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Background

What are the reported forms of peer learning for older adults? 

○ In what way do these forms of learning take place and how do 

older adults engage with it?

○ What are the benefits of these forms of learning for older adults and 

for the wider society?

○ What are the barriers and facilitators for peer learning in the context of 

older adults?



Key findings Sys Rev

What is learnt? 
Themes: 1. Health promotion, including improved physical fitness
2. Management of a health condition, either physical or mental
3. General education, including computer skills

Benefits
Benefits for educator (e.g. feeling valued, maintain subject knowledge, be part of the program)
Benefits for the peer learner (e.g. improved physical, mental health, increased self worth, 
friendships, chats etc)
Benefits for the society ( e.g. improv. Qol, improv. Techskills. Societal contact, cost savings)



Sys Rev: How did people learn?

Activity Number of papers
(including double counted)

1. Training programme or workshop consisting of:
a. Presentations, structured discussion or learning 
activities
b. Exercise programmes

45

2. Peer mentoring, coaching or support of some kind 29

3. ‘Club’-style activities 8

4. Co-creation of training session or learning materials 3

5. Peer-based educational activism 3



Sys Rev: type of peer learning

Low structure

The learning activity 

responds to particular 

individual needs of the 

participant or the 

relational dynamics of 

the dyad

Group activity

Activity is presented to or engages people in a 
group setting

High structure

The learning activity 
predominantly consists 
of a prescribed set of 

steps or stages

9 49

19 13

Individual activity

Learning activity is primarily one-to-one



•

•

•

•



Peerness as cultural capital

Peerness as a method to present educational interventions 

similarity between the educator and the learner gives rise to benefits

• the capacity to more readily build rapport and engagement with 
the learner 

• a better understanding of the problems faced by their group
• better understanding of learning needs of their peers, possibly in 

relation to level and pace of learning



Peerness as cultural capital

Challenges: 

- a one-dimensional perspective on peerness, neglecting other 
characteristics.

- more precise peer groupings such as those by gender and ethnicity possible
- Programmes tend to privilege certain characteristics of the peer:

E.g. white , middle class,  women, healthier, wealthier, well educated – 
what role does social capital play in drawing people into such 
activities?

- Peerness sufficient to ensure programme success?
- Skills of the peer educator: group management skills
- Peers often selected by programme leads



Peerness as a resource

• Often top-down organisation of peer learning programmes 

• Provision of volunteer labour for continuation of programmes / empowerment
• Solution to ‘staff shortages’ in health promotion 

• Improved reach, scalability and sustainability

• Challenges: family caring responsibilities, personal health and mobility



Peerness as social influence

• Leaders in small groups role can influence behaviour change

• Peer educator as role model (personal qualities)

Challenges: reach of group still depends on existing networks / relationships



Peers as ‘trained educators’

• Programmes selected, trained and often supervised the peer educator 

• Some programmes required entry qualifications

Challenges: a certain level of qualifications 

• Despite training some peer educators did not feel confident in their knowledge

• When wholly programme educated, still a peer? 



Conclusions
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Future directions
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Thank you

Any questions?

Chris Kubiak: chris.kubiak@open.ac.uk 
Lorraine Smith: L.D.Smith@greenwich.ac.uk
Marianne Markowski: A.M.Markowski@greenwich.ac.uk
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