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Two parts to this presentation

• The importance of adopting a standardised assessment 
and feedback system

• The conundrum of finding the space in an already 
packed curriculum to bridge the gap between legal 
theory and practice

• No full stops!



Part 1 



There is an academic 
aspect to this presentation

There is a ‘hands on’ 
demonstration aspect

The importance of adopting a standardised assessment and 
feedback system



The academic bit……..

References provided at the end of this section

All giphy from https://giphy.com/



Where to start when developing a good system of 
assessment and feedback?

Programme design 

The learner-centred approach acknowledges that students are 
individuals, and empowers them to shape their education through choices 
(Doll, 1989; Cullen, 2012) ....options at all levels allows students to create 
their own relevant curriculum, which should enhance independent 
learning, motivate students and positively affect grades (Bovill, 2011)

Focus on programme-level learning outcomes that students can identify 
throughout their assessments (Nash and Winstone, 2016) (students tend 
to compartmentalise knowledge)



Be mindful of how students learn

• Constructivism: students as active learners constructing their own 
knowledge, as opposed to empty passive vessels to be filled: rote 
learning  (Piaget, 1968)

• Problem-based learning (Engel, 1997; Savin 2020)

• The ‘flipped classroom’– introduce tasks in class, including in 
lectures (e.g. brain teasers) (Crouch and Mazur, 2004) 

• IT – in-class electronic voting systems (EVS) /apps - pedagogical 
benefits: student engagement, opinion, and feedback (Boyle, 2003; 
Cutler, 2015) - good for brain teasers

• Scaffolding: group work - a ‘more knowledgeable other’ can help 
less able students construct a higher level of understanding than 
would be attained independently (Vygotsky - see Kurt, 2022)

• Critical thinking (Leopold, 2014) - facilitate classroom debates. 
This requires students to employ different skills, like thinking on the 
spot



Designing outcome based learning

• Identify the general learning outcomes for law – most 
universities have general learning domains 
/categories....adapt these for law and align to subject based 
national quality assurance requirements

• Outcomes based learning requires constructive alignment: 
tutors to ensure that learning activities and assessment are 
aligned to the general learning outcomes  (Biggs and Tang 
2007) 

• Teaching and learning should allow students to construct the 
knowledge required to achieve the learning outcomes



Devise a school / department assessment and feedback 
system ...

Students need to see that the learning outcomes cut across 
modules and are assessed across the programme 



Adopt best practice/principles of good assessment and feedback (Race, 2001; 
Macfarlane-Dick and Nicol, 2006)

REAP – 7 principles of good assessment and feedback

Ø Clarification of what good performance is (goals, criteria, standards)

Ø Facilitate the development of self-assessment and reflection in learning

Ø Delivery of high quality information to students about their learning  (inc. 
feedback)

Ø Encourage interaction and dialogue around learning (peer and teacher-
student)

Ø Encourage positive motivational beliefs and self-esteem

Ø Opportunities to act on feedback (to close any gap between current and 
desired performance)

Ø Provides information to teachers that can be used to help shape their teaching 



Setting assessments

• Biggs and Tang – achieve constructive alignment...

• Assessments (formative and summative) should be created that 
directly relate to the learning outcomes

• If we tell students that we want them to achieve (learning outcomes) 
and then assess them against different assessment criteria they will 
feel cheated and will become “cynical surface learners”

• To achieve constructive alignment the link between general learning 
outcomes and assessment criteria must be made clear to students ..

• Principle 1 above ...clarification of what good performance is re: 
goals, criteria, standards......



Clarify goals – the learning outcomes for law

Clarify assessment criteria – this requires some standardisation 
otherwise students will not recognise  the common learning 
outcomes across modules 

...so....

No individual tutor assessment criteria templates – instead devise 
general assessment proformas/templates using same terminology 
but can be adapted by tutors for individual assessments...different 
templates for different types of assessments:

• Problem-solving
• Research/essay
• Presentations
• Multiple-choice 

Clarify good performance – grading rubric for grade bands  - for 
each level of study - align to wording in the criteria template  - tutors 
can adapt for individual assessments



Giving assessment feedback 

Assessment and feedback ‘literacy’ = students as proactive learners
who recognise the role of feedback in their improvement, and who
actively seek out and engage with feedback (Boud and Carless, 2018)

Explains to students what feedback is! (see Race)

Wiggins (1997) – feedback must be:

• Timely

• Specific

• Understandable 

• Allow the student to act on the feedback- (feed-forward) - help them 
recognise gaps in their learning and use that data to move forward with 
the intent of closing the gaps (refine, revise, practice and retry)

• Provide feedback template grading student against the criteria ( F, S, G , 
Vg, Ex , EC)



Understandable feedback? Beaumont et al (2008)

176 students surveyed - only 65% understood the feedback 
they received



Develop a feedback toolkit: including a student guide/workshops 
(Winstone and Nash, 2016)

The student guide can include:

• All the templates to familiarise students with the system
• Explanations of what feedback is
• Explanations of common tutor feedback comments  

Additionally........create a Tutor Handbook explaining the 
system.... including the templates and  ‘how to do’ sections, tips 
on giving feedback etc....provide examples of good feedback ....



The system
General 
learning 

outcomes

Assessment 
criteria

template

Grading 
rubric 

template
Feedback
grading
template  

Tutor 
general  

feedback 
session 



The ‘hands on’ demonstration part....



Assessment 
Criteria 

Template –
(problem 
solving 

assessments)

Tutor can 
customise but 
not change 
the 
terminology 

Tutor can 
remove 
outcomes not 
being 
assessed

Break down the 
outcomes/criteria 
into explanations

Provide with 
summative 
assessment – but 
students refer also 
for their formative 
assessment 



Assessment 
Criteria 

Template for 
Presentations



Learning/assessment 
outcomes

Grade 
bands 

Descriptions 
of each band 

Grade Rubric







Feedback Grid – uploaded to TurnitIn





• You can also provide corrective exercises for students

• I embedded a feedback reflection component into my assessment 
regime – 10%

• Students marked a short fictitious answer and explained how 
assessment criteria were met/not met

• They reflected on their CW1 feedback and were required to identify 
criteria they had/had not met before their grade was released

• CW 2 – upon submission they were also required to produce 
evidence how they met the criteria and ho they used feedback from 
CW1

• Also feedback reflection before the exam



The Student Guide



Feedback on the Student Guide

• “I really like the guide- it  softens the jump from level 3 to level 4. It was great in 
setting out the skills that students will be acquiring and familiarises students with new 
terminology. It makes the transition to a heavier independent learning environment 
less daunting”

• “The detailed breakdown of the learning outcomes was effective in clearly outlining 
to students what is expected from them. The use of the cartoons in the guide to 
support the information was cool, it makes the guide fun and user friendly whilst 
being informative. Whist the examples provided are great for students to refer back 
to during the process of writing out their assignments for the first time”

• “The cartoon strip visuals are really efficient in catching the attention. The 'breaking 
down' of the learning outcomes into verbs, objectives and specific objectives is really 
helpful.”
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Part 2



‘Bridging the Gap’ 

The conundrum of finding 
the space in an already 

packed curriculum to bridge 
the gap between legal 

theory and practice



The Graduate Skills Gap:

The lack of higher-order thinking skills and personal 
attributes employees need to succeed in a work 
environment 

(Elliot, 2011)



Advance HE

10 areas of focus integral to embedding employability

https://www.advance-he.ac.uk/ 

Images from Advance HE



• I lead the UoG School of LAC employability programme

• Law Advisory Forum

• Embed employability in curriculum as far as possible....  



• Outside of the curriculum?

• I strive to develop work-based opportunities which 
prepare our students for the world of work and life

• My view is that opportunities should address:

• The graduate skills gap

• Diversity – intersectionality: disadvantage 
experienced on several levels (Crenshaw, 1989) 



Case Study

Law Employment Mentoring Programme



I was mindful of the university’s commitment to building 
partnerships and providing mentoring opportunities 

(McCowan 1999) studied career mentoring schemes and found 
they:

• Encourage the mentee to think and operate in a more 
effective and advanced state

• Develop skills

• Increase awareness of the value of career exploration

I decided to focus on mentoring collaborations with legal 
organisations as a vehicle for showcasing our diverse cohort of 
law students and developing their practical employability skills



Created the Law Employment Mentoring Programme..... Aims are to:

o Encourage diversity within the law and other employment sectors

o Develop subject based mentor schemes to develop corresponding work-place skills

o Compliment the academic curriculum with practical skills, bridging the gap between legal 
theory and practice – using academic knowledge in practice

o Develop work-place specific and transferable skills

o Help students formulate a career plan and CV development

o Foster a sense of belonging and community 

o Networking

o Develop professionalism

o Empower students with self-confidence – addressing imposter syndrome

o Inspire students to achieve career goals (mentors reflect student diversity)

o Maintain links with Greenwich law alumni; providing UoG graduates with mentor roles, 
which can enhance their own CPD and career progression



Criminal Law and Practice Mentor Scheme
In partnership with the Crown Prosecution Service



2016 - F-F Mentor Scheme with the Crown Prosecution Service (CPS)

I developed and led this scheme for 5 years

During lockdown I was keen to deliver it virtually

Decided to use Microsoft Teams and create an online group mentor 
scheme, bringing mentors and mentees together in the same online 
session

Working with my CPS partner, we selected 15 student mentees and 12 
lawyer mentors to represent the diversity of Greenwich students and the 
CPS

We trained mentors to use the ‘facilitative’ style model, which is 
“supportive, eliciting and exploring” and adopt the Pareto Principle: 20% 
talking and 80% listening (Rolfe, 2022) 



• Lead mentor/ lead CPS

• Meetings

• Matching mentors to mentees

• Email exchange

• Encourage f-f first meeting

• Most is online – people are 
busy!

Organisation 



Online Format 

• 5 - 6 sessions online across 
several months 

• Time and duration – 60-90 
mins  sessions – 5.30 pm

• Inclusive (commuting 
students, carers, etc)

• Great attendance



Online sessions - content 

• Group aspects – mentees get 
benefit of learning from all mentors

• General information on CPS 

• CV session

• At least 3 task based sessions –
law in practice

• Bail application
• Submissions to judge
• Form filling
• Domestic abuse – advice on 

offences

• Breakout rooms and group 
performance

• One f-f – court shadowing



It soon became obvious that this model was successful; there 
were minimal cancellations and it was clear that mentees were 
developing skills

Year 2 

21 mentors ( including KC)

28 mentees 

Selection – diversity plus interest in the Criminal Justice System
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Skills and knowledge developed
Throughout the scheme, I developed various skills and knowledge related to criminal law, including an understanding of the criminal 
trial process, how to analyse evidence, and how to make a persuasive argument in court. I also gained insights into the ethical and 
practical challenges faced by prosecutors.

Applying the criminal law in practice
During my shadowing experience in court, I saw how the legal principles and concepts I learned about in criminal law are applied in 
real-world situations. By drawing on my knowledge of criminal law, I understood the legal arguments presented, how the evidence 
was examined, and how witnesses were questioned.

Inspiration/confidence
I was inspired by my mentor and the scheme. My mentor was very knowledgeable and passionate about his work, which motivated 
me to work harder and strive for excellence in my own work. 

My confidence has rocketed!

The tasks and court visit 
The task-based exercises were helpful in consolidating my learning and developing my skills. I really  enjoyed shadowing my 
mentor in court, as it provided me with a unique opportunity to observe the criminal justice system in action and learn from an 
experienced professional. 

The online format 
This allowed me to participate in the scheme remotely and at a time that was convenient for me. The online meetings and training
sessions were well-organised and interactive, and I felt that I was able to engage fully with the content.

Feedback from student mentees  



To CPS:

• Identifying strong candidates

• Community involvement

• Encouraging diversity

To mentors:

• Giving back (especially if alumni!)

• Personal satisfaction

• Career progression

Benefits to others 



More schemes!....setting them up... 

• Law firms - best to find a lawyer rather than HR 
/diversity/outreach

• Can take a lot of meetings to secure 

• Important – the level of responsibility is set out and 
emphasis that it is online and structured 

• Feedback on tasks is given in the session

• No email contact outside – other than at mentor’s 
discretion



• Disney and Norton-Rose 
Fulbright lawyers

• 8 students

• Online 

• 3 tasks including one in-person



Mentee Feedback:

“The standout experience of the scheme was the last 
session, where we had to prepare a presentation on 
the individual and collective implications sustainability 
brings when considering competition law exemptions 
under Article 101(3) TFEU”

“This was an incredible opportunity to apply my
knowledge and skills acquired throughout 
the scheme”
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Commercial Law and Practice 
Mentor Scheme

• 5 sessions

• 11 mentors in different ‘seats’

• 15 mentees

Womble Bond Dickinson LLP



Task 1 

ESG task (environmental, social and governance strategy)

Fictitious energy generating and services provider 
committed to implementing a robust environmental, social 
and governance strategy 

Advice on meaningful and industry appropriate steps to 
set and achieve their ESG goals 

Task 2

‘Heads of Terms’ tasks, including proof-reading for 
mistakes



Feedback 

• Insights and tips for practicing in the world of commercial law 

• Tasks challenged me to use all the skills and collected knowledge I 
have gathered across my professional and academic career 

• Encouraged me to read widely and become more commercially 
aware 

• Received  feedback that was practical and beneficial to my 
professional development



Mentor Celebration and Award Evening
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Other schemes being developed for the Law Employment Mentor
Programme

Family law practice (divorce law scheme) for family law students

Metropolitan Police (London)
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