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CASE WRITING



Contemporary Business Management 
Teaching Case Development:  
A Perspective

PAP Samantha Kumara*1 and TR Wijesundara2

Abstract: In recent times, pedagogy in higher education endeavours to use 
a variety of methods in educating and developing students as per the needs 
of society. However, the recent changes and developments in society have 
created a requirement to re-visit the pedagogical methods further. The case 
teaching method is being considered as one of the active learning methods 
in contemporary business management programs. This article focuses on 
exploring a new direction in the development of teaching cases in higher 
education. The new approach in case teaching, particularly in business 
management, should focus on enabling students to engage intellectually 
and emotionally with the super complexity of the contemporary business 
environment. The business cases developed in contemporary pedagogy 
should be towards analysing, discussing and determining actions to be 
taken in a real-world situation. Accordingly, this article emphasis on 
addressing the key skills to be comprehended in contemporary teaching 
case development in both teacher-centred and student-centred teaching/
learning perspectives, that is, Problem-solving Skills, Self-management 
Skills, Information Technology Use Skills, and Social Engagement Skills. 
This framework would facilitate the teaching case writers in developing 
teaching cases.

Keywords: Business, Case Development, Higher Education, Teaching

Introduction 

This article focuses on exploring a new direction to the case teaching method 
in higher education. Of course, the pedagogy in higher education uses a 
variety of methods in educating and developing the students as per the needs 
of society. However, the recent changes and developments in society have 
created a requirement to re-visit the pedagogical methods which are being 
practiced. 
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2 Department of Marketing, Faculty of Management and Finance, University of Ruhuna, 

Sri Lanka. E-mail: tharaka@mgt.ruh.ac.lk
* Corresponding Author



214 | Case Method for Digital Natives: Teaching and Research

Different forms of subject delivery might more readily suit the 
expectations and learning styles of an increasingly diverse student 
population (Roberts, 2011). Recent changes and demands in higher 
education have highlighted the need for re-thinking of pedagogical methods 
adopted in higher education. The developments of new business models and 
frameworks etc. in the 21st century need to address an array of new types of 
understandings that university graduates should possess. The development 
of types of understanding should allow learners to involve intellectually 
and emotionally with super complexity (McCune & Entwistle, 2011). As 
such, the 21st-century business management pedagogical methods require 
integrating such skills to meet the need of business organisations. Super 
complexity is that situation where one is faced with alternative frameworks 
of interpretation through which to make sense of one’s world and to act 
purposively in it (Barnett & Hallam, 1999, p. 138).

Business management undergraduates need to explore management 
philosophy deeply to understand its applications. As such, the case teaching 
method is being considered as one of the active learning methods in 
contemporary business management programme. The case teaching method 
creates a platform for wisdom development and space for knowledge 
application. The case study method in teaching in higher education had been 
initiated by the Harvard Business School (Herreid, 2011). The case study 
teaching method is an in-depth exploration method of realities (cases) and 
presenting investigative analyses (Minniti et al., 2017, p. 373). Cases are 
stories with a message and can be used to educate learners (Herreid, 1997). 
As such, in case teaching, students are given stories allowing them to play 
the role of decision-makers (Nkhoma et al., 2017). Case study teaching 
engages the learner and creates an opportunity for students to: apply theory 
to practice, practice decision-making skills, use different points of view, be 
involved in data analysis, and synthesise course content (Popil, 2011).

The 21st-Century Case Teaching Method

Business cases employed in contemporary pedagogy should be towards 
analysing, discussing and determining actions to be taken in the real-world 
situation. The case teaching method creates a very effective teaching–
learning platform, where premeditated content is discussed in a flexible 
mode with interaction with students. McCune (2009) reveals that there might 
be substantial potential in exploring further how higher education learning 
experiences can best be planned to offer learners authentic engagement 
with the practices of their subject areas. McCune (2009) also provides 
vital characteristics of authentic engagement learning that can be simply 
addressed by case teaching methods (Table 1). 
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Table 1: Relationship between Authentic Engagement Learning and  
Case Teaching Method

Characteristics of Authentic Engagement 
Learning

Case Teaching Method

Personal relevance for students, with 
respect to their developing identities

Teaching case is designed in business 
management 

Be situated within social contexts which 
mirror as far as possible how the practices 
of the subject area are employed in ‘real-
life’ settings;

‘Real life’ cases with real facts and 
figures in the relevant context 

Provide students with sufficient 
independence and responsibility 
to support them to become more 
autonomous learners

Let the students to study 
independently with the learning 
had in the classroom with relevant 
theoretical backgrounds; provide the 
students with clear instructions on the 
way to analyse the case

Scaffold students’ developing 
understanding of the ways of thinking 
and practicing their subject area such that 
students become more able to critically 
engage with the subject area
Make use of complex, ill-structured, and 
open-ended problems

Provide students with open-ended 
questions to address different 
aspects of issues raised through the 
teaching case; things from different 
perspectives in a meaningful way

Treat students as valid participants in the 
construction of knowledge

Source: Adapted from McCune (2009, pp. 359–360)

Case teaching facilitates the accumulation of knowledge and lets 
learners develop from conceptualisation to application (Kunselman & 
Johnson, 2004). Further, it encourages networked thinking by learners (Pilz 
& Zenner, 2018). 

Integrating active learning methods to facilitate student learning is not 
new (Kunselman & Johnson, 2004). The case teaching method as one of 
the active learning methods can be used from the authentic engagement of 
learning. It provides advantages (Farashahi & Tajeddin, 2018) thar are vital 
in the contemporary business management context (see Table 2). 

Table 2: Advantages of Case Teaching Method

Helps students to learn through the application of knowledge and concepts
Provides opportunities to learn through knowledge integration
Provides a structured environment for teamwork
Provides a safe environment to take risk
Provides opportunities to see management problems and their solutions
Provides directions towards analyses in a broad range of controlled settings
Directs students to identify and solve problems in controlled settings
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Provides opportunities to learn sequential analysis of the controlled situation to 
make appropriate decisions
Expose students to a diversity of decision contexts for defined problems
Helps students to deal with learning through active critical thinking, analysis, and 
debates
Provides opportunities to learn interpersonal relations, teamwork, and 
communication in controlled settings
Helps skill development in controlled and low-risk settings

Source: Adapted from: Farashahi & Tajeddin (2018, p. 140)

Teacher-Centred Approach vs. Student-Centred 
Approach in Case Teaching Method

Teaching methods can be divided into two parts as teacher-centred and 
student-centred (De la Sablonnière et al., 2009). The teacher-centred approach 
is comparatively efficient as it promotes logical arrangement of education 
content, allowing to focus on the subject; this approach encourages gaining 
knowledge instead of deep exploration of the areas. In addition, students are 
more dependent on the teachers in the teacher-centred approach. In contrast, 
the student-centred approach promotes efficient decision-making since 
students are more open and use their own knowledge (De la Sablonnière et 
al., 2009), and it encourages independence by breaking the psychological 
barrier of looking at teachers as experts (Darling-Hammond, 1994). 

Teacher-centred learning ignores the active character of students, while 
student-centred learning ignores the learning role of the teacher. Further, 
teacher-centred learning oversees the individual differences among the 
students while student-centred learning oversees individual differences 
among teachers (Afsouran, et al., 2018). 

The case teaching method can be adapted in both teacher-centred and 
student-centred approaches. Figure 1 shows the core concerns of each 
teaching method, with the teaching philosophy behind each approach.

Figure 1: Core Elements of Teacher-Centred and Student-Centred  
Case Study Teaching

Source: Author Conceptualization, 2021.
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Key Dimensions in Contemporary Teaching Case 
Development

It is obvious that the teaching case has to be incorporated in the contemporary 
pedagogy, as it provides the way to develop the competencies expected by 
contemporary business organisations. As such, contemporary case teaching 
needs to focus on the following key dimensions as these skill areas will be the 
key requirements of future management graduates. Figure 2 conceptualises 
contemporary teaching case development. 

Moreover, the three dimensions considered in Figure 2, are not entirely 
new—self-management, problem-solving and social engagement. However, 
what the emphasis of this conceptualisation is that the way of applying these 
dimensions in case teaching has to be with the contemporary requirements.

Figure 2: Contemporary Teaching Case Development Dimensions
Source: Author Conceptualization, 2021.

• Problem Solving Skills: The teaching case has to develop the skills 
of problem-solving. This problem-solving aspect needs to address 
analytical thinking, complex problem solving, critical thinking, creative 
reasoning and ideation.

• Self-management Skills: Self-management skills will help students 
to reduce problematic behaviours and reinforce appropriate behaviour 
(Gureasko-Moore et al., 2006; e.g., punctuality, preparation, being 
focused, and reflection, etc.). Self-management skills can also be 
addressed through case teaching as it will address adaptability, flexibility 
and active learning involvements.

• Information and Communication Technology Skills: Information 
and communication technology has transformed the manner in which 
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we administrate every business. Higher education pedagogy must now 
consider inculcating the information and communication technology 
skills in the students when preparing them for the contemporary 
business world where ICT plays a significant role. ICT helps 
businesses to be more efficient and effective, and to respond quickly to 
stakeholder needs. Further, students need to appreciate the use of ICT 
in contemporary business as almost all the functions are ICT driven. 
As such, students are required to be equipped with relevant technology 
skills to become successful employees in the future (Lefever‐Davis & 
Pearman 2005) Moreover, they should be provided with opportunities to 
work collaboratively (Fatimah & Santiana, 2017) with communication 
technologies such as texting, social media (Thompson, 2017) and mobile 
learning (Buabeng-Andoh, 2018). In addition, students are required to 
cope with new developments such as digital textbooks, virtual keyboards 
and cloud environments. 

• Social Engagement Skills: The social engagement domain includes 
sociability, social connection and teamwork, which determine the 
interpersonal factors that influence students’ successful integration or 
adaptation into their environment (Le et al., 2005). In addition, case 
teaching will have to develop the skills of the student to work with 
people. The case discussions in a classroom with students in student 
groups will enhance this ‘working with people’ skills, where leadership 
skills would be improved and social influence aspects would also be 
identified.
Accordingly, Table 3 expands the key dimensions with examples for 

each dimension so as to direct the business management teaching case 
development.

Concluding Remarks 

Present-day organisations require qualified graduates from higher education 
institutes to effectively address the business management intricacies that are 
developing with dynamic changes in the business environment. As such, 
the didactic teaching method is no longer valid with the modern learning-
oriented teaching environment. An interactive problem-solving-oriented 
case teaching method is an alternative for traditional didactic teaching, as it 
enhances learners’ skills from multiple perspectives. The purpose of the case 
teaching method is to produce graduates who are competent in management 
philosophies and their application. This article concludes that four dimensions 
(i.e. problem-solving skills, social engagement skills, information and 
communication skills, and self-management skills) are to be incorporated in 
business management teaching case development so that the students will 



Conteeporary Business Manageeent Teaching Case Developeent: A Perspective  | 221

be able to improve the competencies expected by the contemporary business 
organisations. This will create a win-win situation for both the business and 
education sectors. In addition, this article elaborated that the case teaching 
method can also be implemented through two teaching applications (i.e. 
teacher-centred, and student-centred). Finally, this article highlights the key 
skills intended to develop and case teaching activity examples relevant to 
each dimension mentioned above.
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