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The United Nations Sustainable Development Goals focus on offering a quality education; with the knowledge that ‘education enables upward
socioeconomic mobility’ (UN. Org, 2015). An integral element of the United Nations goals is to reduce inequalities identified in education by ‘ensuring
no one is left behind’. Failure to meet the expected level of academic writing skills is likely to directly impact the student’s achievement in their
programme of study (Miyake et al., 2010; Jordt et al.,2017),affecting their employment opportunities in the future (Office for Students, 2021).

If students cannot develop their academic skills, they are unlikely to meet their full potential when studying. The degree-awarding gap between white
students and BAME (Black and minority ethnic) students indicates that BAME students are less likely to obtain a first or 2:1 degree, which is evidence of
an ongoing issue (Office for Students, 2021).

Tabi (2016) suggests that many minority students face challenges due to a lack of skills to help them successfully navigate through higher education. The
challenges BAME students face have been recognised and seen in the disparities in undergraduate degree completions across the different racial-ethnic
groups and have become a national concern in the UK. The Office for Students (2021) has recognised a significant awarding gap for BAME students. The
Advanced Higher Education Academy published data on the size of the ethnicity awarding gap and found a difference of 9.9 percentage points in the
academic year 2019-2020 of BAME students who were awarded a first or 2:1 degree. While awarding gaps differ between institutions ranging from non-
existent or very small, 16 institutions had a 20-percentage point difference in attainment (HEA 2020).

Tabi (2016) suggested that supportive strategies such as mentoring, tutoring, and providing a caring and nurturing environment can benefit BAME
students. However, there appears to be a lack of evidence around academic writing and the impact poor writing skills can have on the attainment of
BAME students in Higher Education, which requires further research.
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Additional programmes of study

Bespoke BAME study programmes can serve a critical role in the
retention and persistence of students' efforts. Summer bridging
programmes that occur before students start university reduce student
attrition. The bridging programmes prepared students for their first
writing module. Students who undertook additional programmes had
higher grades in their subsequent writing courses. Also, students who
participated in additional study had significantly better academic results
than those who did not. A combination of study skills training, writing
classes and weekly workshops run by peer facilitators increased
students’ academic performance in their courses. Self-efficacy and
emotional satisfaction were evident in students who undertook an
additional study and ended the term with higher emotional satisfaction.

Conclusion
Preparation sessions for BAME students before starting university should
include academic skills, orientation to resources, and networking groups,
which are essential to these students' success. Students need to have a sense
of belonging with an opportunity to share their concerns and challenges with
a coach or facilitator. In addition, the opportunity to share ideas and explore
study skills in student-led peer support groups builds self-efficacy and
resilience. Further research is needed to fully explore and measure the
students' attainments before, during and after the interventions to obtain
quantitative and qualitative data on their academic performance.
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Mentoring/Coaching and Peer support

Coaches and mentors supported students who needed to balance their
personal and professional lives. Academic support in learning how to stay
organised and manage their academic workflow made a difference to
students. Peer learning environments and the relationships with peer
facilitators were helpful. Evidence suggests that supportive frameworks
raise students' achievement, positively affect their academic
performance, and significantly contribute to their academic success.

Common Themes

A sense of belonging

Students need a sense of belonging and a drive to continue their
education. Building a BAME community on campus helped them form
close-knit bonds to gain the network's support. The students felt a sense
of freedom to express themselves, share how to navigate systems, and
find resources that supported their academic efforts. Learning from peers
was the most beneficial, with the opportunity to share their thoughts,
feelings and experiences with like-minded people.

Inclusion criteria Exclusion criteria

Peer reviews papers Non-peer reviews papers
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National and international 
studies

This literature review explored the support and interventions
BAME students received in higher education to enhance their
success in academia. The opportunity to engage with peers,
academic staff and networking groups supported students,
increased grades, improved their academic success and overall
experience in their Higher Education Institutes (Johnson, 2020).


