 (
BUILDING TRUST
) (
RESEARCH CULTURE
) (
With regards to the reading groups: Sometimes it's easier to get on and do it yourself... But the presentation groups really boost your confidence…
) (
I felt like I had support with EPS 24/7
) (
I surprisingly enjoyed contributing to the discussions and reading fellow-students responses
) (
TUTOR SUPPOR
T
T
) (
It was good to have someone to work with
)[image: UoG Logo LARGE] (
Bui
lding a supportive learn
ing community
Formative examples
Summative examples
Perso
nal experiences of learning in o
nline Discussion Area
Sharing experiences
Experiences of learning within each other
’
s school placements 
for Joint Report
Working as a group to research and present within a unit of study
Agreeing roles
Working as a pair to undertake 
Joint Report research and writing
Presenting to seminar group and providing 
powerp
oint
 slides and handouts for cohort via the online campus
Sharing research
Sharing the content of each others files at the mid-stage review ,final peer assessment activity and for seen examination question 
Completing reflective logs of reading group activities
Writing together
Completing Joint Report comparing and contrasting two school placements
Determining  assessment criteria for group presentations
Developing assessment criteria
De
termining success criteria for a
ssessment
 of portfolio
 
Providing oral and written feedback on group presentations 
Giving feedback
Working in pairs to provide feedback on portfolios in peer assessment activity
Receiving oral and written feedback from peers and tutors following seminar presentations and online submissions
Receiving feedback
Receiving feedback from tutors and peers following Joint Report 
and Peer A
ssessment of portfolio 
Sharing online tutor feedback with co-writers and written peer feedback with co-presenters
Sharing feedback
Sharing Joint Report grade and written tutor feedback 
) (
Lecture slides available and key texts identified on OLC up to a week before lecture*
Lecture input (with printed articles)
Student self-study and maintenance of file
ES1 Assessment:
Peer and tutor assessment of file (mid Term 3)
Timed examination (late Term 3)
Tutor-led seminar
* Students were not required to print lecture slides but most chose to do so and commented unfavourably if this facility was late or not provided.
Fig 1: EPS model 2007-8
) (
PEER SUPPORT
) (
…it is helpful to share a range of perspectives on experiences….
) (
CHOICE
) (
ENABLING INTERACTION
) (
OPENNE
S
S
) (
INVOLVEMENT
) (
SEEING THE BIG PICTURE
) (
MODELLING
) (
ABLE OTHER
) (
BITE-SIZED LEARNING
) (
SCAFFOLDING
) (
PROGRESSION IN LEARNING
) (
To be honest, after the first reading group submission the group stopped meeting to discuss, and we read separately
) (
It’s much easier to give encouraging, positive feedback to your peers about their presentations…I think confidence building is important in the 1st year
) (
Joint Report - concerned that our grade relied so heavily on the other person making an effort
) (
lectures, seminars and online, it kept the work varied and interesting
) (
Fig 2: EPS model 2008-9
) (
Introductory Lecture 
with slides, readings and workshop activities available to view/download beforehand
Reading group activities 
Group presentation: research and preparation, including group tutorial 
On-line workshop readings and activities, including written submissions by groups/individuals 
(
e.g.
 reading logs, reflections on school based tasks)
Seminar:
Group presentation
Tutor-led activiti
es and discussion
Tutors written feedback to groups and individuals on online submissions
EPS1 Assessment:
Joint Report on school-based observations/learning theory (early Term 2)
Peer assessment of portfolio/reflective commentary (late Term 2)
Timed examination (late Term 3)
) (
Rita Headington    
r.headington@gre.ac.uk
) (
The role of course design in building a supportive
learning communit
y for first year undergraduates
) (
The reading groups whilst an excellent idea just haven’t been practical to carry out to any useful degree due to pressure of work and different levels of commitment etc!
) (
Was very disappointed and concerned with the continuous lateness of feedback, after all students would not be allowed to hand in work late at all. Most importantly, if feedback were given on time, it could have further improved my learning throughout the course
) (
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