that everything'is under control.
The P.M. works.

He helps the country to not have a fight.

He tells what is happening around the worldl.

The P.M. goes round working for countrys.

He talks to people.

The P.M. tells the country not to fite.

He speaks.

I think he puts the broadcast on television.

tle does prices.

He builds the houses and shops and helps the people.
He tells the people to vote.

Goes to meetings to organise things.

He does the news.

He makes the prices go up.

Hunters Hall Junior School (Dagenham), Eight-Year-01d Boys:
Rule England.

YWorks.

He gets the prices down.

He keeps the Labour going.
Vote.

Take charge of the country.

He puts the prices up and down.
He does elections.

He votes for Labour.

St. Mary's Junior School (Eltham), Eight-Year-01d Girls:

He makes laws, he helps us.

He looks after the country.
To rule lands and people like a Prime Minister does.
He deals with polotics (sic).

To protect his country, his job is Prime Minister.
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St. Mary's Junior School;ﬁEltham), Eight-Year-01d Girls:
(Cont'd ...)

He looks after our country.

He goes on business trips.

He works and writes letters to people in other countrys.
He has to look after his land arnd people.

Work in an office.

Tells us if we go wrong or something.

He makes important reports for the newspapers.

St. Mary's Junior School (Eltham), Eisht-Year—-01ld Boys:

Hes meetings with other Prime Ministers of the world.

He gives letches (lectures?).

He looks after England.

Govern the country to have talks for peace.

He looks after the things that go wrong with the country.
Tells you what to do or not.

His job is looking after things.

He talks to the people.

He goes to talks and controls and settles things.

He goes sailing in his spare time.

He makes rules up in Parliament and goes to meetings.

He keeps the country in order and has talks with other
Prime Ministers.

Numbers of children able to answer this question:

SCHOOL Girls Boys

Hunters Hall 21/48 (44%) 6/20 (30%)

Junior School
(Degenham)

St. Mary! . ,
Tunion School 10/16 (62%) 11/1, (78%)

(Eltham)
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Question: How do we know a good Prime Minister?

Answers: Hunters Hall Junior School (Dagenham), Eight-Year-0ld Girls:

Because he works hard (3).

If he acs good.

When he talks about good things (2).

By the way he does it (2).

If he is good to you who is Prime Minister.
You wood no by the way they treated you.

If he looks after the country well you car tell
that he is & good Prime Minister.

He talks like a Minister.
Because they test him (3).
If he gives good laws.
If he does good things.
Because we have seen one.

As he would be the leader of the party.

Hunters Haii Junior School (Dagenham), Eight-Year-01d Boys:
If he is not so bosy (bossy).

If he is c¢(1)ever.

Becos he is on the tely.

How rule the countery.
He helps us.

If he smiles.

By having votes.

By him winning the Election and puting the prices to the
right levle.

By talking (2).
By the look of him (2).

Numbers of children able to answer this question:

Girls Boys

19/48 (40%) 12/20 (60%)
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Question: Vhat kind of things should a Prime Minister do?

Answers: Hunters Hall Junior School (Dagenham), Eight-Year-01d Girls:
He should look after the country (6).
Work all day long.

Go to countrys.

A Prime Minister shouid do things about the shops prices (2).
Look after the countries,

The Prime Minister should talk about elections.

He should go and have talks about food.

A Prime Minister should put the prices of things down.
Make things right and talk about things.

He should work hard (&4).

He should give good laws (2).

He tel rite thing.

He should do his work.

He should work hard to rule his contrey.

He should éo meetings and sort things out.

The Prime Minister should do news.

Be kind (2).

Hunters Hall Junior School (Dagenham), Eight-Year-0ld Boys:
He should help us (4).

Own politics.

Writing.

Go roud countery.

Vot(e).

He should win the election.
Look after the country.
Wiork.

Put the prices duwn.

Numbers of children able to answer this question:

Girls Boys
28/u8 (58%) 12/20 (60%)
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Question: What kind of things would a bad Prime Minister do?

Answers: Hunters Ilall Junior School (Dagenham)J Eight-Year-=01ld Girls:
Naughty things.

He would want everything for himself (2).
Get ever(y)one out of the countrys.

A bad Prime Minister would kill good people.
A bad Prime Minister might do a bad thing.
He wood make everone does as he said.

He would not look after the count(r)y atall.
Bad things (2).

He would lie (2).

He might give bad laws (2).

A (bad) Prime Minister hits children with a stick.
He would never agree with things.

Not work hard.

Do things rong.

make all the money.

Take all the food.

Hunters Hall Junior School (Dagenham), Eight-Year-01d Boys:
He migh(t) put taxis up.

Shout.

Rise the prises.

He will be wicked.

Say I win, I win.

He would put the prices up.
Not look after the country.

Numbers of children able to answer this qucstion:

Girls Boys

20/48 (42%) 7/20 (355%)
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Question: Vhat should happen to a bad Prime Minister?

Answers: Hunters Hall Junior School (Dagenham), Eight-Year-0ld Girls:
Get sacked (7).
He would not be a Prime Minister any more (5).
Put in prison (3).
Someone would change the Prime Minister.
He should be killed.
He would lose his job.

Some one els wood become prime minister.
The bad Prime Minister will be hanged.
He would get set to jayl (4).

He would be thrown out (2).

He might die.

Get the sack and have another e}ehtion.
He would be sacked for not doing work.

He should be told you are not a Prime Kinister.

Hunters Hall Junior School (Dagenham), Eight-Year-0ld Boys:
He should be put in prison.

Get a new one (2).

Get slung out.

He will go in Jail.
He should be sent away.
He would be fired.

Other men would take over him.

Numbers of children able to answer this question:

Girls Boys

30/18 (72%) 8/20 (40%)

o
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Question: How does a Prime Minister decide what to do?

Answers: Hunters Hall Junior School (Dagenham), Eight-Year-01ld Girls:
He is told what to do so he knows.

By working it out.

The Prime Minister would get help.
When he is tell to do something.

He asks.

By looking out other people doing it.
No-one helps the Prime Minister.

He can do what he likes.

He asks people.

He toks to his members.

He gets a lot of people together and talk about it.

Hunters Hall Junior School (Dagenham), Eight-Year-0ld Boys:
He studys hard.

Look in a book.

He finkes about it.

By talking to the country.

Numbers of children able to answer this question:

Girls Boys

11/1,8 (235% 4/20 (20%)
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Question: Does any-one help him?

Answers: Hunters Hall Junior School (Dagenham), Eight-Year-01d Girls:

Yes - 27 (56%)

No - 11 (23%)

Hunters Hall Junior School (Dagenhem), Eight-Year-01ld Boys:

Yes - 10 (50%)

No - 4 (20%)

Numbers of children able to answer this question:

Girls Boys

38/18 (79%) /20 (70%)




Question:

Answers:

90.

What does the Queen do that you know about?

Hunters Hall Junior School (Dagenham), Eight~Year-0ld Girls:

She rides her horse and goes out with her husband.
She helps people.
She is our Queen and helps the country.

She does writing and she goes to football to see what is
happening.

She goes to visit countrys.

Sometimes she goes to the Town Hall.
She goes over the world.

She sits on a big chair.

She sends notes to the Prime Minister.
The Queen writes important letters.
She goes to visit important people.
She walks slow.

She goes in the carreg (sic).

She sits in hér chair and talks. Ve saw her on television
and she is the Queen of England.

Hunters Hall Junior School (Dagenham), Eight-Year-0ld Boys:
Rule politics.

¥rites letters.

Rules country.

Goes about in a coach.

Tekes charge of Londone.

She leads the Parliament.

She goes on trips.

She gave the Cup to Liverpool 1973.

St. Mary's Junior School (Elthem), Eight-Year-0ld Girls:
Calls the servant all the time.

She has to get ready for festivals such as a roysl wedding.
She goes to royal weddings and makes lots of speeches.

She goes to talks with other people.

She rides a horse.

She goes to trouping of the colour.

She sits in her palace.

Writes letters and does speeches.

She helps out with things.
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St. Mary's Junior School (Eltham), Eight-Year-~0ld Boys:

Stops quarrels with the Prime Minister.

Helps the country (2).

The Queen argues thingse.

She presents prizis (sic).

Goes to other countries.

She signs papers.

Numbers of children able to answer this question:

Junior School
(Eltham)

/16 (L4%)

SCHOOL Girls Boy's
Hunters Hall [ "
Junior School 14/48 {29%) 13/20 (65%)
(Dagenhem)
Sto Mary's

7/ (50%)
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Question: Do you know what the House of Commons and the House of

Lords are?

Answers: Hunters Hall Junior School (Dagenham), Eight-Year-0ld Girls:

The House of Commons is a talking place.

The House of Lords is a court.

In the House of Lords they are all Lords.

They are very inpotint (important) to the Minsts,
The House of Commons is a big house where people
visit it.

Hunters Hall Junior School (Dagenham), Eight-Year-01ld Boys:

The House of Commons is were the priministers
meet,

i

Numbers of children able to answer this gquestion:

Girls Boys

5/u8 (10%) 1/20 (5%)




Nine-year-old childrens' written responses to the questionnaires:-

N SCHOOL NUMBERS OF CHILDREN INVOLVED TOTALS
Girls Boys
Hunters Hall
Junior School 54 25 79
(Dagenhan)
St. Mary's
Junior School 11 14
(Eltham) 10 (answered 3 15 (answered 3 50
questions) questions)
Knockhall
Junior School 10 (answered 3 15 (answered 3 25
(Dartford) questions) questions)
85 69 154
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Question: What do you think politics is about?

Answers: Hunters Hall Junior School (Dagenham), Nine-Year-01d Girls:

Asking people what to do.

Political parties (2).

Voting (2).

Politics is about parliment.

I think it is about laws (4). N
Prime Minister.

History.

Hunters Hall Junior School (Dagenham), iine-Year-~0ld Boys:
It is about Pallerment,

Trying to look after the country.
Governing the country (2).
Protect the country.

Money.

It is about the State of Britain.

Makeing laws.

St. Mary's Junior School (Eltham), Nine-Year-0ld Girls:
Doing thing(s) for the country.
It is about our country.

I think it is about the laws of the country and the way
we make and spend money.

About the laws.
People who belong to parties that help you.
Work to do with the Prime Minister.

Politics is about the parties.

I think politics is about the country.
Ruling London.
It is about who should be the next Prime Minister.

I think it is about when Conservative, Labour and
Liberal disagree about something.
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St. Mary's Junior School (Eltham), Nine-Year-0ld Boys:

They are the parties like Edward Heath.
About the wo(r)ld.

Somebody who belongs to a party to help the country.

They help the guvern.

Laws and how to keep the country.
Pclitics keep Britain on there feet. .
Governing the country.

Ruling the country.

I think it is about the government parties.
Labour, Conservative, Libarel.

I think it (is) to help the country.
Ruling London.

The ruling of the country.

Numbers of children able to answer this question:

SCHOOL' Girls

Boys

Hunters Hall
Junior School
(Degenham)

12/54. (225%)

St. Mary's o
Junior School 1l/ll (IOOﬁ)

(E1ltham)

8/25 (32%)

13/1, (93%)
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Question: What do you think political parties do?

Answers: Hunters Hall Junior School (Dagenham), Nine-Year-0ld Girls:

It is where people sit and talk.

They talk about electshions.

Talk,

Talk to each other.

Political parties are election parties.
They vote (4).

Look after us.

They help ths countrys.

Make better laws.

Hunters Hall Junior School (Dagenham), Nine-Year-014d Boys:
Talk about the electoin.

They talk about what .to do.

Vote against each other (2).

To decus.

Put prices up and down.

They make speechs at meetings.
Make laws.

St. Mary's Junior School (Eltham), Nine-Year-01ld Girls:
Help the country.

Help people.
To help with the country and vote.

I think that they try to do things they think is
right concerning the country and the people.

They vote,

They help you.

Where the Prime Minister meets with other people.
The parties try and make people vote for them.
Discuss important things.

Have votes.

I think political parties argue about something.

e
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St. Mary's Junior School (Eltham), Nine-Year-0ld Boys:

v

Vote (2).

They try to decide what is right.

Help us.
They deskus (sic).

They do what they think best.

To stop crises.
Auganise things.

Help people.

I think they deal with keeping

Look after the country.

They do things that's best for the country.

Discuss important things.

Numbers of children able to answer this gquestion:

Britain going.

SCHOCOL

Girls

Boys

Hunters Hall
Junior School
(Dagenham)

St. Mary's
Junior School
(Eltham)

12/54 (225%)

11/11 (100%)

8/25 (3255

13/ (93%)




98.

Question: Why do we have different parties?

Answers: Hunters Hall Junior School (Dagenham), Nine-Year-014 Girls:
Ve have different parties to look after us.
To think about uffer (other) people.
To do a lot of work.

So we can vote.

Beceuse they are not all the same.

Because they are many man (men).

To see which man is going to be Prime Minister (3).
Because if it was all one party it would be too big.

We have different parties because some parties
are big and small.

Because they have different meetings.

We have different parties because . . . we no
all about election.

I think we have different parties to help us (5).
We have different parties for voting.

To vote for different people.

So we can vote for them (3).

So that we have a choice of people to look after
the country.

We have different parties so that we have a Priminster
each.

So that we don't get mixed up.

Hunters Hall Junior School (Dagenham), Nine-Yeer-014 Boys:

Because people might not like one party.

To help the country.

Because when we vote one comes throgh (2).

If we have the same parties it will be boring each year.
Decause they want different Prime Ministers (2).

For elections.

Because we would get fed up with the same one.

Because we would get fed up with the same Prime Minister.
To compeet again ech over.

So we can have different Prime Ministers.
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St. Mary's Junior School (Eltham), Nine-Year-0ld Girls:

So they won't always agreed the same thing.
To see who wins.

We have different parties so that we can decide « « &
ehow we want to govern.

To vote for the Priminester (sic).

Because they work for different things.

To see if other parties have better suggestions.

So that (a) party is not a government all the time.
Because they all have different ideas.

So we can vote.

So people who think parties are right can choose
which is right.

We have different parties because if we just had one
person we wouldn't have anybody chosen for Prime Minister.

St. Mary's Junior School (Eltham), Nine-Year-0ld Boys:

Because we want different leaders.

To vote against each other.

So if one is bad we get a new one.

We are different parties.

Because they think differently.

So that parties would be ? Prime Minister.

To have competitions.

So each time we don't get a different government.
Because some have different schemes.

So we can vote for different people.

To see which party has the most (people?).

Numbers of children able to answer this question:

SCHOOL Girls Boys

[ Sp——

Hunters Hall

Junior School 22/54 (11%) 12/25 (u87.)
(Dagenham)

St. Mary's , ) ‘
Junior School 11/11 {1005) 11/14 (795%)

(Elthan)
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Question: Do you think the different parties agree about
most things?

Answers: Hunters Hall Junior School (Dagenham), Nine-~Year-0ld Girls:

Yes - 28 (52%)

No - 12 (22%)

Hunters Hall Junior School (Dagenham), Nine-Year-01d Boys:

Yes - L (16%)

No - 9 (36%)

St. Mary's Junior School (Eltham), Nine-Year-0ld Girls:

Yes - 5 (45%)

No - 5 (45%)

St. Mery's Junior School (Eltham), Nine-Year-01d Boys:

Yes - 4 (29%)
No - 8 (57%)

Sometimes - 2 (14%)

Numbers of children able to answer this guestion:

SCHOOL Giris Boys

Hunt Hall .

JziigisSc;ool 40/54 (74%) 13/25 (52%)
(Dagerham)

st. Mary'

Juniorrgczool 10/11 (91%) 14,/ (100%)

(E1ltham)




Question:

Answers:

101.

What kind of things might they not agree about?

Hunters Hall Junior School (Dagenham), Nine-Year-01ld Girls:
Most things.

They do not agree about conncel(sic).

People running on football grounds.

They might not agree about politics.

Prices (2).

Like chuking Wilson out of his job.

Elections.

They might not agree with executing murderes.
They don't agree about nothing apart from elections.
About different Labour.

T@ey @ight not agree about the votes what people
give in.

Giving people more moneye.

How to run the country.

A man might say someone is a good leader somebody
else might not.

About some laws.
Doing work.

Building home (5).
About food going up.

They might not agree about giving rises.

Hunters Hall Junior School (Dagenham), Nine-Year-01ld Boys:
Changing all the laws in England.

Throwing bombs.

Having anover Prime Minister.

Mr. Heath.

Talking about who should come thouw.
The prices of things (3).

About who will be Priminster (2).
Some laws.

Prices pentions rents.

About food end pensions and rates.
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St. Mary's Junior School (Eltham), Nine-Year-014 Girls:
Buildings.

Flowers.

Voting each other's parties.

About how to govern country and who governs it.
The Priminester.

Getting out of the Common Market.

Having extra supermarkets.

What people do.

Wages and inflation.

A person « « « to be Prime Minister.

They might not agree about whose (sic) the next Prime
Minister.

About prices of things.

St. Mary's Junior School (Eltham), Nine-Year-0ld Boys:

Who is Prime Minister (2).

Fuel crisis.

Building houses.

Prices.

Housing.

Keeping Britain out of Europe and elections.
Holding banners, etc.

Income tax, mortgages, etc.

Prices of food.

They might not agree about things that we get from other
countries.

How to look af'ter the country.

Money.

Numbers of children able to answer this question:

SCHOOL Girls Boy's 1
Hunters Hall . ,
Junior School 24/5h (4250) 13/25 (52%)
(Dagenham)

St. Mary's ;

Junior Sschool 10/11 (925) 13/1 (93%)

(Eltham)
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Question: What is the Prime Minister's name?

Number of nine-year-old children able to answer this question:

SCHOOL

Girls

Boys

Hunters Hall
Junior School
(Dagenham)

St. Mary's
Junior School
(Eltham)

Knockhall
Junior School
(Dartford)

29/54 (54%)

21/21 (100%)

8/10 (80%)

25/25 (100%)

27/29 (93%)

10/15 (67%)
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Question: What does the Prime Minister do?

Answers: Hunters Hall Junior School (Dagenham), Nine-Year-01ld Girls:

He puts food prices up.

Elections and speeches.

Looks after the government.

Rules his part of the country.

He is on television.

He pays the wages to the men who work.

He keeps his eye on the prises (sic).

He looks after the Common Market.

Making sure that everything is right for the people.
Helps the Queen rule the world.

He rules the country.

He looks after all the country and talks about money, tax, etc.
He has meetings and talks to other people.

He forms a government; he enters and withdraws us from
the Common NMarket.

He works out problems of the world.

Works in Parliament.

Hunters Hall Junior School (Dagenham), Nine-Year-0ld Boys:

Looks after the country.

In charge of rent and wages.

Rules the workers.

Leads the country.

A lot of talking about Labour and Conservatives.

He keeps the country carm (sic) and he looks after the world.

He does elections.

St. Mary's Junior School (Eltham), Nine-Year-Cld Girls:

I think he makes final decisions and governs ngland.
He leads the government of parliament.

Hé tells us to put prices up or down.

Looks after people.

He does things about things going wrong.

In charge of meetings.

In charge of a comitey (sic).

I think the P.M. settles things.

Gives orders to people.
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St. Mary's Junior School (Eltham), Nine-Year-0ld Boys:

He talks to other Prime Ministers.

Works in the Houses of Parliament.
Discusses political mattess.
Travels around.

He makes the laws.

He works in politics.

Rules the government,

Talks with Unions. X

He trys to control inflation.

He auganises political parties and he is the head of
the Labour Party.

He decides if laws are fair.

Knockhall Junior School (Dartford), Nine-Year-01ld Girls:

Looks after the country.

He does the rules for things and tells you what to do
if you don't know.

Signs papers all the time and talks.
He helps the Queen.
He helps the people.

Does speeches.

Knockhall Junior School (Dariford), Nine-Year-Cld Boys:

Talks to foring (sic) ministers.

Helps people.

Mekes rules.

He goes around the country seeing how they are getting on.
%hen he goes to see the Queen he tells the Queen something.
Works for G.B. to keep their power cuts and saves it

for Christmas.

-
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Numbers of children able to answer this question:

SCHOOL Girls Boys

Hunters Hall
Junior School
(Dagenham)

29/54 (54%) 16/25 (64%)

Ste Mary's o o
Junior School 17/21 (81%) 19/29 (66%)

(Eltham)

Knockhall ,
Junior School 9/10 (90%) 13/15 ('87/0)

(Dartford)
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Question: When a man gets to be Prime Minister, how do we know if

he is a.good Prime Minister?

Answers: Hunters Hall Junior Schoo! (Dagenham), Nine-Year-01ld Girls:

Lots of people will vote for hir.
By his prices halt/put prices down.
They test him (2).

Because he has an honest face.

By his kindness and voice.

Because he is kind (2).

¥e do not.

With the good clothes he wears.

The Queen tested him.

By the things he does.

Because he helps us /looks after us.
Listen to the news on T.V. (3).

We wait a little while and if we are happy and get
more for our money we know he is good.

By his laws.

He might say all profit goes to the country.
He tells good.

Wait for a few weeks and see.

We will know when he stops things.

Hunters Hall Junior School (Degenham), Nine-Year-0ld Boys:
You do nect.

Makes the prices go down.
Because he tells you.

We lison to the newes.
Tell by his fzce.

If he make‘sensable rules.
By talk.

Because he helps our country get along (2).

St. Mary's Junior School (Eltham), Nine-Year-0ld Girls:
Vote.
By his speech.

We know if he is a good Prime Minister because he
should do what he said before he was elected.

Ther test him.
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St. Mary's Junior School (Eltham), Nine-Year-0ld Girls:
(Cont'd ...)
By what he does.

By seeing how he takes hard suggestions.

Because he does good for the country.

If he is good he will look after the country well.
The(y) have elections.

He has a speech.

You know because of the way he sorts things out.

St. Mary's Junior School (Eltham), Nine-Year-01ld Boys:
We know by what he does.

Because we give him lots of tests.

By how he helps.

He has obade (sic) the law for many years.

How (he) controls inflation.

By asking him questions.

By helping pecple to get their wages.

Because whether he puts the prices too expensive or cheap.
If he is a learned man.

By doing what he should dc.

We do not.

Numbers of children able to answer this question:

SCHOOL Girls Boys
t Hall L,

?ﬁﬁiE:School 22/54 (41%) - 9/25 (36%)

(Dagenham)

St. Mary's 13/11 (10080) 2/ (76%)

Junior School ° ©

(Dagenham)

‘s
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Question: What kind of things should a Prime Minister do?

Answers: Hunters Hall Junior School (Dagenham), Nine-Year—-01d Girls:
Put prices down. (4)

Take prices down from food.

Sort things out.

Tell people to be kind and good.

Work a 1ot.

Make the prices go up.

He should make laws (3).

He should talk about things.

The Prime Minister should stop things (2).
Speeches. '

A Prime Minister should look after the country.
Help people a lot (2).

Say things on T.V.

A Prime Minister should pay wages to the workers.
A Prime Minister should take care of politics.
Stop people having wars.

‘Make things cheaper and take away tax and give more
wages for those who don't earn much.

Do good things.

Save Briton.

Form a sensible goverment.

Tell the truth.

Put down the price of food - send out blacks.

Not boss people about and make people go on strike.
Rule the country.

Hunters Hall Junior School (Dagenham). Nine-Year-0ld Boys:

Look after his country (2).
Work.

Y

Help people.

Help the country.

He should loock after the law.

Put the prices down and allso don't give oil away.
Reduse the prices of food/of things.

Put down prices (2).
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.
Hunters Hall Junior School (Dagenham), Nine-Yeer-0ld Boys:

(Cont'd ...)
Make laws (2).
Lead the country.

St. Mary's Junior School (Eltham), Nine-Year-0ld Girls:

Do thing(s) for the country.
Good things.

He should try to give Britain a better place in the
world and do what is right.

He should look after the government.

He should tell us what happens throughout the country.
Look after his country and see that items aren't dear.
He should explain things that are new.

Discuss matters and help.

He should try to stop people fighting.

He should maske decisionse.

St., Mary's Junior School (Eltham), Nine-Year—0ld Boys:
Not put the prices up.

He should be Prime Minister of a town.
Send prices up or down.

Look after houses.

Keep the country's prices low as possible.
Control Britain.

Be honest and keeping the law.

Help the country (2).

Make the old peoples' pensions higker.

He might let communism in.

Make changes in the country.

<

Numbers of children able to answer this question:

SCHOOL Girls Boys
Hunters Hall -

Junior School 31/54 (57%) 1u/25 (56%)
(Dagenham) b

St. Mary's )

Junior School 10/11 (91%) 12/11 (86%)

(Eltham)
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Question: What kind of things would a bad Prime Minister do?

Answers: Hunters Hall Junior School (Dagenham), Nine-Year-0ld Girls:

Make food prices go up (5).

He would do bad things (3).

A bad Prime Minister might kill or steal.
He might keep all taxes. '

He would be unking.

He might tell lies about things (2).
Start trouble (2).

A bad Prime Minister might not pay the workers wages.
A bad Prime Minister will put rate(s) up.
I think that he calls people liers.

Start wars.

Be unfrendly.

He would make other people do ihiis work.
dDut 4p sweets to 15p.

He would hier the tax.

Say silly laws.

Max things expensive and have more tax.
Starve us and kill

Keep things of the country for himself.
Lie.

Put up food and keep blacks in.

Hunters Hall Junior School (Dagenham), Nine-Year-01ld Boys:

Make prices go up and wages go dowm.
Kill people.

Don't help the country.

Boss people arcund.

He might let the .ainers not get theré money.
Give oil away for nothing all of it.
Not make laws.

He might not trete the country well.
Make the food go up in price.

Put prices up (4).

Put costs too high and pentions down.

Terrible things.
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N

St. Mary's Junior School (Eltham), Nine-Year-~0ld Girls:
Put the cost of living up.
Vote for himself.

He might spend the money we earn and not do what the
people want.

Vote for the wrong Prime Minister.

He might try and get us out of the Common Market.
Make taxes high and make items very dear.

Not do what he should do.

Forget about the country's needs.

Nothing.

To tell people to fight.

St. Mary's Junior School (Eltham), Nine-Year-01d Boys:
Make the prices of shopping higher.

He might put the country the wrong way round.
Shut out (?) the world.

Put everything up and treat people badly.
Lowering wages.

Disobeying the law, etc.

Decrease wages.

Make prices go up.

He might let communism in.

Do silly things.

He could do anything.

I would not like it.

Numbers of children able to answer this question:

A

SCHOOL

Girls

Boys

Hunters Hall
Junior School
(Dagenham)

Ste. lary's
Junior School
(Eltham)

29/54 (54%)

11/11 (100%)

15/25 (60%)

13/, (93%)
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Question: If a man were a bad Prime Minister, what should happen to him?

Answers: Hunters Hall Junior School (Dagenham), Nine-Year-0ld Girls:

He would get put in jail (5).

They would not let him be Prime Minister (5).

He should go to prison (2).

He would be chucked cut (2).

He would lose his job (3).

He would get the sack (3).

There would be an eletoin.

The Prime Minister would be sent away.

The bad Prime linister would get in trouble.

They should get another Prime Minister (2).

Be killed.

He should be lockt up.

The public would probably call for an election to get him out.
He would not be votid.

Vote against him.

He would get slung out of the parties and be xsocutied.
Vote him out.

I would vote for another Prime Minister.

Hunters Hall Junior School (Dagenham), Nine-Year-01d Boys:

Have his head chopped off.

Sack him,.

They should start voteing.

Kicked out of England.

He will Le replaced.

He won't be a Prime Minister.

Get sent out.

He should be voted out.

Have a nuver eleksion.

He should wait for the next elextion.

He'd be throughn out of Parliment.

‘
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St. Mary's Junior School (Eltham), Nine-Year—01ld Girls:

Be sacked.

He could be changed.

He should not be allowed o continue and a new one elected.
He should be changed right away.

He would be told he can't be Prime Minister.

I think someone else would get the job.

St. Mary's Junior School (Eltham), Nine-Year-0ld Boys:
Have a vote.

He would be changed.

Lose his place.

Be brought in court.

He would get fired.

People would be against him.

Be put in prison.

Get the sack.

They should get another Prime Minister.
He should not be Prime Minister.

Numbers of children able to answer this gquestion:

SCHOOL

Girls

Boys

Hunters Hall
Junior School
(Dagenham)

St. Mary's
Junior School
(Elthem)

33/54 (61%)

9/11 (82%)

13,/25 (L4%)

Li/1 (100%)
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Question: How does a Prime Minister decide what to do?

Answers: Hunters Hall Junior School (Dagenham), Nine-Year-0ld Girls:

With help from his party.

He writes letters to the concil.

He tells a lot of other people.

With help from the parties.

He has a meeting witi other members.

He has a meeting with other people.

He things (4).

He has meetings and talks (3).

He decides what to do by reading (the) paper.
He votes.

He put it to the vote.

He has people who help him.

He tells the other people.

He makes laws that other people approve of.
He calls a meeting.

By having a talk with other Prime Mirister.

His party helps him decide.

Hunters Hall Junior School (Dagenham), Nine-Year-0ld Boys:
He has been told.

He votes.

He ask Mr. Heath.

Ask other people.

He asks the rest of the party.
He asks.

Have meetings.

He forms meetings.

Let people vote.

St. Mery's Junior School (Ettham), Nine-Year-0ld Girls:
He decide(s) because people help him.

He thinks it over.

He decides by asking the people and having meetings.
He thinks hard.

By looking (at) what is hapvening.
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St. Mary's Junior School (Zltham), Nine~Year-014 Girls:

(Cont'd ...)

By having different votes.

By making speeches.

He calls on his fellow-partners.

He decides what to do because he has to.

St. Mary's Junior School (Eltham), Nine-Year-0ld Zoys:

He thinks.

He votes.

By help.

He gathers up people.

He asks the nation.

Goes (to) cabinet for some information.

By deciding which is wrong end right.

By having elections.

He decides what to do by having a conference.
The Queen tells him.

He does not, he gets help.

He has a meeting to decide.

By the partys.

Numbers of children able to answer this question:

SCHOOL

Girls

Boys

Hunters Hall
Junior School
(Dpagenhan)

St. Mary's
Junior School
(E1tham)

22/54 (41%)

10/11 (91%)

9/25 (36%)

13/14 (93%)
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Question: Does anyone help him?

Answers:  Hunters Hall Junior School (Dagenhem), Nine-Year-0ld Girls:

Yes - 38 (70%)
No - 7 (13%)

St. Mary's Junior School (Eltham) Nine~Year-01ld Boys:

Yes - 12 (86%)
No - 1 (7%)

Sometimes - 1 (7%)

St. Mary's Junior School (Eltham), Nine-Year-0ld Girls:

Yes - 11 (100%)

No - -

Hunters Hall Junior School (Dagenham) Nine-Year-01d Boys:

Yes - L, (56%)

No - 3 (12%)

Numbers of children able to answer this question:

SCHOO0I: Girls Boys

Hunters Hall o
Junior School 45/54 (83%) 17/25 (68%)

(Dagenham)

St. Mary's
Junior School 11/11 (100%) 14/14 (100%)

(Eltham)
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Question: Vhat does the Queen do that you know about?

Answers: Hunters Hall Junior School (Dagenham), Nine-Year-0ld Girls:

The Queen helps us to do nearly everything.
The Queen visits different countries.
Speeches.

Rules the country.

Writes things and goes to football matches.
She looks after England.

The Queen rides sbout in a carriage and waves.
Goes to dances.

She goes round the world talking to help people.
She lives in a big house and rules.

She cristhens ships and opens buildingse
Makes speeches for us.

She goes to different countries and talks to Prime Ministers,
and on television.

She helps to keep the country in order, she helps the
pensioners.

Hunters Hall Junior School (Dagenham), Nine-Year-0ld Boys:

Visits countrys.

Gives soldiers medals.

Goes to weddings.

Travels around the world.
Talks about the House of Lords.
Makes speeches.

Horse-riding.

Governs Britain.

She goes in coaches,

St. Mary's Junior School (Eltham), Nine-Year-01d Girls:

She rules the country and tries to do as much for
the people as she can.

Fills in forms and papers.
She names ships.
Travels to many countries.

Rules her country.

A

Opens many things.



119.

St. Mary's Junior School (Elthem), Nine-Year-01ld Girls:
(Cont'd «.o)

Writes letters to people answering their letters.

Rule the kingdom.

St. Mary's Junior School (Eltham), Nine-Year-01ld Boys:

She works on the oil.

Paner work.

Visits places.

Visits people, goes to talks, gives medals.
She signs>many documents and writes letters.
Rules the country and governs things.

She gets all we need.

She goes to any celebration.

Gives advice to the Prime liinister.

She makes laws.

All I know is that she reigns Britain.

Knockhall Junior School (Dartford), Nine-Year-0ld Girls:

Visits other countries.
She has to sign things.
Goes to meetings to help the people.

Knockhall Junior School (Dartford), Nine-Year-0ld Boys:

Go to countries.

Paper work.

Rukes the Country.

Shakes hands with a lot of people.
Looks after England.

She writes letters to ambassadors in other countries.

Numbers of children able to answer this question:

SCHOCL Girls Boys

Hunters Hall y -~
Junior School 26/54 (48%) 12/25 (485%)

(Dagenham)
St. Mary's

Junior School 16/21 (76%) 22/29 (76%)
(Eltham)

Knockhall Junior
School (Dariford) 8/10 (80%) 9/15 (60%)




Question:

Answers:

120.

Do you know what the House of Commons end the House of

Lords are?

Hunters Hall Junior School (Dagenham), Nine-Year-0l1d Girls:

The House of Lords is where people work.

The House of Commons is where the men have meetings.

The House of Lords important men have special meetings there.
The House of Commons is about the Prime Ministers.

Something to do with the commons market.

Where the Prime Minister go to do work.

It is royle.

The House of Commons is Big Ben and the other buildings
eround it.

The House of lords is were the Prime Minister lives.

Hunters Hall Junior School (Dagenham), Nine-Year-0ld Boys:

They are Houses of Parliament.

St. Mary's Junior School (Eltham), Nine-Year-0ld Girls:

Yes, the House of Commons is where they sometimes
decide ithings.

The House of Lords is where they meet and think about
¢ifferent problems.

The House of Commons is where the Prime Minister
decides about things.

The House of Lords is a place where 2ll Prime Ninisters
meet.

The House of Commons is where they de(b)ate.

They are historical and many important talks have
taken place there.

They are big buildings.
The House of Commons is where the Ppiministers meete.

The House of Lords is where all the importent people
live.

Ste. Yary's Junior School (Eltham), lline-Year-01d Boys:

The House of Commons is where the Prime lMinister
lives.

The House of Commons is a place where the Prime lMinister
talks.

The House holds meetings where important people go.



l21.

St. Mary's Junior School (Eltham), Nine-Year-0ld Boys:
(Cont'd «..)

The House of Commons is where laws are made.

The House of Commons is where they have conferences
about politics and the House of Lords is where
lords meet.

The House of Commons is where the Prime Ministers
neet.

Numbers of children able to answer this question:

SCHOOL Girls Boys

Hunters Hall 10/54 (18%) 1/25 (u%)

Junicy School
(Dage:ham)

' e .
i o | o/ G

(Eltham)
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Ten-year-old childrens' written responses to the questionnaires:

SCHOOL NUMBERS OF CHILDREN INVOLVED TOTALS
Girls Boys

Hunters Hall

Junior School 64 29 93
(Dagenham)

St. lary's

Junier School 12 1" 23
(Eltham) 16 (answered 16 (answered 32

3 questions) 3 gquestions)
Knockhall
Junior School 23 (answered 30 (answered 53

3 questions) 3 questions)

115 86 201




Question:

Answers:

123'

What do you think politics is about?

Hunters Hall Junior School (Dagenham), Ten-Year-0ld Girls:

Making laws.

Polititians are in charge of politics, they want to be
in charge of England.

Politics is about who rules the government.
Politics is about voting.

Elections.

All different people arguing.

The Jaw + « »

Priministers.

Polotics is about the government,

Peope that argue about being Prime Minister.
It is about people voting.

It is about polins day (sic).

It is a poling staiton (sic).

It is about voting for the Prime Minister.
It is to find a goverment (sic) who the most people want.
Politics is about V.I.P.s.

Hunters Hall Junior School (Dagenham), Ten-Year-01d Boys:

It is about Labour and con ard Lib.

I think it's about the country and the state it's in.
It's about an election broadcast.

Trying to look after the country.

The cost of living.

Something to do with the keeping of the country.
Getting the party the people want.

Vhere someone wants a law changed.

To find a leader. “

Labour Consevitis and Librels.

It is about things that people have meetings deside
if it is all right.

Politics is things to do with Great Britain.
Voting.
Unbelievable.
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St. Mary's Junior School (Eltham), Ten-Year-Cld Girls:
Helping the country.

They help Mr. Wilson with his work.
Help the council with many jobs.

Help the country to solve problems.

I think politics is about the country.
The Goverment. .

It is elections.

The country.

It is about big sum(s) of money.

St. Mary's Junior School (Eltham), Ten-Year-0ld Boys:
Industry and works.

To make our country a better one.

It is about M.P.s who have certain parts of Britain
to look after and help.

Rules of England.
To keep the country on its feet.
To help their country.

The elections.

Numbers of children able to answer this question:

SCHOOL Girls Boys

Hunt Hall .

Junior Sehool 33/61 (52%) 13/29 (45%)
(Dagenham)

St. Mary! .

Junioirgcgool 11/12 (92%) 9/11 (82%)

(Eltham)




Question:

Answers:

125.

What do you think political parties do?

Hunters Hall Junior School (Dagenham), Ten-Year-0ld Girls:

Political parties take votes from people to see which
Prime Minister to have.

I think they argue over things.

Try to get more votes in.

They go to meetings.

Discuss about people and things like that.
Sit in parliment.

Talk about the law.

Vote and have meetings.

They try to keep our country under control.

I think they try to settle agrements.

They work hard but they all want people to vote for them.
The political parties talk about the future.
The(y) compete (with) the other side.

They sit at a table and talk.

Voting in a hall.

Political partis help by putting prices down.

I think they decide a law and who is going to be
Prime Minister.

I think politic (sic) parties are to tell us about things.

Hunters Hall Junior School (Dagenham), Ten-Year-01d Boys:

Argue about the price of food.

They try to help the country.

Speak about the election.

Try to make the Britis Isles better.

Try to be Priminister.

They try to see if prises should go up or not,
They make the laws and try and beat inflation.

They try to get into the government, and do what
they think best for the couxtry.

Try to govern the country.
They decide about the strikes.

They see who has the most votes.

h
-
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St. Mary's Junior School (Eltham), Ten-Year-0ld Girls:

They want you to vote for them.

Desus (discuss) an electsions.

Discuss things.

Run the country.

They are a group of people and help Mr. Wilson with his work.
Help the country to solve problems.

Have meetings.

Help the country.

Decide new things for the country.

They talk sbout rises and rent.

St. Mary's Junior School (Eltham), Ten-Year-0ld Boys:

They try to gain more power.

Give you advise.

Decide how to make our country better.
They try to solve problems.

They ask the government to lower the food prices and raise
the pensioners' money.

I think they help the country.
Make rules.
Try to lead the country to safety.

Think up ideas.

Numbers of children able to answer this question:

SCHOOL Girls Boys
Hunters Hall 7\ * o
Juntor Sohool 35/64 (55%) 16/29 (55%)
(Dagenham)

St. lary's , o
Junior School 2/12 (75%) 11/11 (100m)

(Eltham)




Question:

Answers:

127.

Thy do we have different parties?

Hunters Hall Junior School (Dagenham), Ten~Year-0ld Girls:

Because they all want to make different laws.

We have different parties so people do not have to vote
for one party.

We have different parties so that we have a choice.

I think they have different parties so that the
other parties don't know about their job.

To see how many each get.

So you can vote for wich one you like.

So we can get right minsters.

So we can see which is best for our country.

To have a proper opinion.

We have different parties so they can say what they

think.

We have different parties because they all want to be

Priminister.

#e have different parties beciuse we have leaders

with different ideas.

Because the parties don't agree with each other.

Hunters Hall Junior School (Dagenham), Ten-Year-0ld Boys:

Because they do not like eacl, other.
So that they can all be voted.

Because you would not be able to fit others in to
one big party.

To compeat to each other.

To fight out different problems.

So that one leader would not stay there.
For different opinyans.

So if the people don't like one party they
can vote for another.

To see who can get the most votes and see who <an
win the election.

Because people think different.

So that we can choose who is the best Government.

Because they represent different thing(s).

So there is an electione.
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St. Mary's Junior School (Eltham), Ten-Year-0ld Girls:

To find out what people want done.

Because some of them might not agree.

Make plans to do things.

So we have choices of the future.

Because some may not want to vote the same as others.
So we have a choice of what one we think is best.
Because they all argue.

To help people in the country.

St. Mary's Junior School (Eltham), Ten-Year-0ld Boys:

So that it will be fair for people who want to vote
for a different party.

So they all can try to solve something.

One party might do wrong and the others could argue
and correct them.

Because they all think different.

Numbers of children gble to answer this question:

SCHOOL Girls Boys
t Hall .
gzﬁizisSc:ool 30/64 (47%) 21/29 (72%)
(Dagenham)
x 1
St. Mary's 8/12 (67%) 8/11 (13%)

Junior School
(Eltham)

ty
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Question: Do you think the different parties agree about most

things?

Answers: Hunters Hall Junior School (Dagenham), Ten-Year—01d Girls:

Yes - 22 (3u%)
No - 36 (56%)

Sometimes - 3 (5%)

Hunters Hall Junior School (Dagenham), Ten-Year-01ld Boys:

Yes = 6 (21%)
No = 13 (45%)

Sometimes = 5 (17%)

St. Mary's Junior School (Eltham), Ten-Year-01ld Girls:

Yes - 4 (33%)

No - 8 (67%)

St. Mary's Junior School (Eltham), Ten-Year-01d Boys:

Yes - 7 (64%)

No - L (36%)

Numbers of children aeble to answer this question:

.

SCHOOL

Girls

Boys

Hunters Hall
Junior School
(Dagenham)

St. Mary' S
Junior School
(Eltham)

61/64 (95%)

12/12 (100%)

2,/29 (83%)

11/11 (100%)
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Question: What kind of things might they not agree about?

Answers: Hunters Hall Junior School (Dagenham), Ten-Year-0ld Girls:

They don't agree with putting wages up too high.
Prices of food and wages.

They might not agree about the Prime Minister.
They might not agree about laws.

About giving old day (sic) pentoners more money.
They might not agree about voting.

They might not agree about the different laber and libralls.
Who might be Priminester.

Prices going up.

Letting people be free if they go to jail.

The common market.

Having more flats built and prices.

They might not agree about giving a child the cane.
Prices, wages, disaplin.

They might not agree about the schools the law and
the rules.

Hunters Hall Junior School (Dagenham), Ten-Year-01d Boys:
Price of food/things.
Voting for the same party.

The Prime Minister.

Food prices and production.

The comers (commerce?) in England.

How to stop inflation and keep prices low.
The common market.

About the money.

The rents, houses and clothes.

The State of houses are in to-day.

House mortgages, food, prices.

Throwing bombs.
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St. Mary's Junior School (Eltham), Ten-Year-0ld Girls:
Schools, the land.

Giving workers more money.

About the contry (sic) and its people.
Faceing danger,

The Common Market (3).

Having parties.

Wages and infatum (sic).

His lawse.

St. Mary's Junior School (Eltham), Ten-Year-01d Boys:
What they should do about wages.

Coming out of the Common Market.

Inflation and rules.

About pay-offers and work.

Wages and the cost of food.

Anything done wrong by the leader other parties gain.
Not having comprehensif (sic) schools.

Prices taxes and industries.

Numbers of children able to answer this question:

.SCHOOL Girls Boys

Hunters Hall 26/6&. (141% 22/29 (76%)

Junior School
(Dagenham)

Sto Mary" S o 1000/0
Junior School 10/12 (83/) 11/11 (100%)

(Elthem)

A\
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Question: What is the Prime Minister's name?

Number of 10-year-old children able to answer this question:

School Girls Boys

Hunters Hall Junior
School (Dagenham) 47/64 (73%) 32/36 (8%%)

St. Mary's Junior
School (Eltham) 23/28 (82%) 24/27 (8%%)

Knockhall Jurior
School (Dartford) 21/23 (91%) 29/30 (975%)
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Question: What does the Prime Minister do?

Answers: Hunters Hall Junior School (Dagenham), Ten-Year~0ld Girls:

He helps the country and discusses problems sbout London.
He helps the Queen to deceid about wars and things (sic).

The Prime Minister is a man of law, so he talks about
shortages and all things like that.

Mr. Wilson works for the cancil (sic).
I think the Prime Minister's job is to run the country.
He is the Guverment.

He tells how much wages people have and savs what the prices
are.

He helps make new laws.
His job is a Prime Minister.

I think he goes to countries to get things we need and
give other countries what they need.

Funters Hall Junior School (Dagenham), Ten-Year-01ld Boys:

Cuts inflation, puts tax on things he tries to make
respect the law (sic).

Looks after the country.

Helps keep everybody in their places helps people with
laws.

He makes disishenes about the cost of living.
He runs our food prices and trys to keep Britain rich.

Try and beat inflation/tries to stop inflation/tries to cut
inflation.

He goes to meetings and talks about beating inflation
and about puting prices up or down.

He change= food prices and other prices and he tells ferms
to give their workers mare money if they are on strike.

He look after the Houses of Parliment and gives prices
like V.A.T. on things, and he tries to stop inflation.

Tries to pass things through Parliment.

He is a member of parliment. He collects money and
makes higher prices.
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St. Mary's Junior School (Eltham), Ten-Year-0ld Girls:

Keep the country in order and help make laws.

He keeps the country in order and keeps Plarment (sic)
in order.

Talks with other presidents. Peace~keeping, suggests
things.

Speeches, goes to meetings.
He looks after the govement and goes to convesaitions (sic).

Opens places, sail's his boat visits other primenister's
for talks, speeches (sic).

He look aftcr me the country.
He orgernise things.

Sails in his boat Morning Cloud.

St. Mary's Junior School (Eltham), Ten-Year-0ld Boys:

He gos into confrenses and is no use.

He keeps law and makes others.

Makes laws, asks the Queen if she accepts, he makes the
law.

I think he rules our country helps the Queen in
other words.

He opens houses of Parlement and the pay policy « o
and goes to other places in England.

He goes to other places than England and helps to get
things for us.

He deals with the countrys problems.

Knockhall Junior School (Dartford), Ten-Year-0ld Girls:
He helps the Queen.

He looks after the country and to teach everybody to
keep the law,

He tells the people what is going on in other lands.

He puts up the prices of food and keeps the country in
order. !

He trys to keep the country in good order but he doesn't
always get his way.

Helps cause peace . « . Helps the country out of criges
and a lot more,

I think ke looks after allthe banks.
He has a lot of work to do and he goes to meetings.

He raises and lowers the prices of things.
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Knockhall Junior School (Dartford), Tern-Year-0ld Boys:

He is part of the govement.

Find new laws and give them to the queen to say what she
thinks about them.

He deals all the buisness (sic) of the country and deals
with foreign affairs.

He goes to Parlament and he argus with over prime ministers (sic).
He puts prices up on food and governs the country.

I think he is ment to keep the country in order and settle
its problems.

He works with plitics.
He looks after our problems like shortesh of petrol.

He governs the prople and makes new laws.

Numbers of children able to answer this question:

School Girls Boys

Bunters Hall

Junior School 44/64 (69%) 26/%6 (72%)
(pagenham)

St. Mary's /

Junior School 21/28 (75%) 18/27 (6T%)
(Eltham)

Knockhall

Junior School 13/23 (56%) 19/30- (637%)

(Dartford)
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Question: VWhen a man gets to be Prime Minister, how do we

know if he is a good Prime Minister?

Answers: Hunters Hall Junior Scheool (Dagenham), Ten-Year-01d Girls:

We do not know if he is a good Prime Minister or not.

By how many votes he got and what he does for the
country.

He should come to our school and tell us things.
We know wether he runs the country right.
By the things he said he is going to do.

We know that he is a good Prime Minister because
he will be on T.V.

Test hir with knowledge,

¥hen he helps a lot.

By watching and listening t¢ him.

By the work he does and how good he is.
If he puts wages up and prices downe.

We test him on things.

We have to know if he is a good Prime Minister
before he is the Prime Minister.

He looks heppy.

By the way he changes the state of our country.
By ruling honestly.

By his clothes and shoes.

Hunters Hall Junior School (Dagenham), Ten-Year-0ld Boys:
He should help the people,
Help the country.

When he put prices down.

By what he does,

By the election that's how they tell.

Decause the country would not loose (sic) money.

If inflation is beat he is good.

Give him a chance to prove whether he is good or not.
Because the country will run smooth.

By the way he governs the country.

By the way he reacts.

%e test them before,
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Hunters Hall Junior School (Dagenham), Ten-Year-0ld Boys:
(Cont'd «.e)

He cares about the country.

Because of his speech.

You do not.

St. Mary's Junior School (Eltham), Ten-Year-Cld Girls:
Because when he appeers to the people.

By the way he talks and the things he does.

We find out by testing him for a year.

They probably have a test.

Because if he didn't do his duty he would not be
Prime Minister.

He does something that everybody likes.
Because so many people voted for him.

By his action.

Yhen we see what he wants for the country.

By his persunalaty and talks.

St. Mary's Junior School (Eltham), Ten-Year-0ld Boys:
We don't.
By what he thinks we should do.

By his actions.

He works hard for the country.
When the food prices go down and the wages go up.

He chould let us vote to see if we want it or not.

Numbers of children cble to answer this question:

SCHOOL Girls | Boys
Junters Tals K7/60. (735%) 25/29 (867%)
(Dagenhem)

' L
St. Mary's 11/12 (925.) 11/11(100 %)

Junior School
(E1tham)




Question:

Answers:
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What kind of things should a Prime Minister do?

Hunters Hall Junior School (Dagenhem), Ten-Year-0ld Girls:

Be honest.

He should put down prices and give more to old people.

He should help the Labour and librel parties and find
out about things.

Help the world.
Work and rule.
Help people.

He should make sure things are alright if their not
he sorts them out (sic).

He should come to our school and tell us things.
Look after the country and lower prices and rise wages.
A Prime Minister should help to make new laws.

He should be helping people by putting pentions up
and the costs of living down.

Sign important papers and say how things should be dons.

Hunters Hall Junior School (Dagerham), Ten-Year-01d Boys:
Put thz price of food down.

Meke different laws.

Go to different places and meet people.

Drop prices, look after the country.
He should make sure that everyons leads a healthy life.
Make the lews and beat inflation.

Think about how to destroy the IRA and save the country
from its dangers.

Higher pensions bring back school milk.

Cut the cost of living.

Look after the country.

Make things better make the country do better.

Bring down costs of food bring down rent and make
better houses for people to live in.
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St. Mary's Junior School (Elthem), Ten-Year-0ld Girls:

Look after the country.

Help the coman Market.

Keep the prices dowm.

Help his people ard country.

Be helpful kind and thoughtful.
Do the right things for a country.
Help lead his party.

Support his country.

Serve his country.

Keep everything going well.
Help to keep the world in order.

St. Mary's Junior School (Eltham), Ten-Year-0ld Boys:
Help his country.

Help the Queen, give us good advice.

He should have talks about E:ritein's present and future.
Stop all the arguing and fighting in our country.

Make adjustments in taxes and pentions.

He should make all food go down.

Numbers of children able to answer this question:

SCHOOL Girls Boys

Hunt Hall .
~ Juulrf:igSScﬁool 43/6k (67%) 21/29 (72%)

(Dagenham)

St. Mary' 5

Junior gc;ool 11/12 (927) 9/11 (82%)

(Eltham) .




Question:

Answers:
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What kind of things do you think a bad Prime Minister
might do?

Hunters Hall Junior School (Dagenham), Ten-Year-01d Girls:

Put prices up.
Be dishonest.

A bad Prime Minister would not look after the country,
and make everything go up.

He would try to start a war and say bad things.
He might just forget about the parties.

He might cheat in the election.

Put the country in a worse states

He will shout.

Take no notice of things that go on.

He would put inocent people in jail, and let people
run wild.

Put up prices and would always be arguing in meetings.

He would be cruel to the people and give a secret away
when he is not supposed to.

He would not look after people and he would put the
taxes higher than they should (be).

A bad Prime Minister might get everything wrong and
muddled up.

Hunters Hall Junior School (Dagenham), Ten-Year-0ld Boys:

Lie to the broadcast.

Rise prices.

He wouldn't help our country.

Make bad laws.

Argue and make trouble.

Lower the pensions take the taxes off the rich people.

He might not help the country and let everybody go on
strike. '

St. Nary's Junior School (£ltham), Ten-Year-Cld Girls:

Put the prices up.

Keep the prices up.

Give some people less food.
Not do their duty proply.
Not help the country.
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St. Mary's Junior School (Eltham), Ten-Year~01ld Girls:
(Cont'd ...)
Not carry out his job.

Keep the country's money to himself.

He would go against the Queen.

Not bother, and everyone would want him to go.
Not help in any way.

St. Mary's Junior School (Eltham), Ten-Year-0ld Boys:

Get us into trouble over wages.

Go against the Queen,

Govern it (the country) bad.

Let the people have their own way.

Higher the food prices lower the wages.

He wouldn't be bothered to help his country.
Not let us vote just decide for himself.
Make all schoolsprivit ones.

The priceg would rise, wagec sink.

Numbers of children able to answer this question:

SCHOOL

Girls

Boys

. Hunters Hall
Junior School
(Dagenham)

St. Mary's
Junior School
(Eltham)

34/64 (53%)

10/12 (83%)

20/29 (69%)

11/11 Q00 %)

t




Question: If a man were a bad Prime Minister, what should happen
to him?

Answers:  Hunters Hall Junior School (Dagenham), Ten-Year-01d Girls:

There would be an election and he would be out-voted.
I think there should be another election.

He would get thrown out.

People would try to kill him.

If the police fonnd out he would be put in jail.
He should not be a Prime Minister.

He should be put in prison (9).

He should be taken away.

Be executed.

He will be put oute.

Change him with another Prime Minister (6).

He should be chucked out of Parliment.

We should never vote him so he will go.

A bad Prime Minister would resign.

He should go to another country and try there.

Hunters Hall Junior School (Dagenham), Ten-Year-01d Boys:

He should be thrown out of palliment.
He would be sacked.

Call another elecsion.

He would not be Priminister any mcre.
No-one should vote for him.

Lose the job.

He would be expelled by his party.
He should be « . « out of politics.
He would be put in prison.' ,
In the election he would not get no votes.
Someone else will take his place.

He would have to resign and have an election.

He would get sacked.

‘
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St. Mary's Junior School (Eltham), Ten-Yeer-0l3d Girls:

He might be banished from the contrey.
Chuck him out.

He will most probbly get the sack.
Someone else should take his place.
He would not be Prime MNinister.

He should be expelled from Goverament.
He would be changed.

Sts Mary's Junior School (Eltham), Ten-Year-01d Boys:

We shoul@ have an election.
Be throwm out of his party.
Be sacked.

A new man should become the Prime Minister, or another
election.

He would be voted to-leave.
He would be band from Parliment.

There would be an election from the government.

Numbers of children able to answer this question:

SCHOOL Girls Boys

A ?ﬁ:ﬁ?ss}c{ﬁiil 50/64 (785%) 23/29 (79%)
(Dagenham)
St. Mary's 87, n )
Junior School 10/12 (8%p) 11/11 (2005
(Eltham) ‘
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Question: How does a Prime Minister decide what to do?%

Answers: Hunters Hall Junior School (Dagenham), Ten-Year-0ld Girls:

He decides by looking around the country.
He gets help from his party.
He asks the government.

He looks up records to see what is wrong and tries to
put it right.

He decides by thinking,.

He look(s) in his book.

He has some people.

He has a meeting to see if some others agree.
He has talks.

The Queen tells him.

Thinks.

People come to him and tell him,

The prime Minister goes to political parties.
He looks at what is going on.

He gets all the Prime Ministers together and then
he decides.

He does what he thinks is best.

Hunters Hall Junior School {Dagenham), Ten-Year-0ld Boys:

He has meetings.

By having a parliament meeting.
His party helps him decide.

By vote.

He*has a meeting and his party members vote what
they think is right.

People of the government help him.

He adds up results.

1

St. Vary's Junior School (Eltham), Ten-Year-0ld Girls:
He decides what he thinks is best.

He has elcsoins (elections).

He decides with a group.
The Parties help him.

He has a meeting and he decides there.
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St. Mary's Junior School (Eltham), Ten-Year-01d Girls:
(Cont'd ...)

He might have a vote or the parties help.

By thinking about it all.

Has a vote with the country.

With help of other men.

St. Mary's Junior School (Eltham), Ten-Year-0ld Boys:

By asking some men or women in his own party.
By the political parties.
By voting and by meetings.

He discusses with the management of what he is
deciding about.

By talking with the Queen.
Let us vote.

He would call upon his fellow-members and see what
they saye.

He thinks and gets help from the government.

Numbers of children able to answer this question:

SCHOOL Girls Boys

Hunters Hall ‘ y _
- Junior School 27/64 (42%) 15/29 (52%)

(Dagenham)

gzgiﬁirgézool 9/12 (75%) 10/11 (91%)

(Eltham) .
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Question: Does anyone help him?

Answers: Hunters Hall Junior School (Dagenham), Ten-Year-01ld Girls:

Yes - 47 (73%%)

No - 13 (20%)

Hunters Hall Junior School (Dagenham), Ten-Year-0ld Boys:

Yes - 27 (93%)

No - 2 (7%)

St. Mery's Junior School (Eltham), Ten-Year—0ld Girls:

Yes - 9 (75%)

No - 1 (8%)

St. Mary's Junior School (Eltham), Ten-Year—01ld Boys:

Yes - 10 (91%)

No - -

Numbers of children able to answer this question:

SCHOOL Girls . Boys

Hunters Hall L
Junior School 60/Ch (94%) 29/29 (100%)

(Dagenham)
Ste. Mary's - ‘ 7
Junior School 10/12 @37) 10/11 (91%)
(Eltham)
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Question: What does the Queen do that you know about?

Answers: Hunters Hall Junior School (Dagenham), Ten-Year~0ld Girls:

The Queen rules the country.

She writes out letters and forms and writes out everything
else.

The Queen signes (sic) new laws that the Priminister wrote.
The Queen keeps the country at peace.

The Cueen signs letters and agreements from the government
and other people.

She works in an office and helps the government.
She rules the country and makes laws and speeches.

The Queen makes speeches, goes to other countries and
looks after the country.

She goes on visits and gives lectures when a famcus
person diese.

Hunters Hall Junior School (Dagenham), Ten-Year—~0ld Boys:

She aproves of things.

Goes to events and tourments.

She visits people and places.

She governs the country and makess the laws.

Travels round the world giving money to funds.

She looks after our countrey and goes on royle proceciens.

Signs papers and reads documents.

St. Mary's Junior School (Eltham), Ten-Year-Cld Girls:
She helps in Plarment (sic).

Visits countrys and meets people.

Gives awards, Commonwealth visits, opens things.
Visits countrys, signs papers.
She signs papers and contracts to show she represents England.

She wrights lots of letters. She gives talks.

St. Mary's Junior School (Elthem), Ten-Year-0ld Boys:

If there was a war she would say to attack or not to
attack.

Keeps horses looks after documents.
She wright letters and knights people.

She travels, looks at and signs documents.
She visits other places and other parts of England.
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St. Mary's Junior School (Eltham), Ten-Year-0ld Boys:
(Cont'd oes)

Signs centract gives advice.

She visits other people and sometimes has big parties.
She opens new founded places.

Visits other countries on business.

Knockhall Junior School (Dartford), Ten-Year-0ld &irls:

She tries to make friends with the world.

She rules the country and makes the laws.
She goes and sees some of the countrys and tells them about us.

Seds people telegrams on their diamond wedding and attends
e lot of celebrations.

She writes letters to other kings and queens of the world.

She goes round all the country and makes sure everybody (is)
all right.

Signs paperse.

Knockhall Junicr School (Dartford), Ten-Year-0ld Boys:

Visits every country and finds out what it is likee.
She signs documents.

She also handles some affairs foreign and British.

ﬁhe rules the country.

She makes the laws and presenttaions.

She goes to other countrys and tries to keep the peace.
Reighns over the country.

She goes %o diffrent countrys and talks to them.

She has to right (write) and do speeches.

Keeps the laws.

(A selection only has been quoted)
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Numbers of children able to answer this question:

SCHOOL Girls Boys
Hunters Hall o o
Junior School 57/6k (58%) 19/3€ (537%)
(Dagenham)

St. Mary's o .
Junior School 15/28 (54%) 23/27 (85%)
(Eltham)

Knockhall o ,
Junior School 11/23 (u8%) 16/30 (53%)
(Dartford)




Question:

Answers:
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Do you know what the House of Commons and the House of

Lords are?

Hunters Hall Junior School (Dagenham), Ten~Year-01ld Girls:

The House of Lords is where the queen opens parliment.

The house of lords is where all the lords go.

The House of Lords is a place where there is meetings.

The House of Lords is a place where the judges make rules.
The House of Commons is the head of the Parliment.

They are both houses of parleyment.

It is where the priminister meets people.

The House of Commons is a building where they hold
government meetings.

Hunters Hall Junior School (Dagenham), Ten-Year-01ld Boys:

They discuss politics.

The House of Commons is the same as the parlement.

The House of Commons is where the Prime Linister lives.

The House of Commons is where the communists have meetings.
The House of Commons is where the Prime Minister goes.

The House of Commons is to discuss about the election.

St. Mary's Junior School (Elthem), Ten-Year-0ld Girls:
The House of Commons is a place where they all tak.

When the(y) all have elections, when the Laber
conservative get together.

The House of Commons is where the Priminster lives.
The House of Commons is the common merket.

The Priminster sometimes goes to the House of Commons.
They have meetings and masses.

The House of Lords is god in heaven.

Yes, they are places where the people there help the
country.

The House of Commons is Harold's house « « e
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Ste Mary's Junior School (Elthem), Ten-Year-01ld Boys:

They are where negotiason take place.

The House of Commons is the place where the M.P.s meet.
The House of Commons is where the politicians meet.

The House of Lords is where the Lords meet.
Conferences are held.

Numbers of children able to answer this question:

SCHOOL Girls Boys

Junior School
(Dagenham)

St. Mary's .
Junior School 10/12 (83%) 6/1L (54%)

(Eltham)
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Eleven-year-old childrens' written responses to the guestionnaires:

School Number of children involved totals
Girls Boys
Hunters Hall Junior
S¢hool (Dagenham) 3 2 5
2 (answered 3 4 (answered 3 6
questions) questions)
St. Mary's Junior
School (Elthaxn) 19 29 48
3 (answered 3 5 {answered 3 8
questions) questions
Knockhall Junior
School (Dartford) 9 (answered 3 13 (answered 3 22
questions) questions)
36 53 89
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Eleven-Year~01d Childrens' Written Responses to the Questionnaires.

As the work at Hunters Hall Junior School, Dagenham, was carried
out in the month of October, near the start of the school year, very
few children in the top classes had attained their eleventh birthday,
and consequently these groups are very small. The work was given,
however, to the four boys and three girls who were eleven, as it was not

possible to return to these schools at a later date.

In order that a larger eleven-year-old group should be available
for the study, the last visit to St. Mery's Junior School was timed to
be as late as possible in the Summer term followinge. Most of the
children in the top class there were by this time eleven, and it is these
childrens' responses which form the bulk of the data in this section.

Owing to this discrepancy between the sizes of the groups, the
most fruitful comparisons appear to be (a) between the boys and girls
in the larger groups, and (b) between, so far as possible, the two .
different schools, although the possibilities here are obviously very

limited.

Accordingly, tue childrens' responses have been grouped according
to their schools, with no re-grouping of the total responses according
to the sex of the children.

The three questions referring specifically to the name and role
of Prime Minister, and the role of the Queen, have been completed by
children in Hunters Hall, St. Mary's and Knockhall Junior Schools.



Question:

Answers:
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What do you think politics is about?

Hunters Hall Junior School (Dagenham), Eleven-Year-01ld Girls:

People go voteing every year.
Wages, prices and tax etc.

I think politics is about law.

Hunters Hall Junior School (Dagenham), Eleven-Ysar-01d Boys:

About the law and the prices of food etc.

Who's going to be Priminister.

St. Mary's Junior School (Eltham), Eleven-Year-0ld Girls:

Ruling the country.

It is to keep the country together.
Government (2).

Financial problems.

Politics is about Priministers.

It is & group which stand as our country and make
deals with other countries.

Helping your country.

Fhat people think to run the country.
Keeps the country in order (2).

It's about & group of people fighting.

I think that unless the government does something about
the country, the country is going to be in such a state
that nobody will be able to cope with it.

First of all they should house people and instead
of spending money on cars, building some council houses.

There should be more jobs available and everyone should
help each other.

I think the government should not spend as much money on
building roads and cars.

They should leave some of the country as country side.

St. Nary's Junior School (Eltham), Eleven-Year-01d Boys:

It is about the country's affairs and foreign affairs.
It is to do with government and ruling the country.
Trade unlions.

It's about parties deciding.

)
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St. Mary's Junior School (Eltham), Eleven-Year-0ld Boys:

(Cont'd ooc)
The future of Britain, government.

I think they are about voiing.

I think that politics is to keep the country going.
Order in the country and prices going up.

About money and affairs concerning the country.

It is what people think to run the country.

Making rules.

Discussing the British affairs.

Keeping Great Britain & decent place.

The government of our country (2).

It is about finding out what's best for your country.

Politics is a group of different thought put together
on the economy of the country.

The wealtli of our country and people.
The Common Market.
Running the country (4).

Keeping the country in order.

Numbers of children able to answer this question:

SCHOOL Girls Boys

Hunters Hall ;
Junior School 3/3 (100%) 2/2 (100%)

(Dagenham)

Ste Mary's : > o
Junior School 13/19 (68%) _ 21/29 (83%)

(Eltham)
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Question: What do you think political parties do?

Answers: Hunters Hall Junior School (Dagenham), Eleven-Year-0ld Girls:

They try to choose the best for our country.

They have meetings on whether to raise or lower
wages and prices.

See who is going to be Prime Minister.

Hunters Hall Junior School (Dagenham), Eleven-Yeai=01d Boys:

Cut down prices (2).

St. Mary's Junior School (Eltham), Eleven-Year-0ld Girls;
Ruling the country.

Helps the country.

Keep the country together.

Talk about our country (3).

Govern the country.

They help with all business problems, etc.

A quarrel among people.

The political parties argue with other parties.
So that we get the best for owr country.

Decide who is going to be Prime Minister and
different things.

Fight against each other.

Talk ebout their own problems.

They have meetings about our country.

They try to get a better government.

They all have different views of the country.

Political parties fight for rights to help the country.

Ste. Mary's Junior School (Eltham), Eleven-Year-Cld Boys:

They try to help (the) government.

They improve things or supposed to raise wages, etc.
Help to rule.

They think of ideas for the country to choose.
There to help prices not going up (2).

Try to get a better government.
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St. Mery's Junior School (Eltham), Eleven-Yeer-0ld Boys:
(Contta ...)

Make rules.

Make ideas of governing the country.

They all try and make people vote their way because
they think it is right.

Nothing except argue.

Have their own views of running the country.
Organise different things.

Give their own views.

They fight to gain power.

Make the country what it is.

Compete against each other.

Have different views about keeping the country in order.

Number of children able to answer this question:

SCHOOL Girls Boys
Hunters Hall o o
Junivr School 3/3 (200%) 2/2 (1005%)
(Dagenham)

'

Junior School
. (Eltham)




Question:

Answers:

158.

WWhy do we have different parties?

Hunters Hall Junior School (Dagenham), Eleven-Year-0ld Girls:

They try to choose the law for owr country.

Beceuse some poor people like a working party and
rich people like to have their own party.

¥ho will be Prime Minister.

Hunters Hall Junior School (Dagenham), Eleven~Year-01l4 Boys:
So we can for the that think are the best (sic) (2).

St. Mary's Junior School (Eltham), Eleven-Year-0ld Girls:
To get different opinions.

Becauss people may want to vote different.

So we can change instead of having the same one.
Because each party has a different point of view.

To figure out difficult things.,

To argue.

Because we all have different views on different things.
To give us a choice.

To talk about different politics.

Because if you had the same party they would not have as
meny ideas or may not be good at ruling.

St. Mary's Junior School (Eltham), Eleven-Year-0ld Boys:

Because different people agree on difierent things.

Each party does different things.
Some might be better.

So there are different views.
Because one wants to win.

One group of people agree about one thing and another
group agrees on another thing. .

Because we can vote different.
To choose the one picked to rule the country.
Because different parties stand for different things.

So we can choose which has the best policies.



St. Mary's Junior School (Eltham), Eleven~Year-0ld Boys:

(Cont'd «..)
Get different decisions.

Otherwise we would have the same ideas.

To fight for rights for different grades of people.

Better deals and new Prime Minister.

So people have a choice of views.

Some parties are bad.

People believe in different things.

So that they can come to a firm agreenment.

Numbers of children able to answer this question:

SCHOOL

Girl:z

Boys

Hunters Hall
Junicr School
(Dagenhum)

St. Mary's
Junior School
(Eltbam)

3/3 (100%)

15/12 (79%)

2/2 (100%)

25/29 (86 %)
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Question: Do you think the different parties agree about most things?
Answers: Hunters Hall Junior School (Dagenham), Eleven-Year-01ld Girls:
Yes - 1(33.%)
No - 2 (66.65)
Hunters Hall Junior School (Dagenhsm), Eleven-Year-01ld Boys:
Yes - -
No - 2(100%)
From one boy: No because otherwise we would
have a national crisis.
St. Mary's Junior School (Eltham), Eleven=Year-01d Girls:
Yes - 5 (26%)
No - 10 (53%)
St. Mary's Junior School (Eltham), Eleven-Year-0ld Boys:
Yes - 6 (21%)
No = 19 (65%)
Sometimes - 2 (7%)

Numbers of children able to answer this question:

SCHOOL Girls

Boys

Hunters Hall
Junior School
(Dagerham)

St. Mary's .
Junior School 15/19 (79:)

(Eltham)

3/3 (100,)

2/2 (100%)

27/29 (93%)




Question:

Answers:

161.

What kind of things might they not agree about?

Hunters Hall Junior School (Dagenham), Eleven-Year-0ld Girls:

Vages, prices, elections, morgiges, tax, new laws.

Who's going to be Prime Minister.

Hunters Hall Junior School (Dagenham), Eleven-Year-0ld Boys:

The growing prices on food.

Who should be Priminister.

St. Mary's Junior School (Eltham), Eleven-Year-01d Girls:

Electing someone.

Food prices and things like that.
Who should be Prire Minister.
Electing e Prime Minister,

About who can rule the country.
Schools, about comprehensive schools.
Prices of things.

Desls with other countries.

About who's going to knock those houses down and
mostly everything.

Who is goind to lead.

Food prices, petrol, etc.
About prices and inflation.
Voting.

They do not agree ebout being in the Common Market

St. Mary's Junior School (Eltham), Eleven-Year-0ld

or not.

Boys:

About how muchk wage(s) people should get.
Wage packet, food prices, inflation.
¥ho should win the elections.

Prices (of food, stc).

Prices, inflation.

Taxes and rules.

Texes, schools.

Who's going to be Prime Minister.
Equality.

How to fight inflaticn and things such as that.
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St. Mary's Junior School (Rltham), Eleven~Year-0ld Boys:
(Cont'd +ss)

Common Market.

Inflation, Common farket, Food.
%ho should govern the country.
Wages, inflation.

Numbers of children able to answer this question:

SCHOOL Girls Boys

Hunters Hall o .
Junior School 3/3 (100%) 2/2 (1c0%)

(Dagenham)

St. Mary's - o .
Junior School 17/15 (89%) 23/29 (79%)

(Eltham)

\¥ 4
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Question: Whaet is the Prime Minister's nams?

Numbers of eleven=year-—old children able to answer this gquestion:

SCHOOL Girls Boy's
Hunters Hall o -
Junior School 2/2 (100%) L/t (1005%)
(Dagenhem)

St. Mary's . ~
Junior School 21/22 (95/27) 32/34 (914‘[')
(Eltham)

fnoskhall /9 (78%) 12/13 (927%)

Junior School
(Dartford)
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Question: What does the Prime Minister do?

Answers: Hunters Hell Junior School (Dagenham), Eleven-Year—-01d Girls:

He puts up prices and gives people weges and pensions,
and puts mortgages on houses.

He does the prices and government.

Hunters Hall Junior School (Dagenham)L,Eleven—Year-Old Boys:
Cuts inflation. )

Puts tax on things. )  One answer

He tries tc make respect to law.
He cuts or stops the prices of everything going up.
Looks after the land.

He keeps England at peace.,

St. Mary's Junior School (Eltham), Eleven-Year-0Old Girls:

He keeps the country in order, and he keeps Parliament
in order.

Seils Morning Cloud.
Goes to conferences and makes speeches.

He is the Queen's adviser, keeps the country
in order and makes the law.,

St. Mary's Junior School (Eltham), Eleven-Year-0ld Boys:
Looks after the place.

Keeps the country in order and mekes decisions.

He does most of the work for our country.

He tries to stop strikes.

Knockhall Junior School (Dartford), Eleven-Year—-0ld Girls:
He trevels a lot and he is an M.P.

ile rules the country.
He helps the countries in the Common Market.

Looks after the country and joins us in the Common Market
with other countries to trade.

Looks after our country.

He helps the country to keep the rules and to keep
you from danger.

\¥4
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Knockhall Junior School (Dertford), Eleven~Year-0ld Boys:

I think he puts up prices and sends more plastic
things abroad.

Tries to keep all of the prices down so we can spend
less money and he tries to get some more oil into England.

He makes the laws of the land.
He makes the rules we live by.
He solves the country's problems.

He tries to keep the prices down, and he looks
after the state of the country.

Not very much at all,

Sits in his office all day and thinks.about conferences.

Numbers of children able to answer this question:

SCHQOL Girls Boys

e oner] 2/2 {100%) 4/1 (100%)

(Dagenham)

S e ool 18/22 (82%) 29/34 (85%)
(Eltham)

Knockhall 7/9 (78%) 8/13 (61%)

Junior School
- (Dartford)




Question:

Answers:

166.

vhen a man gets to be Prime Minister, how do we know

if he is a good Prime Minister?

Hunters Hall Junior School (Dagenham), Eleven-Year-Cld Girls:

By the way he acts about things.

Because he tries to get low prices, high wages and
high pensions.

Because he should give more money.

Hunters Hall Junior School (Dagenham), Eleven~Yeer-0ld Boys:
If he is good he will make good decisions (2).

St. Mary's Junior School (Eltham), Eleven-Year-01ld Girls:

By not putting up prices and disagreeing with everything
that is suggested.

We have to wait and find out.

By his actions.

He does not put prices.

From the number of votes.

He could not be good if he did not have a lot of votes.
If he keeps the country in order.

If he gets us on our feet and makes our country tidy
and clear up bad situations.

He must be stronge.

Put more shops and houses where needed.
We don't.

By the way he rules the country.

St. Mary's Junior School (Eltham), Eleven-Year-01ld Boys:
By the way he governs the country.

He keeps his promise.

For the things he does.

Because everyone votes for him.

If there is nothings (sic) going wrong in (the) country.
If he takes other people's point of view.

By how (the) country is richer or poorer.

If Great Britain gets better and has less problems.
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St. Mary's Junior School (Eltham), Eleven-Year-0ld Boys:
(Cont'd o..)
By the trade, by the place in the world.

By how quickly improvements are made.
If he is kind.
By the state of the country.

Number of children able to answer this question:

SCHOOL Girls Boys

Hunters Hall o
Junior School 3/3 (100%) 2/2 (100%)

(Dagenham)

St. Mary's . .
Junior School /19 (74%) 22/29 (76%)

(Eltham)

v



Question:

Answers:

168.

What kind of things should a Prime Minister do?

Hunters Hall Junior School (Dagenham), Eleven-Year-0ld Girls:

He should decide about prices and government.
He should try to help poor people.

He would put prices up on food.

Hunters Hall Junior School (Dagenham), Eleven~Year-01d Boys:
Cut inflation.

Keep laws.

St. Mery's Junior School (Eltham), Eleven-Year-01ld Girls:
Think of people now himself,
Help keep prices down.

See that the country is in order.

Look after the country.

A Prime Minister should rule the country.
Get the best for us.

Settle arguments of all sorts.

Put up more shops and houses where needed.
Rule the government wisely.

He should try to get people on his side.
Help us with all the things.

A Prime Minister should help his people.

St. Mary's Junior School (Eltham), Eleven-Year-0ld Boys:

He should meke sure prices stay at a steady price.
Think of the elderly and poor.

Try to stop trade increase.

He should help decide on an agreement.

Keep the boys and girls quiet. _

Help the welf (sic) of the country.

Help the country as it goes-

Try and keep inflation down.

Make the prices of food stand at a level.

He thinks of others.
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St. lary's Junior School (Eltham), Eleven-Year-01d Boys:

(Cont'd ...)

Freeze prices.

Stop inflation from getting worse.
Improve on what is alreedy done.
Make England a better place.

He for one should try to keep prices'down and prevent

unemployment.

Make speeches.

Make country more powerful.

Develop the country's state to a good staie.
Give more money to people.

Keep inflgtion down.

Keep wages sensible,

Number of children able to answer this question:

SCHOOL Girls

Boys

Huntex's Hall
Junior School
(Dagenham)

3/3 (100%)

St. Mary's o .
Junior School 10/19 (53%)

. (Elthan)

2/2 (100%)

23/29 (79%)
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Question: What kind of things do you think a bad Prime Minister
might do?

Answers: Hunters Hall Junior School (Dagenhgg), Eleven-Year-01ld Girls:

He might put prices up and not care about the poor
and think of the rich.

Would give not enough money for people at work.

Raise prices, lower wage raise tax and lower
pensionse.

Hunters Hall Junior School (Dagenham), Eleven-Year-0ld Boys:

Put things up too much.
Change the laws,

St. Mary's Junior School (Eltham), Eleven~Year-01d Girls:

Disagree to everything and higher prices.
Put up all the prices.
Not rule properly.

He might decide to do something that is setting a bad
example.

He might put us in all the bad things and put bad
laws in. '

Say something that needs doing and then not do it.
Think of himself all the time.

He would not help us.

He might let inflation go up.

St. Mery's Junior School (Eltham), Eleven-Year=J1d Boys:

Gigantic ridiculous wages rises.

Let the prices go sky-high.

Think of neither those things, the elderly and poor.
Put prices up when not needed.

Not run things properly.

Not do much for Britain.

He wouldn't care about the country.
Not agree and take no notice of other people.
¥ake inflation higher.

Giving out less wages.



St. Mary's Junior School (Eltham), Eleven-Year-01ld Boys:
(Cont'd ...)

Give out too much money.

Not fight for other people, but himself.

He would make bad mistakes in his way of help(ing)
the country,.

Give the coal miners £iOO a week.

Teke wages down or cause inflation.

Be on the bad side.

Hide himself away from the people and be siy.

Numbers of children able to answer this question:

SCHOOL Girls Boys

Hunters Hall - .

Junior School 3/3 (100%) 2/2 (100%)

(Dagenham)

St. Mary's o o
13/19 (68.4%) 22/29 (75.8%)

Junior School
(Eltham)




Question: If a man were a bad Prime Minister, what should happen

to him?

Answers: Hunters Hall Junior School (Dagenham), Eleven-Year-01ld Girls:

He should be chucked out of Parliament.
He should be thrown out of the party.
He should get the sacke.

Hunters Hall Junior School (Dagenham), Eleven-Year-0ld Boys:

He would be sacked.
Chuck him out.

St. Mary's Junior School (Eltham), Eleven-Year-0ld Girls:

He should be taken off his job at once.
®e would have to throw him out.

He would be kick(ed) out.

Should be taken out of Parli-ment.
Abolish him.

He should be changed.

Another Prime Minister should be elcted.
His position would be taken away.

He would be replaced.

He should be dismissed.

There would be another election.

They would elect another one.

He would get chucked out and there would be an
election.

St. Mary's Junior School (Eltham), Eleven-Year—0ld Boys:

Be forced into have a General Elesction.

He should be dismounted.

He should be degraded and vote against him.
Have an election and have a new Prime Minister.
He should be changed.

He will be expelled.

He should be dismissed.

He should get chucked out,

There would be a election again and he might lose
his job.
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St. Mary's Junior School (Eltham), Eleven-Year-0ld Boyvs:
(Cont'd ees)

There should be an election,

He should be abolished.

He should not have his job.

He might get inpeached (sic) or the sack.

He should be removed.
He would be taken from power by an election.

He would gradually find another man has been
voted.

He would not be elected again.

He should stand down.

Stop being Prime Minister.

He would be outvoted in the next election.
He should be stripped of his title.
Locked in jail.

There would be a new one elected.

There would be an election.

Numbers of children able to answer this question:

SCHOOL Girls Boys

. Hunters Hall .
0
Junior School 3/3 (100%) 2/2 (1005%)

(Dagenham)

Sto Mary's 17/19 {89%) 27/29 (93%)

Junior School
(Eltham)




Question:

Answers:

174

How does a Prime Minister decide what to do%?

Hunters Hall Junior School (Dagenham), Eleven-Year-0ld Girls:
He decides with his party and then he knows what to do.

By having meeting with other important people.

He thinks what to do.

Hunters Hall Junior School (Dagenham), Eleven-Year-0ld Boys:
He have a meeting with the parties (2).

St. Mary's Junior School (Eltham), Eleven-Year-01ld Girls:
Asks the Queen, he has a party political broadcast.

He decides with his ministers.

Talks with his party.

From the help of the rest of Parliament.
By elections.

He gives the suggestion to the cabinet »nd find(s)
they hink out what.

He has meetings with his parties.
Well, he first of all decides what to do with his government.

St. Mary's Junior School (Eltham), Eleven-Year-01d Boys:
Heve a ballot and asks fellow M.Ps.

He decides by communicating with other politicians.
He thinks and does his best to do it.

See what other(s) think.

By the help of his Minister.

He asks the other politicians.

He has a meeting with his Party to agree.

By talking with his men at Parliament.

_Asks his advisers.

By help of M.Ps. )
By the country's votes.
Thinks on all possibilities.

He figures out how to fight things, and how to get
the best things for his country.



i75.

St. Mary's Junior School (Eltham), Eleven-Year-01ld Boys:

(Cont'd o..)
With his brains.
On what the other members of the party say.

He asks different people.

He consults his ministers.

He asks for votes from those in his party.

He is told what to do.

By sorting out the matter with the government.

Have meetings.

Numbers of children able to answer this question:

SCHOOL Girls Boys

Hunters Hall ;
Junior School 3/3 (100%) 2/2 (100%)

(Dagenham)

-

St. Mary's 11/19 (57.8%) 23/29 (79.3%)

Junicr School
(Eltham)
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Question: Does anyone help him?

Answers: Hunters Hall Junior School (Dagenham), Eleven-Year-0ld Girls:

Yes - 2 (65%)

No - -

Hunters Hall Junior School (Dagenham), Eleven~Year-0ld Boys:

Yes - 2 (100%)

No - -

Ste Mary's Junior School (Eltham), Eleven=Year~0ld Girls:

Yes - 15 (80%)
No -  1(7%)

The Queen.
dis Party.

rovernment.

St. Mary's Junior School (Eltham), Eieven~Yeer-01ld Boys:

Yes - 28 (97%)
No - 1 (3%)
The government.

Home Secretary.

His partye.
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