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Abstract 

This study analyses the effectiveness of a blended-learning strategy, designed to 

improve the written communication skills of a cohort of accounting and finance 

students. Moore and Morton (2017) stressed that the written communication gap arises 

mainly owing to students’ inability to utilise their writing skills in a dynamic process. 

This paper therefore explores whether a blended-learning approach can improve the 

written communication skills, on the basis of the students’ ability to become 

‘independent learners’ by using the self-regulation learning (SRL) strategy.  

 

The findings reveal that SRL dimensions play a significant role in the successful 

application of the blended-learning strategy. The dimensions also support the blended 

approach to enhancing written communications skills among accounting students. The 

study has relevant and practical suggestions for promoting the application of a 

blended-learning strategy using SRL successfully. Additionally, our findings offer a 

learning strategy to address the unresolved skills gap, affecting written communication 

within business schools and beyond. 

 

Keywords: blended learning; self-regulated learning, written communication skills gap. 
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1. Introduction 

The quantitative skills gap of students leaving higher education (HE) and its impact on the 

transition into the work environment has been examined extensively (Cook, Watson and 

Vougas, 2019). A growing body of literature also details how adequate levels of written 

communication can help new graduates find their first jobs (Finch, Nadeau and O'Reilly, 2013; 

Nickson et al., 2012; Remedios, 2012). Over the last decade, both academics and practitioners 

agreed that written communication is one of the most important skills for students to have, 

because communication competence strongly supports high-performance outcomes (Russ, 

2009). Although higher education institutions (HEIs) have for some time now been working on 

preparing students for the world of work, the United Kingdom (UK) Commission’s Employer 

Skills Survey still identified written communication skills in graduates as lacking (Davies et al., 

2012). 

 

Business schools have been criticised for failing to develop students’ writing skills effectively 

(Pittenger, Miller and Allison, 2006) and there is an argument that we need more active 

teaching strategies to enhance the writing skills of business students (Kermis and Kermis, 

2010). Therefore, drawing on the literature highlighting the benefits of the blended-learning 

approach (Gonzalez-Gomez et al., 2016; Pellas and Kazandis, 2015), this research 

investigates how blended learning can enhance the writing skills of business school students.  

 

The written communication skills gap investigated by Moore and Morton (2017) found that 

written communication requirements are often unique to specific professional areas or 

workplace roles. The reported lack of basic skills in the area of written communication requires 

a rethink about how HE can reduce the gap by developing the students’ writing ability 

sufficiently for them to identify the distinctiveness of all communicative situations (Moore and 

Morton, op.cit.), an approach which requires the conceptualisation of writing as a process 

(Dyson and Freedman, 1990). The critical literacy approach (Luke, 2000) describes a cognitive 

view of writing and explains the conscious use of language in context and how it can be 

developed in a collaborative, learner-centred environment. To enable the learner to achieve 

this, writing skills need to be connected with a self-regulated learning (SRL) strategy 

(Lienenmann and Reid, 2008). 

 

SRL is grounded in the social cognitive theory of Bandura (2001); it is a dynamic, constructive 

process, whereby students are responsible for setting their own individual learning goals, 

monitoring their learning progress and controlling their motivation, behaviour and cognition 

(Pintrich, 2004). According to Zimmerman and Schunk (2001), intrinsic and extrinsic learning 

goals, as significant drivers for the success of the SRL strategy, appear to be an important 

factor in developing and enhancing writing skills. Accounting and finance students, who are 

the subject of this study, typically assume that having good numeracy abilities guarantees a 

successful professional career (Riley and Simons, 2013). It is indeed unfortunate that many of 

them are unaware of the current expectations of the job market. Furthermore, Kavanagh and 

Drennan (2008) argue that accounting education has been overly focused on technical skills 

at the expense of soft skills and generic skills, including communication skills. Accounting 

educators now find themselves expected to develop not only the technical skills that industry 

requires, but also soft skills – and in particular written communication skills – which is why this 

study is important. 
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This study evaluates the value of a blended-learning approach and, in particular, the online 

platform used for improving written communication skills according to the dimensions of SRL. 

The most cited benefit of a blended-learning approach is based on the fact that it can cater to 

the needs of the individual learner, offering autonomy and flexibility, so that the student can 

choose her/his own study pace (Bernard et al., 2014; Chen, Wang and Chen, 2014; Means et 

al., 2013; Potter, 2015). The study evaluates how the student experience with the blended-

learning approach improves confidence in personal writing skills in the context of the SRL 

dimensions. Thus, the aims of the current study are threefold: 1) to assess the SRL dimensions 

implicated in the blended learning strategy; 2) to examine the relationships between SRL 

dimensions and students’ performance; 3) to explore whether students’ perception of writing 

skills have been changed after the use of a blended-learning approach. 

 

First, we examine the literature related to SRL and blended learning. After that, we provide the 

research context, methods and findings, before culminating with discussion and a conclusion. 

 

2. Literature review 

 

2.1 The writing communication as a self-regulated learning process 

 

The conceptualisation of ‘writing as a process’ is drawn from the early cognitive model 

proposed by Flower and Hayes (1981). ‘Writing as a process’ is categorised into three phases: 

first, the generation and organisation of information (planning); second, the physical writing of 

the text; third, the revision of the written product. This model was developed further by theorists 

in terms of both research and pedagogy, incorporating the analysis and inclusion of ‘writing 

development in practice’ and the ‘social and political dimensions’ of the writing process (Kelly, 

Soundranayagam and Grief, 2004 offer a complete review of the literature on the topic). 

 

The core concept of how students develop their writing competence (Eves-Bowden, 2001) 

focuses on learning activities that allow students to transition gradually from ‘knowledge telling’ 

to ‘knowledge transforming’, where there is a dynamic interaction between the students with 

essential writing skills and a reflective process (Luke, 2000). The findings of Moore and Morton 

(op.cit.) suggest that, for a business student, the main goal in the area of writing is not to 

achieve just an adequate level of the basic skills (i.e. a skills approach), but rather to use those 

skills in a dynamic process. Although Moore and Morton (op.cit.) acknowledge the existence 

of a written communication skills gap, they do not indicate ways to bridge that gap; this 

research will address that aspect. 

 

Learning strategies suggest the need for developing student skills in planning, creation of 

ideas, self-evaluation, self-monitoring and reflection. Students should have an in-depth 

understanding of what they are writing about, determining whether or not the task has a 

purpose. To achieve this level of understanding, they may need to research further, so that 

they become more motivated about the content of the task and plan and organise their 

thoughts. Any learning strategy involving writing skills should therefore be based on a ‘student–

centred strategy’, which will create the simultaneous interplay of learning approaches and SRL 

in the writing process (Lienenmann and Reid, 2008). Consequently, the role of the learner is a 

fundamental factor in the SRL strategies model (Efklides, 2011; Greene and Azevedo, 2010). 
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When students set specific goals, according to a metacognitive awareness of their needs (Cao 

and Nietfeld, 2007), then they can establish an effective study strategy (Schunk, 2005). 

Although the application of SRL is well documented in the educational context (Cassidy, 2011; 

Dresel et al., 2015; Broadbent, 2017), there is a gap in the area of writing capabilities, which 

this study sets out to address.   

 

 

2.2 Blended-learning approach  

 

During the last decade, technology has made it possible for universities to provide an 

individualised support system (Prinsloo and Van Rooyen, 2007). Furthermore, studies by 

Gonzalez-Gomez et al. (2016) and Westermann (2014) report that engaging in online activities 

can help students to develop essential skills. Blended learning is becoming an essential 

educational approach and embedding various aspects of e-learning into university 

programmes offers several benefits. Although it may be defined in a variety of ways (Driscoll 

and Carliner, 2005; Means et al., 2013), blended learning in the present study is defined as 

the adoption of educational web-based technology (e.g. a learning management system) for 

the purpose of online learning, in combination with face-to-face tools and including direct 

instruction from educators. 

 

It has been argued that, for the current generation of students, blended learning can be a good 

way of delivering academic programmes and improving students’ skills (Gonzalez-Gomez et 

al., 2016; Pellas and Kazandis, 2015). It has been suggested that, in blended learning courses, 

students achieve better results (Bernard et al., 2014; Gonzalez-Gomez et al., 2016; Ryan et 

al., 2016). Adapting support for basic knowledge and skills outside the classroom means the 

time spent together in lectures and tutorials can be focused on higher-level activities (Thornton 

and Yoong, 2011). The features of the blended-learning method can then expose the full 

impact of what SRL aims to achieve. In fact, as found by Warren et al. (2020), the blended-

learning approach creates an environment in which students feel responsible for their learning, 

as autonomy and flexibility of method give them the opportunity to select their preferred study 

pace, as well as a place and time for learning that is suitable for them (Chen et al., 2014; 

Potter, 2015). Moreover, when blended learning allows students to set their own pace, this can 

increase satisfaction and reduce stress (Klein and Ware, 2003). In addition, this learning 

environment can aid self-efficacy by building students’ confidence as independent learners 

(Venkatesh, Croteau and Rabah, 2014). Ryan et al. (2016) therefore suggest a combination 

of online self-learning and classroom teaching to increase satisfaction and motivation in 

learning and improve results.  

 

Love and Fry (2006), in their analysis of accounting students, found that the blended approach 

added value to the learning process. Furthermore, Basioudis and De Lange (2009) examined 

the impact of blended learning activities on the teaching and learning effectiveness of 

undergraduate accounting students and reported a positive impact on engagement and 

motivation. However, neither of these studies investigated a platform that can enhance 

students’ learning, nor any specific skills that students can develop. This study also addresses 

this aspect. Despite growing interest concerning the use and effect of blended learning, most 

of the literature investigates the effects of this strategy and students’ perception of it in technical 

modules (Warren et al., 2020). There is a gap in the literature in relation to examining the use 

of blended learning for different learning objectives, such as written communication skills.  
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2.3 Self-regulated learning and blended-learning strategies 

 

According to the literature discussed so far, the approaches to both learning written 

communication skills and the blended-learning method are well documented. However, there 

remains a gap in terms of understanding how students use blended learning with regard to the 

dimensions of the SRL strategy. This study applies the SRL model described by Pintrich 

(2004), the metacognitive strategy and its main dimensions, in order to understand how the 

students’ confidence and performance function within a blended-learning environment (Means 

et al., 2009). Metacognitive strategies can help to regulate and control cognition to accomplish 

a goal and include such strategies as goal-setting, planning, self-monitoring, self-regulation, 

time management, and help-seeking (O'Hara, Bourner and Webber, 2004).  

 

This study focuses on how the use of a dedicated online platform for writing skills, in 

combination with other learning activities, can help students to understand what they know, 

discover what they do not know, and address the gap (Cao and Nietfeld, 2007). The 

combination of online learning technology with structure and the social aspects of face-to-face 

time can enrich students’ experience, providing an environment in which SRL dimensions can 

affect their performance by customising their learning process through self-monitoring and time 

management (Aldhafeeri, 2015).  

 

3. Research context and method 

 

3.1 Research context 

 

There were several drivers for introducing technology-based resources within a blended 

approach in the year one programmes in the area of accounting and finance. Through 

feedback from educators, our observation of the difficulties observed on industrial placements 

and the employers` emphasis upon the necessity of improving written communication skills, 

the programme team recognised the importance of developing those skills in particular. In this 

study, students who join accounting and finance programmes come from a diverse range of 

backgrounds, including having different qualifications and countries of origin. The students 

have distinct cohort needs, though a variety of support and a traditional teaching approach did 

not allow the teaching team to provide an individualised learning plan. It was found that the 

limited time provided in tutorials was often insufficient to develop good writing skills and the 

large cohorts made it impossible to provide individualised feedback and help. It is also 

important to note that, typically, accounting and finance educators are not trained to develop 

writing skills to the requisite extent. In addition, in-class activities in areas of accounting and 

finance consist largely of number-crunching exercises and data analysis, with, owing to the 

professional accreditation that is sought on these programmes, limited emphasis on 

developing writing skills. As part of a blended-learning approach, three online platforms were 

introduced: 1) MyWritingLab; 2) MyAccountingLab; 3) MyMathLab. 

 

To address these issues and support students more effectively, the programme team searched 

for online resources to give students unrestricted access to interactive study materials and to 

provide opportunities to practise and obtain regular feedback. Although there are several 

possible solutions available, MyWritingLab, was our preferred option, because it allows you to 

customise the content to the specific needs of students. MyWritingLab is an online system 
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intended to help students work on grammar, mechanics, writing and research skills. It allows 

students to practise persuasive, logical and effective writing. It starts with diagnostic pre-tests 

and allows students to assess their current level of writing skills, indicating the areas that they 

need to work on. It can be used to design individualised learning paths for each student and 

to support individual needs. In addition, students are able to access their grades and this 

encourages them to feel accountable for their academic success.  

  

We introduced MyWritingLab to first-year accounting and finance students in 2014. From the 

twelve areas of study offered via the online platform, seven topics have been assigned to 

students as compulsory activities, carrying a thirty per cent weighting of the final summative 

assessment. We offer the rest of the topics to students on a formative basis. The following 

topics have also been selected as compulsory activities: 

 

1. Types of academic writing 

2. Writing in a UK academic context 

3. Understanding the task 

4. Planning and writing an assignment 

5. Critical thinking in academic writing 

6. Referencing 

7. Academic writing: avoiding plagiarism and synthesising 

 

The MyWritingLab learning tool is introduced to the students in term one, in the third teaching 

week. The assessments are assigned to students between November and the middle of 

February and are usually separated by three-week intervals. Students are able to complete 

diagnostic checks to evaluate the progress they have made. The lab provides students with 

unlimited practice and constant feedback, which is extremely beneficial for students.  

 

  

3.2 Research method 

 

We employed a mixed-methods research approach, the chief characteristics of which are that 

it provides an in-depth and systematic analysis of the research problem and minimises the 

intrinsic issues associated with purely qualitative and quantitative research methods. The 

participants in this study were students on three undergraduate programmes, all within the 

Accounting and Finance department who had completed a core module called Personal 

Professional Development (PPD). The group consisted of 164 students, and 34% (56) 

volunteered to be part of the project, all of whom had studied PPD together in 2017-18 (the 

study did not separate the students into the three programmes because they all study a 

common first year). A larger sample size would have improved the validity of the study. 

 

 

 

3.3 Instruments and analysis 

We designed a survey with closed and open questions as a way to obtain quantitative and 

qualitative data and investigate students’ behaviour. The survey was used to explore the 

students` perceived use of an online lab after prolonged use. The first online survey link was 

sent in the first few weeks of the programme and the questions related to the MyWritingLab 
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were emailed to students two-thirds of the way through the second teaching term. The timing 

of the second survey was based on the students’ completion of all five compulsory tests. The 

students were encouraged to participate in the survey and express their opinions, but this was 

not compulsory. From the survey, we were able to collect useful data relating to the students’ 

socio-cultural characteristics – e.g. gender, UK/non-UK, previous studies, work experience, 

experience of blended learning. The students’ answers were coded so that their responses 

were anonymised once all the data had been checked for accuracy. For the coding, each 

participant was allocated a number, so that the responses could be analysed and information 

from both suverys could be linked. Additionally, the performance of the participants was 

collected via the online platform and coded to anonymise the data. The data included details 

of performance, time spent using the platform, the number of assigned tasks completed and 

the number of tasks outstanding. 

 

The time spent on using the platform, the number of assigned tasks completed and the number 

of tasks outstanding were selected as explicative variables associated with the main SRL 

dimensions applied in this specific blended-learning experience. The time spent in completing 

their tasks on the platform is a useful proxy for how the students managed their resources 

(time management); the number of assigned tasks completed was linked to the students’ self-

regulating and planning ability, as were tasks outstanding and capacity for self-monitoring and 

goal-setting. Using these variables, we could test possible correlations among key SRL 

dimensions. 

 

4. Findings and discussion  

 

The collection of data from our survey and from the MyWritingLab platform allowed us to 

evaluate the different factors and dimensions of the online platform part of the blended-learning 

experience in the context of soft skills. The number of students who participated in both surveys 

was 56, of whom 53% were male and 47% female. Among this population, circa 36% of the 

cohort had previous job experience and 66% had previous experience with blended-learning 

method. The most relevant SRL dimensions in the use of a blended-learning strategy were 

investigated via closed questions and responses given in table 1. 
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Table1 1. Students’ preference for using online resources  

 

This question as reported in table 1 was used to assess the ‘self-regulated’ and ‘time-

management’ dimensions that are considered essential to a successful blended-learning 

experience. Almost all the students agreed or strongly agreed that the flexibility of the blended-

learning method enhanced their learning experience. This is in line with the findings of Warren 

et al. (2020) on the students’ appreciation of the flexibility of the learning and teaching activities. 

The SRL dimensions most relevant for the students are shown in tables 2 and 3. 

 

Table 2. Ability to learn independently and Table 3. Where students use MyWritingLab 

  

 

 

 

 

 
1 Key: SA is strongly agree, A is agree, N is neither, D is disagree and SD is strongly disagree 

– all charts have the Y axis providing the % response and X axis providing the way in which 

the students responded. 
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I generally use 
MyWritingLab at home.
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SA% A% N% D% SD%

I was able to learn more 
independently
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0.00%

20.00%

40.00%

60.00%

SA A N D SD

With the help of the lecturer I 
understood how to use 

MyWritingLab effectively.

 

 

The students suggested that the independent learning process (self-regulated and planning 

dimensions) played an important role in enhancing their experiences with the blended-learning 

approach. As for Chen et al. (2014) and Potter (2015), the option of using the platform from 

home helped them to manage their own time (for working or studying) more efficiently. From 

the data, it is evident that the students successfully applied their SRL strategies within their 

blended experience. 

 

To investigate the specific feature of blended-learning methods that combine the independent 

learning experience with face-to-face activities, we tested the SRL dimensions in terms of how 

students sought help with the online platform, as shown in table 4. Since using MyWritingLab 

effectively can be challenging at the beginning, to blend the support can help to address 

student concerns. Once students establish some confidence with the platform, they can work 

independently and boost their SRL. 

 

Table 4. Understanding of MyWritingLab 

 

 

 

 

 

The results reveal how the interaction, engagement and assistance (help-seeking dimension) 

still play a significant role in the students’ experience. This result supports the successful 

application of a blended-learning strategy and, as Ryan et al. (2016) suggest, students still 

need a combination of online self-learning and classroom teaching to enhance their motivation 

and obtain satisfactory results. 

 

Regarding the self-monitoring dimension, we used two questions (see tables 5 and 6) to 

determine whether the students had been able to monitor and evaluate their experience within 

the blended-learning approach. In MyWritingLab, students can check their grades at the end 

of the task and have feedback on their mistakes. Additionally, many of the tasks in their 

personalised study plan can be retaken in order to give students the opportunity to monitor 

their progress and evaluate their improvement in term of performance. Furthermore, they can 

monitor their progress in terms of academic writing (see table 6) based on the tasks related to 

‘critical thinking’ and ‘academic writing’. 
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40.00%

50.00%

60.00%

SA% A% N% D% SD%

Using online resources 
helped me to build my 
confidence during my 

studies
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20.00%

30.00%

40.00%

50.00%

60.00%

70.00%

SA A N D SD

I monitored my progress and I can 
see my improvements in writing in a 

more academic style

 

Tables 5 and 6. Use of the online resources and the ability to monitor progress 

 

 

 

 

 

 

The students demonstrated a good level of control of their learning activities and were able to 

observe the improvements achieved in their writing skills while they were using MyWritingLab. 

With SRL, the students actively construct their knowledge and take responsibility for their 

performance. The data in this study suggests that students appreciate how the blended-

learning online platform helps with confidence and time management. This is supported by the 

responses to the open questions in the survey, with students explaining that the online platform 

made the work “easy”, both in terms of flexibility and accessibility. This perception of the 

blended learning experience implies that the students were able to work with it ‘independently’. 

One of the answers, for example, pointed out this aspect clearly: 

“The detailed practice questions followed by the test helped me to clarify how to 

improve grammar and the way I've been writing. I'm very confident after using 

MyWritingLab” 

Moreover, it was interesting that a proportion of the students was finally able to realise how 

important written skills are for their academic success (identify an intrinsic goal-setting), as 

shown in the following answers: 

“Gives me a bit more knowledge of the information I may not already be aware 

of.”  

“Helps in understanding how to write an essay.” 

“It taught me what critical thinking is, and I feel that I can apply that to my other 

respective courses.” 

 

“It goes through some of the things that are necessary when doing coursework, 

e.g. referencing. It tells you the importance of referencing and the consequences 

of not using Harvard referencing and how it would affect your work”. 
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The results and the students’ discussions demonstrate how the new learning environment aids 

self-efficacy by building students’ confidence as independent learners (Venkatesh, Croteau 

and Rabah, 2014).  

The analysis shows how the SRL dimensions play a significant role in the blended-learning 

approach, and this was reflected in the students’ performance, as shown in table 7. The 

average results achieved by the students on different tasks (modules) are provided in table 7. 

Students were tested on referencing, planning and writing an assignment, academic writing, 

critical thinking and types of academic writing, and their results have been used to examine 

their performance. 

 

Table 7. Performance on different tasks within the online platform 

 

 

 

 

 

 

The use of SRL within a blended-learning environment helped the students to achieve good 

results (Bernard et al., 2014; Gonzalez-Gomez et al., 2016; Ryan et al., 2016). Coaching 

students through the importance of improving their writing skills in the face-to-face sessions 

and integrating this with an online platform that improved their confidence and gave them the 

flexibility to study when it suited them has worked in our programmes. Additionally, we tested 

the correlation between the performance and SRL dimensions collected from the online 

platform as reported in table 8. 

 

Table 8. Performance analysis 

  Performance Time spent Assigned as 

needs study 

Still needs study 

Performance 1 
   

Time spent -0.004187192 1 
  

65% 70% 75% 80% 85%

Module W2. Types of Academic
Writing

Module W3. Critical Thinking
in Academic Writing

Module W5. Academic Writing:
Avoiding Plagiarism and…

Module W7. Planning and
Writing an Assignment

Module W12. Referencing

Performance 
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Assigned as Needs 

study 

0.059703294 -0.485091374 1 
 

Still needs study 0.06653368 -0.514849303 0.993809122 1 

 

In table 8: 

1) ‘Performance’ is the overall grade achieved by students in MyWritingLab.  

2) ‘Time spent’ is a variable capturing the amount of time each student spent on the 

practice;  

3) ‘Assigned as needs study’ includes the items to be studied by students according to 

their initial performance, that can vary in relation with the students’ personalised path 

created by MyWritingLab after the first assessment of students’ knowledge. 

4) ‘Still needs study’ is the variable showing the items the students have not covered in 

their personalised learning path. 

 

The data shows a correlation between the two SRL dimensions, ‘assigned as needs study’ 

and ‘still needs study’ (0.99). The positive correlation demonstrates how it is important for the 

students to have a clear understanding of their own writing skills, for with this they may set 

their goals and achieve commensurate improvement in their writing. Therefore, ‘still needs 

study’ is a is a good proxy for the level of self-regulated and self-monitoring dimensions of 

SRL. The negative relationship between ‘time spent’ and the other variables highlights that 

students with a higher preparation in terms of writing skills took less time to obtain a better 

performance level.  

 

In accordance with McKenzie et al. (2013) and Ryan et al. (2016), this analysis shows that a 

combination of online self-learning and classroom teaching increases satisfaction and 

motivation for learning and also improves results. The tables reveal how the blended-learning 

experience has been able to influence the confidence of learners’ writing skills and develop 

independent learning. It is argued that independent learning is one of the most important 

dimensions and results of the SRL strategy, goal-setting and achievement and is at the core 

of the SRL experience. The data also supports the conclusion by Love and Fry (2006), in their 

analysis of accounting students, that students consider this learning strategy to be a value-

adding exercise in their learning journey. 

 

5. Conclusion 

The findings of this study reveal that SRL dimensions play a significant role in the successful 

application of the blended-learning strategy. The effectiveness of the blended-learning 

approach in enhancing written communications skills among accounting students has been 

evident, suggesting that this approach would be useful for other programmes of a technical 

nature. Additionally, our findings offer a learning strategy to address the unresolved skills gap, 

affecting written communication within business schools (Boyce et al., 2001; Datar, Garvin and 

Cullen, 2010). 

 

The study has relevant and practical implications for promoting the application of a blended-

learning strategy using SRL. The analysis in this paper and the quotes from students support 
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the idea that students applying SRL are able to set specific goals which relate to their 

metacognitive awareness of their needs (Cao and Nietfeld, 2007). In this learning approach, 

the students were able to establish an effective study strategy and evaluate when they needed 

to change their approach to meet their goals (Schunk, 2005). Additionally, our findings confirm 

how blended learning can be a successful strategy, permitting students to work autonomously 

and with a high level of flexibility, in keeping with findings by Chen et al. (2014) and Potter 

(2015). In particular, this study found that self-regulation and time management are key 

advantages to the blended approach. An interesting aspect of introducing the online platform 

was that students actively engaged in seeking help in the classroom, which strengthened the 

blended approach, which in turn improved the SRL. To strengthen the findings of this survey, 

we call for further studies in this area to increase the population size of those surveyed. Also, 

it would be useful for future studies, by means of the online platform, to capture students’ 

respective levels of ability with written communication at the beginning of the study. 

 

 

  



14 

Reference list 

Aldhafeeri, F.M. (2015) ‘Blended Learning in Higher Education.’ International Handbook of E-

Learning Volume 2: Implementation and Case Studies, 2, 93. Available at: 

20https://www.taylorfrancis.com/books/e/9781315760902 (Accessed: 20 April 2018). 

 

Bandura, A. (2001) ‘Social cognitive theory: An agentic perspective.’ Annual Review 

Psychology, 52, 1-26. Available at: 

https://www.annualreviews.org/doi/abs/10.1146/annurev.psych.52.1.1 (Accessed: 18 

September 2017). 

 

Basioudis, I. and De Lange, P. (2009) ‘An assessment of the learning benefits of using a 

web-based learning environment when teaching accounting.’ Advances in Accounting, 25, 

13-19. Available at: 

https://www.sciencedirect.com/science/article/abs/pii/S088261100900011X?via%3Dihub 

(Accessed: 15 March 2018). 

 

Bernard, M.B., Borkhovski, E., Schmid, R.F., Tamin, R.M. and Abrami, Ph.C. (2014) ‘A meta-

analysis of blended learning and technology use in higher education: from general to 

applied.’ Journal of Computing in Higher Education, 26(1), 87-122. Available at: 

https://link.springer.com/article/10.1007%2Fs12528-013-9077-3 (Accessed: 20 May 2018). 

 

Boyce, G., Williams, S., Kelly, A. and Yee, H. (2001) ‘Fostering deep and elaborative 
learning and generic (soft) skill development: The strategic use of case studies in accounting 
education.’ Accounting Education, 10(1), 37-60. Available at: 
https://www.tandfonline.com/doi/abs/10.1080/09639280121889 (Accessed: 20 October 
2017). 
 
Broadbent, J. and Poon, W.L. (2015) ‘Self-regulated learning strategies & academic 
achievement in online higher education learning environments: A systematic review.’ Internet 
and Higher Education, 27, 1-13. Available at: 
https://www.sciencedirect.com/science/article/abs/pii/S1096751615000251?via%3Dihub 
(Accessed: 19 September 2017).  
 

Broadbent, J. (2017) ‘Comparing online and blended learner's self-regulated learning 
strategies and academic performance.’ Internet and Higher Education, 33, 24-32. Available 
at: https://www.sciencedirect.com/science/article/abs/pii/S1096751617300398?via%3Dihub 
(Accessed: 26 May 2019). 
 
Cao J.L. and Nietfeld J.L. (2007) ‘Examining the multiplicative relation among achievement 
goals, strategy use and class performance in educational psychology.’ Teaching Educational 
Psychology, 2, 2-20. Available at: 
https://www.westga.edu/share/documents/pubs/000302_197.pdf (Accessed: 26 May 2018). 
 
Cassidy, S. (2011) ‘Self-regulated learning in higher education: identifying key component 
processes.’ Studies in Higher Education, 36(8), 989-1000. Available at: 
https://www.tandfonline.com/doi/abs/10.1080/03075079.2010.503269 (Accessed: 26 May 
2018). 
 



15 

Chen, Y., Wang, Y. and Chen, N.S. (2014) ‘Is FLIP enough? Or should we use the FLIPPED 

model instead?’ Computers and Education, 79, 16-27. Available at: 

https://doi.org/10.1016/j.compedu.2014.07.004 (Accessed: 28 May 2018). 
 
Cook, S., Watson, D. and Vougas, D. (2019) ‘Solving the quantitative skills gap: a flexible 
learning call to arms!’ Higher Education Pedagogies, 4(1), 17-31. Available at: 
https://www.tandfonline.com/doi/full/10.1080/23752696.2018.1564880?af=R (Accessed: 10 
January 2020). 
 
Datar, S.M., Garvin, D.A. and Cullen, P.G. (2010) Rethinking the MBA: Business Education 

at a Crossroads. Boston: Harvard Business School Publishing. ISBN: 978-1-4221-3161-0 

 

Davies, B., Gore, K., Shury, J., Vivian, D., Winterbotham, M. and Constable, S. (2012) UK 

Commission’s Employer Skills Survey 2011: UK Results, Evidence Report 45. Wath-upon-

Dearne: UK Comission for Employment and Skills. ISBN: 978-1-908418-01-2 

 

De Villiers, R. (2010) ‘The incorporation of soft skills into accounting curricula: preparing 

accounting graduates for their unpredictable futures.’ Meditari Accountancy Research, 18(2), 

1-22. Available at: 

https://www.emerald.com/insight/content/doi/10.1108/10222529201000007/full/html 

(Accessed: 20 March 2018). 

 

Dresel, M., Schmitz, B., Schober, B., Spiel, C., Ziegler, A., Engelschalk, T., Jöstl, G., Klug, 

J.,Roth, A., Wimmer, B. and Steuer, G. (2015) ‘Competencies for successful self-regulated 

learning in higher education: structural model and indications drawn from expert interviews.’ 

Studies in Higher Education, 40(3), 454-470. Available at: 

https://www.tandfonline.com/doi/abs/10.1080/03075079.2015.1004236 (Accessed: 20 March 

2018). 

 

Driscoll, M. and Carliner, S. (2005) Advanced Web-Based Training Strategies. Blended 

Learning as a Curriculum Design Strategy. ASTD Press, New York. ISBN: 0-7879-6979-6 

 

Dyson, A.H. and Freedman, S. (1990) ‘On teaching writing: A review of the literature.’ 

Research in Teaching of English Language Arts. Occasional paper 20, 1-49. Available at: 

https://eric.ed.gov/?id=ED324690 (Accessed: 22 March 2018). 

 

Efklides, A. (2011) ‘Interactions of metacognition with motivation and effect in self-regulated 

learning: The MASRL model.’ Educational Psychologist, 46, 6-25. Available at: 

https://www.tandfonline.com/doi/abs/10.1080/00461520.2011.538645 (Accessed: 30 March 

2018). 

 

Eves-Bowden, A. (2001) ‘What basic writers think about writing.’ Journal of Basic Writing, 

20(2), 71-87. Available at: https://wac.colostate.edu/jbw/v20n2/eves-bowden.pdf (Accessed: 

30 March 2018). 

 

Finch, D., Nadeau, J. and O'Reilly, N. (2013) ‘The future of marketing education: A 

practitioner’s perspective.’ Journal of Marketing Education, 35(1), 54-67. Available at: 



16 

https://journals.sagepub.com/doi/abs/10.1177/0273475312465091 (Accessed: 10 March 

2018). 

 

Gonzalez-Gomez, D., Jeong, J.S., Airado Rodríguez, D. and Canada-Canada, F. (2016) 

‘Performance and Perception in the Flipped Learning Model: An Initial Approach to Evaluate 

the Effectiveness of a New Teaching Methodology in a General Science Classroom.’ Journal 

of Science and Education Technology, 25(3), 450-459. Available at: 

https://eric.ed.gov/?id=EJ1099496 (Accessed: 10 July 2019). 

 

Greene, J. and Azevedo, R. (2010) ‘The measurement of learners’ self-regulated cognitive 

and metacognitive processes while using computer-based learning Environments.’ 

Educational Psychologist, 45(4), 203-209. Available at: 

https://www.tandfonline.com/doi/abs/10.1080/00461520.2010.515935 (Accessed: 10 July 

2019). 

 

Jackling, B. and De Lange, P. (2009) ‘Do accounting graduates' skills meet the expectations 

of employers? A matter of convergence or divergence.’ Accounting Education: an 

international journal, 18(4), 369-385. Available at: 

https://www.tandfonline.com/doi/abs/10.1080/09639280902719341 (Accessed: 10 

September 2017). 

 

Jia, J., Chen, Y., Ding, Z. and Ruan, M. (2012) ‘Effects of vocabulary acquisition and 

assessment system on students’ performance in a blended learning class for English 

subject.’ Computers & Education, 58, 63-76. Available at: 

https://www.learntechlib.org/p/50715/ (Accessed: 15 September 2017). 

 

Jones, K.T. and Chen, C.C. (2008) ‘Blended learning in a graduate accounting course: 

student satisfaction and course design issues.’ The Accounting Educators' Journal, 18, 15-

28. Available at: http://www.aejournal.com/ojs/index.php/aej/article/view/60 (Accessed: 15 

July 2019). 

 

Kavanagh, M.H. and Drennan, L. (2008) ‘What Skills and Attributes Does an Accounting 

Graduate Need? Evidence from Student Perceptions and Employer Expectations.’ 

Accounting & Finance, 48(2), 279-300. Available at: 

https://onlinelibrary.wiley.com/doi/abs/10.1111/j.1467-629X.2007.00245.x (Accessed: 20 

January 2019). 

 

Kelly, S., Soundranayagam, L. and Grief, S. (2004) Teaching and Learning Writing: a review 

of research and practice. London: NRDC. ISBN: 1-905188-29-3 

 

Kermis, G. and Kermis, M. (2010) ‘Professional presence and soft skills: a role for accounting 

education.’ Journal of Instructional Pedagogies, 3(2), 1-10. Available at: 

https://eric.ed.gov/?id=EJ1056346 (Accessed: 30 January 2019). 

 

Klein, D. and Ware, M. (2003) ‘E-learning: new opportunities in continuing professional 

development.’ Learned Publishing, 16(1), 34-46. Available at: 

https://onlinelibrary.wiley.com/doi/abs/10.1087/095315103320995078 (Accessed: 5 February 

2019). 



17 

 

Levy, Y. and Ramim, M.M. (2015) ‘An assessment of competency-based simulations on e-

learners’ management skills enhancements.’ Interdisciplinary Journal of e-Skills and Lifelong 

Learning, 11, 179-190. Available at: http://www.ijello.org/Volume11/IJELLv11p179-

190Levy1958.pdf (Accessed: 27 January 2020). 

 

Lienenmann, T.O. and Reid, R. (2008) ‘Using self-regulated strategy development to improve 

expository writing with students with attention deficit hyperactivity disorder.’ Reston, 74(4), 

471-486. Available at: https://journals.sagepub.com/doi/abs/10.1177/001440290807400404 

(Accessed: 25 May 2018). 

 

Love, N. and Fry, N. (2006) ‘Accounting Students’ Perceptions of a Virtual Learning 

Environment: Springboard or Safety Net?’ Accounting Education: An International Journal, 

15(2), 151-166. Available at: 

https://www.tandfonline.com/doi/abs/10.1080/06939280600609201 (Accessed: 29 May 

2018). 

 

Luke, C. (2000) ‘Cyber-schooling and technological change: Multiliteraices for new times.’ In: 

Cope, B. and Kalantzis, M. (eds.), Multiliteracies: Literacy Learning and Design of Social 

Futures. London: Routledge, 69-91. ISBN: 0-7329-59-047 

 

McKenzie, W.A., Perini, E., Rohlf, V., Toukhasti, S. and Conduit, R. (2013) ‘A blended 

learning lecture delivery model for large and diverse undergraduate cohorts.’ Computers and 

Education, 64, 116-126. Available at: https://www.altmetric.com/details/1618829 (Accessed: 

25 November 2018). 

 

Means, B., Toyama, Y., Murphy, R. and Baki, M. (2013) ‘The Effectiveness of Online and 

Blended Learning: A Meta-Analysis of the Empirical Literature.’ Teachers College Records, 

115(3), 1-47. Available at: https://psycnet.apa.org/record/2013-11078-005 (Accessed: 27 

October 2018). 

 

Montalvo, F.T. and Torres, M.C.G. (2004) ‘Self-regulated learning: Current and future 

directions.’ Electronic Journal of Research in Educational Psychology, 2(1), 1-34. Available 

at: https://eric.ed.gov/?id=EJ802298 (Accessed: 24 September 2018). 

 

Moore, T. and Morton, J. (2017) ‘The myth of job readiness? Written communication, 

employability and the “skills gap” in higher education.’ Studies in Higher Education, 42(3), 

591-609. Available at: 

https://www.tandfonline.com/doi/abs/10.1080/03075079.2015.1067602 (Accessed: 4 March 

2018). 

 

Nickson, D.P., Warhurst, C., Commander, J., Hurrell, S.A. and Cullen, A.M. (2012) ‘Soft skills 

and employability: evidence from UK retail.’ Economic and Industrial Democracy, 33(1), 65-

84. Available at: https://journals.sagepub.com/doi/10.1177/0143831X11427589 (Accessed: 

24 March 2018). 

 

O'Hara, S., Bourner, T. and Webber, T. (2004) ‘The practice of self-managed action 

learning.’ Action Learning: Research and Practice, 1(1), 29-42. Available at: 



18 

https://www.tandfonline.com/doi/abs/10.1080/1476733042000187600 (Accessed: 20 

September 2018). 

 

Pellas, N. and Kazandis, I. (2015) ‘On the value of Second Life for students` engagement in 

blended and online courses: A comparative study from the Higher Education in Greece.’ 

Journal of Education and Information Technology, 20(3), 445-466. Available at: 

https://link.springer.com/article/10.1007%2Fs10639-013-9294-4 (Accessed: 18 November 

2018). 

 

Pintrich, P.R. (2004) ‘A conceptual framework for assessing motivation and self-regulated 

learning in college students.’ Educational Psychology Review, 16(4), 385-408. Available at: 

https://link.springer.com/article/10.1007%2Fs10648-004-0006-x (Accessed: 26 January 

2020). 

 

Pittenger, K.K.S., Miller, M.C. and Allison, J. (2006) ‘Can we succeed in teaching business 

students to write effectively?’ Business Communication Quarterly, 69, 257-263. Available at: 

https://journals.sagepub.com/doi/abs/10.1177/1080569906291080 (Accessed: 22 October 

2018). 

 

Potter, J. (2015) ‘Applying a hybrid model: Can it enhance students learning outcomes?’ 

Journal of Institutional Pedagogies, 17(11), 1-11. Available at: 

https://eric.ed.gov/?id=EJ1102855 (Accessed: 10 March 2018). 

 

Prinsloo, P. and Van Rooyen, A. (2007) ‘Exploring a blended learning approach to improving 

student success in the teaching of second year accounting.’ Meditari Accountancy Research, 

15(1), 51-69. Available at: 

https://www.emerald.com/insight/content/doi/10.1108/10222529200700004/full/html 

(Accessed: 10 November 2018). 

 

Remedios, R. (2012) ‘The role of soft skills in employability.’ International Journal of 

Management Research and Review, 2(7), 1291-1292. Available at: 

http://ijmrr.com/admin/upload_data/journal_Remedios%20%20%2017au12.pdf (Accessed: 5 

April 2018). 

 

Riley, T.J. and Simons K.A. (2013) ‘Writing in the Accounting Curriculum: A Review of the 

Literature with Conclusions for Implementation and Future Research.’ Issues in Accounting 

Education, 28(4), 823-871. Available at: https://aaapubs.org/doi/abs/10.2308/iace-

50491?journalCode=iace (Accessed: 15 September 2018). 

 

Russ, T.L. (2009) ‘The status of the business communication course at US colleges and 

universities.’ Business Communication Quarterly, 72(4), 395-413. Available at: 

https://www.learntechlib.org/p/106131/ (Accessed: 15 October 2018). 

 

Ryan, S., Kaufman, J., Greenhouse, J., She, R. and Shi, J. (2016) ‘The effectiveness of 

blended online learning courses at the community college level.’ Community College Journal 

of Research and Practice, 40(4), 285-298. Available at: 

https://www.tandfonline.com/doi/abs/10.1080/10668926.2015.1044584 (Accessed: 15 March 

2018). 



19 

 

Schunk, D.H. (2005) ‘Self-regulated learning: The educational legacy of Paul R. Pintrich.’ 

Educational Psychologist, 40, 85-94. Available at: 

https://www.tandfonline.com/doi/abs/10.1207/s15326985ep4002_3 (Accessed: 22 

September 2018). 

 

So, H. and Brush, T.A. (2008) ‘Student perceptions of collaborative learning, social presence 

and satisfaction in a blended learning environment: relationships and critical factors.’ 

Computers and Education, 51(1), 318-336. Available at: 

http://www.sciepub.com/reference/181225 (Accessed: 15 January 2020). 

 

Tarasovich, B.M. and Boyer, B.N. (2013) ‘Introducing a Writing Skills Intervention into an 

Undergraduate Financial Accounting, Course.’ Journal of the Academy of Business 

Education, 14, 85-96. Available at: 

https://digitalcommons.sacredheart.edu/cgi/viewcontent.cgi?article=1047&context=wcob_fac 

(Accessed: 12 October 2018). 

 

Thornton, K. and Yoong, P. (2011) ‘The role of the blended action learning facilitator: an 

enabler of learning and a trusted inquisitor.’ Action Learning: Research and Practice, 8(2), 

129-146. Available at: https://www.tandfonline.com/doi/abs/10.1080/14767333.2011.581021 

(Accessed: 20 January 2020). 

 

Venkatesh, V., Croteau, A.M. and Rabah, J. (2014) Perceptions of effectiveness of 

instructional uses of technology in higher education in an era of Web 2.0. Paper presented at 

the 47th Hawaii International Conference on System Sciences, Waikoloa, HI. Available at: 

https://dl.acm.org/doi/proceedings/10.5555/2584909 (Accessed: 12 October 2017). 

 

Warren, L., Reilly, D., Herdan, A. and Lin, Y. (2020) ‘Self-efficacy, performance and the role 
of blended learning.’ Journal of Applied Research in Higher Education, forthcoming. 
Available at: https://www.emerald.com/insight/content/doi/10.1108/JARHE-08-2019-
0210/full/html (Accessed:10 May 2020). 
 

Westermann, E.B. (2014) ‘A Half-Flipped Classroom or an Alternative Approach?: Primary 

Sources and Blended Learning.’ Educational Research Quarterly, 32(2), 43-57. Available at: 

https://eric.ed.gov/?id=EJ1061950 (Accessed: 15 January 2020). 

 

Zimmerman, B.J. and Schunk, D.H. (2001) Self-regulated learning and academic 

achievement: Theoretical perspective. Hillsdale, NJ: Erlbaum. ISBN: 0-8058-3560-1 

 

  

http://gala.gre.ac.uk/27609
http://gala.gre.ac.uk/27609


20 

Appendix 

Questionnaire Blended learning and self-regulated learning dimension 

 

1) I liked using online resources because I can complete work around my schedule. 

SA A N D SD 

 

 

2) I was able to work more independently. 

SA A N D SD 

 

 

3) I generally use MyWritingLab at home. 

SA A N D SD 

 

 

4) With the help of the lecturer I understood how to use MyWritingLab effectively. 

SA A N D SD 

 

 

5) Using online resources helped me building my confidence during my studies. 

SA A N D SD 

 

 

6) I monitored my progress and I can see my improvements in writing in a more academic style. 

SA A N D SD 

 

 


